
 

 
lqe'jg ljZjljBfno ^! cf}“ jflif{s lbj;  

 

ljz]iff° – @)&& 
 

 
 
 

ljz]iff°  ;ldlt 
 
 

 

k|f=8f= lzjnfn e';fn ;+of]hs  
lzIffWoIf, lqe'jg ljZjljBfno 
 
k|f=8f= Clbzs'df/ kf]v/]n ;b:o 
sfo{sf/L lgb]{zs, of]hgf lgb]{zgfno 
  
k|f=8f= s[i0fk|;fb l3ld/] ;b:o 
g]kfnL s]Gb|Lo ljefu, lq=lj= 
 
k|f=8f= bfg/fh /]UdL ;b:o 
efifflj1fg s]Gb|Lo ljefu, lq=lj= 
 
k|f=8f= hLj nfn ;fksf]6f ;b:o 
c+u|]hL s]Gb|Lo ljefu, lq=lj= 
  
>L ;"o{k|;fb clwsf/L 
k|d'v, ;"rgf tyf hg;Dks{ dxfzfvf, lq=lj= ;b:o ;lrj
  

 

 

@)&& c;f/ !% ut] ;f]djf/ 
@( h'g @)@) 

 



 



 
 

 
 

 
 

 
 
 

lqe'jg ljZjljBfno 
sLlt{k'/, sf7df8f}+, g]kfn 

 

 
pks'nkltsf] sfof{no 
c;f/ !%, @)&& 
  

z'esfdgf dGtJo 
 

 
 

lqe'jg ljZjljBfnosf] ^! cf}+ jflif{s lbj;sf] cj;/df lq=lj= ;"rgf tyf hg;Dks{ 
dxfzfvfn] k|fl1s, af}l4s, k]zfut nufotsf ;fdu|L Pjd\ ljifoj:t' ;d]6]/ lq=lj= 
a'n]l6gsf] jflif{s lbj; ljz]iffÍ k|sfzg ug{ nfu]sf]df dnfO{ cToGt xif{ nfu]sf] 5 . 

g]kfnsf] pRrlzIffsf] kof{o ag]sf] o; ljZjljBfnon] nfdf] ;do;DDf g]kfnL pRrlzIffsf] 
;Dk"0f{ef/ jxg ub}{ cfPsf] ;a}df ljlbt} 5 / xfn klg d'n'ssf] pRrlzIffsf] *) k|ltzt 
eGbf w]/} ef/ a]xf]l//x]sf] 5 . b]ze/ cfˆgf ^@ j6f cflËs SofDk; tyf !)^@ j6f 
;DaGwg k|fKt SofDk;dfk{mt cWoog, cWofkg tyf cg';Gwfgsfo{ ;~rfng ul//x]sf] of] 
ljZjljBfno g]kfnsf] s]Gb|Lo ljZjljBfnosf] ¿kdf ;d]t /x]sf] 5 . of] ljZjljBfno 
kl5Nnf] ;dodf b]zdf :yflkt gofF ljZjljBfnox¿nfO{ ;d]t dfu{bz{g ub}{ b]zsf] nflu 
cfjZos tyf ljZjahf/df ;d]t k|lt:kwL{ ;Ifd, bIf tyf pRrtxsf] hgzlQm pTkfbg ub}{ 
cufl8 al9/x]sf] 5 . 

P]ltxfl;s Pjd\ ;'Gb/ gu/L sLlt{k'/df :yfkgf eP/ g]kfnsf] ;'ud If]qdf dfq geO{ b'u{d 
tyf b'/b/fhdf ;d]t 1fg ;Lk / r]tgf k}mnfpg ;kmn ePsf] o; ljZjljBfnonfO{ 
Center of Academic Excellences sf ¿kdf :yfkgf ug]{ nIosf ;fy xfdLn] ut jif{ g} 
!% ;"qLo ;'wf/ of]hgf th'{df u/L pQm ;'wf/ of]hgf to u/]sf 5f}+ . pQm ;'wf/ of]hgfsf 
;fy} TU Vision 2030 n] cl3 ;f/]sf sfo{x¿;d]t sfof{Gjog ug]{ sfo{df cfˆgf] ;Dk"0f{ 
Wofg / >f]t ;fwg kl/rfng ul//x]sf 5f}+ . nfdf] åGåsfnLg cj:yf, cl:y/ ;/sf/, 
;ª\qmd0fsfnLg /fhg}lts cj:yf Pjd\ /fHo ¿kfGt/0fsf] k|efjaf6 d'n's;Fu ;Fu} lq=lj= 
klg cufl8 a9]sf] 5 . cfˆgf lglb{i6 nIo / sfo{qmdsf ;fy cufl8 al9/x]sf] cj:yfdf ut 



 
@)&@ sf] ljgfzsf/L e"sDkn] ynf kf/]]sf] ljZjljBfnosf ef}lts ;+/rgfnfO{ k'ghL{jg 
lbO/x]sf] cj:yfdf k'gM ljZjJoflk dxfdf/Lsf] ¿kdf k}mlnPsf] sf]/f]gf efO/; -sf]le8–!(_ 
sf] k|efjsf sf/0f pTkGg hl6n cj:yfdf ;d]t xfdLn] cfˆgf] bfloTj / lhDd]jf/L lgjf{x 
ug]{ qmddf Online sIffx¿ ;~rfng u/L k7g–kf7g ug]{, sf]/f]gf efO/; k/LIf0f ug]{ 
k|of]uzfnfx¿ :yfkgf ug{ g]kfn ;/sf/nfO{ cfjZos k/fdz{ / ;xof]u ug]{, s0ff{nL k|b]zdf 
sf]/f]gf efO/; k/LIf0f ug]{ k|of]uzfnf :yfkgf ug{ cfjZos ;fdu|L k|bfg ug]{, sLlt{k'/ 
l:yt cfˆg} kl/;/df sLlt{k'/ gu/kflnsf;Fusf] ;xsfo{df sf]/f]gf k/LIf0fsf] k|of]uzfnf 
lgdf{0f u/L ;~rfng ug]{, b]zsf ljleGg :yfgdf :yfgLo ;/sf/;Fusf] ;xsfo{df Sjf/]G6fOg 
:yfkgf u/L ;~rfng ug{ cfˆgf ejgx¿ pkof]u ug{lbg] nufotsf sfo{x¿ ;DkGg ug{ 
;kmn ePsf 5f}F .   

lq=lj=n] kl5Nnf] cjlwdf u'0f:t/ ;'wf/, lzIffdf k|ljlwsf] k|of]u, cg';GwfgnfO{ k|fyldstf, 
ahf/ / cy{tGqsf] k|fyldstfsf If]qdf cflËs SofDk;df sfo{qmd lj:tf/, QAA df hfg 
k|]l/t ug]{, kf7\oqmd kl/dfh{g, ;]d]:6/ k|0ffnLs]f lj:tf/ Credit Transfer sf] Joj:yf, 
Open and Distance Learning (ODL) af6 klg k7g–kf7g ;~rfng, k/LIffdf k|ljlwsf] 
k|of]u ug]{, k|zf;lgs k|0ffnLdf k|ljlwsf] lj:tf/ ug]{ h:tf pNn]vgLo ;'wf/sf sfo{x¿ clw 
a9fPsf] 5 .  

cGTodf lq=lj=sf] ^! cf}+ jflif{s lbj;sf] ;Gbe{df k|fKt x'g cfPsf ljleGg n]v–/rgfx¿ 
;d]6]/ of] ljz]iffÍ k|sfzg eO/x]sf] 5 . o; cj;/df n]v–/rgf pknAw u/fpg' x'g] 
dxfg'efjx¿ / o;sf] k|sfzgdf cfˆgf] 1fg, ;Lk / ;do nufpg' x'g] ;a}nfO{ xflb{s 
wGojfb 1fkg ub{5' . o; a'n]l6gdf k|sflzt n]v–/rgfx¿ ljZjljBfno ;DaGwdf ?lr 
/fVg] ;a}sf] nflu pkof]uL x'g] ljZjf;sf ;fy ljz]iffÍ k|sfzgsf] ;kmntf / lg/Gt/tfsf] 

nflu z'esfdgf JoQm ub{5' . z'esfdgf ! z'esfdgf !! z'esfdgf !!! 

 

 

 
k|f=8f= wd{sfGt jf:sf]6f 
     pks'nklt 
 



 
 

 
 
 

 
 

lqe'jg ljZjljBfno 

sLlt{k'/, sf7df8f}+, g]kfn 
 
 

lzIffWoIfsf] sfof{no 
c;f/ !%, @)&& 
 
 

z'esfdgf dGtJo 
 

 
d'n'ssf] klxnf] / pRrlzIffsf] clwsf+z ef/ p7fPsf] lqe'jg ljZjljBfnosf] ^! cf}+ jflif{s 
lbj;sf] cj;/ kf/]/ lq=lj= ;"rgf tyf hg;Dks{ dxfzfvfn] ljleGg k|fl1s, af}l4s tyf 
k]zfut ;fdu|L ;lxtsf] jflif{s ljz]iffÍ @)&& k|sfzg ug{ nfu]sf]df cToGt} v';L nfu]sf] 
5 . 

b]zdf pRrlzIffsf] ljsf; / lj:tf/sf nflu :yfkgf ePsf] Psdfq ljZjljBfno, ælqe'jg 
ljZjljBfnoÆ PSn}n] ;f9] b'O{ bzs;Dd d'n's e/df pRrlzIffsf If]qdf pNn]Vo of]ubfg 
u/]sf] ;j{ljlbt 5 . cfh;Dd klg ljleGg ;+sfo÷cWoog ;+:yfg, cg';Gwfg s]Gb|, s]Gb|Lo 
ljefu / b]ze/ 5l/P/ /x]sf ;Da4 SofDk;x¿ dfkm{t b]zsf] pRrlzIffsf] ljsf; / 
lj:tf/df lqe'jg ljZjljBfno h'l6/x]sf] 5 . 

nfdf] ;do;Dd b]zsf] pRrlzIffsf] ljsf; / lj:tf/df Psn lhDd]jf/L lgefPsf] lq=lj=n] 
clxn] klg pRrlzIffsf] clwsf+z -*)% eGbf a9L_ ef/ af]ls/x]sf] 5 . :yfkgf sfnb]lv g} 
o; ljZjljBfnon] b]zsf] cfly{s, ;fdflhs, ;f+:s[lts, k|zf;lgs, Joj:yfksLo ljleGg 
If]q / txsf k|fljlws hgzlQm pTkfbg ul/ /fHo / ;dfhsf] ;dofg's'n ljsf;df of]ubfg 
k'¥ofpFb} cfPsf] 5 . gofF v'n]sf / v'Ng] ljZjljBfnox¿ klg o;sf] cg';/0f] ub}{ cl3 
a9]sf] dx;'; xfdL ;a}n] u/]sf 5f}+ . To;}n] cfufdL lbgx¿df klg g]kfnsf] pRrlzIffsf] 
g]t[Tj lq=lj=n] g} ug]{ s'/fdf b'ljwf x'g] 5}g . 



 
cfh;Dd b]zsf] pRrlzIffsf] dfunfO{ k'/f ug'{kg]{ bfloTjnfO{ dgg u/L b]zsf ljleGg 
7fpFdf a;f]jf; ug]{ ljBfyL{sf] kx'FrnfO{ lj:tf/ ug]{ s'/fdf a9L Wofg lbg' k/]sf] ;Gbe{;Fu} 
kl5Nnf lbgx¿df pRrlzIffdf ljleGg ljwfdf u'0f:t/o'Qm lzIffsf] vf]hLdf hfg] g]kfnL 
ljBfyL{sf] afWotfnfO{ ;Daf]wg ug{ ljZj:t/sf] k|lt:kwL{ hgzlQm pTkfbgdf klg lq=lj=n] 
Wofg lbg'kg]{ cj:yf 5 . o; ;Gbe{df kl5Nnf lbgx¿df ljZjljBfnonfO{ cGt/f{li6«os/0f 
ub}{ ;+;f/sf ;a} s'gfdf ljsf; ePsf 1fg, l;k / k|ljlwnfO{ b]zleq} pknAw u/fpg] / 
cfkm\g} b]zsf] Oltxf;, ;+:s[lt / k/Dk/fn] ljsf; u/]sf] 1fg / l;knfO{ ljZj;fd' k'¥ofpg 
;'? ePsf] 5 . 

casf] ljZjljBfno 1fg lj:tf/df dfq ;Lldt x'g'x'Fb}g . of] 1fg lgdf{0f, lj:tf/ / k|fof]lus 
l;k / /fli6«o pTkfbg;Fu hf]l8g' kb{5 eGg] s'/fnfO{ dWogh/ ub}{ kl5Nnf lbgx¿df 
;fwf/0f lzIff eGbf k|fljlws 1fg, l;k, /f]huf/L / pTkfbg;Fu hf]8g] sfo{qmdx¿nfO{ 
lq=lj=n] ljz]if hf]8lb+b} cfPsf] 5 . lzIffnfO{ cg';Gwfg ;Fu hf]8]/ hfg] / ljZjljBfno 1fg 
lgdf{0f / lj:tf/sf] ynf] agfpg]tkm{ ljz]if hf]8 lbOPsf] 5 . oL ;a}sf nflu k|sfzgsf] 
e"ldsf dxŒjk"0f /xg] s'/f lglZrt 5 . ljZjljBfnosf ljleGg lgsfo, ljefu tyf 
SofDk;x¿n] klg cfkm\gf tx / If]qdf x'g] u/]sf cWoog cg';Gwfg tyf ;[hgf;Fu hf]8]/ 
ljlzi6Ls[t k|sfzgx¿ ub}{ cfPsf 5g\ . o; ;Gbe{df lq=lj=sf] jflif{s pT;jsf] cj;/ kf/]/ 
k|fKt x'g cfPsf n]v /rgfsf] ;+ufnf]sf] ¿kdf of] ljz]iffÍ k|sfzg cufl8 cfPsf] 5 . 
o;sf] ;+of]hg ug'{x'g] / n]v /rgf pknAw u/fpg' x'g] ;a}df xflb{s wGojfb k|bfg ug{ 
rfxG5' . 

 
 

 
k|f=8f= lzjnfn e';fn  
     lzIffWoIf 
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 g]kfnsf] jg lj1fgdf pRr lzIffsf]     k|f= 8f= Clbzs'df/ kf]v/]n   !   
ljsf;M Ps 5f]6f] lrgf/L 
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g]kfnsf] jg lj1fgdf pRr lzIffsf] ljsf;M Ps 
5f]6f] lrgf/L 

k|f=8f= Clbzs'df/ kf]v/]n∗ 

n]v;f/ 

o; n]vdf jg lj1fgsf] ljsf;nfO{ tflndsf] ¿kdf ;'? ePsf] 5 / sf7df8f}F, kf]v/f / 
x]6f}8f x'Fb} pRrlzIffsf] ofqfnfO{ k|:t't ul/Psf] 5 . o;n] jg lj1fgsf] ljut / 
jt{dfgnfO{ dfq s]nfPsf] 5}g, oyfy{ Oltxf;nfO{ ;d]t k|:t't u/]sf] 5 . 

!= ljifokl/ro 

jg g]kfnsf] dxŒjk"0f{ k|fs[lts ;Dkbf xf] . o;n] g]kfn /fi6«sf] hLjgdf dxŒjk"0f{ e"ldsf 
lgjf{x ub}{ cfPsf] 5 . g]kfn /fHosf] /fhZj cfDbfgLdf / ax';+Vos u|fdL0f hLjgsf] 
cfly{s / ;fdflhs hLjgz}nLdf o;n] dxŒjk"0f{ e"ldsf lgjf{x u/]sf] 5 . To;}u/L :jR5 
jftfj/0f >[hgf ug{ / hnjfo' kl/jt{gn] lgDtfPsf] ;d:ofx¿nfO{ Go"gLs/0f ug{ klg 
jgsf] 7"nf] e"ldsf /x]sf] 5 . jgsf] dxŒjk"0f{ e"ldsfsf ;fy} of]ubfgnfO{ dWo gh/ ub}{ 
g]kfn ;/sf/n] jgsf] ;+/If0f / Joj:yfkg ug{ cfˆg} hgzlQm tof/ x'g cfjZos 7fgL 
lj=;= @))% ;fndf yfkfynLsf] jfudtLk'n ;Fu}sf] ;Qndf jg lzIffsf] k|f/De u/]sf] / 
s]xL dlxgf kl5 l;+xb/jf/df ;~rfng u¥of] -dxt, @)&$_ . lj=;+= @))% ;fndf 
tflndsf] ¿kaf6 ;'? ePsf] jg lzIff xfn cfP/ ljBfjfl/lwsf] cWoog;Dd ;~rfng 
ePsf] 5 . o; n]vdf tflndb]lv ljBfjfl/lw cWoog;Dd cfpFbf ePsf k|of;x¿nfO{{ 
lnlka4 ug]{ k|of; ul/Psf] 5 . 

@=  sf7df8f}Fb]lv x]6f}8f 

yfkfynLsf] ;Qndf ;~rfng ePsf] jg lzIff s]xL dlxgf kl5 l;+xb/af/df ;~rfng 
ePsf] / b'O{jif]{ jg k|fljlws -/]Gh/_ tflndsf] sf7df8f}Fdf ;kmn ;~rfng kl5 jg 
ljefun] o;nfO{ t/fO{ tyf kxf8sf jgx¿ glhs ePdf Jojxfl/s b[li6sf]0fn] a9L 
pkof]uL l;4 xf]nf eGg] ljZjf; lnP/ lj=;+= @)!^ ;fndf x]6f}8fdf tflnd lbg] lg0f{o 
u¥of] -kf]v/]n, @)%#_ . ;f]xL cg'¿k jg ljefun] o;nfO{ a9L ef}lts k"jf{wf/ /x]sf] 
;'lkË Jof/]s, eLdkm]bLdf :yfgfGt/0f u¥of] . s]xL jif{ /]Gh/ tflnd sfo{qmd ;'lkË 

                                                           

∗
 sfo{sf/L lgb]{zs, of]hgf lgb]{zgfno lqe'jg ljZjljBfno 
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Jof/]sdf ;~rfng eP kl5 jg ljefun] o;nfO{ x]6f}8fdf ;/sf/L hUuf pknAw u/fof] / 
;f] hUufdf ef/tLo lgof]usf] ;xof]udf rflxg] ef}lts ;'ljwf lgdf{0f u/L lj=;+= @)@@ 
;fnb]lv :yfoL¿kn] k|df0f–kq:t/sf] jg k||fljlws sf];{ -/]Gh/ sf];{_ g]kfn km/]i6«L 
OlG:6Ro'6sf] gfdaf6 ;~rfng ul/of] -kf]v/]n, @)%#_ . o;/L lgDg tyf dWod :t/sf] 
jg k|fljlws pTkfbg ug]{ sfo{sf] yfngL b]z leq} eof] . 

#= g]kfn km/]:6«L OlG:6Ro'6 

lj=;+=@)@( ;fn;Dd g]kfn km/]:6«L OlG:6Ro'6 jg ljefu cGtu{t /xL ;~rfng ePsf] / 
ToxfFaf6 dWod tyf lgDg dWod :t/Lo jg k||fljlws hgzlQm pTkfbg x'g]ub{Yof] / tL 
hgzlQm g]kfn ;/sf/sf] jg dGqfno cGtu{t /]Gh/ / ;xfos /]Gh/sf] lhDd]jf/L jxg 
u/L sfo{ ;Dkfbg ub{y] . /fli6«o lzIff k4lt @)@* cg';f/, g]kfn ;/sf/n] ;/f]sf/jfnf 
dGqfno / ljefuaf6 cf–cfˆgf] cfjZostf cg';f/ ;~rfngdf cfPsf z}lIfs 
;+:yfx?nfO{ lqe'jg ljZjljBfnodf /fVg] lg0f{o u¥of] . ;f]xL cg'¿k lj=;+= @)@(.$.! 
af6 jg ljefu cGtu{t /xL ;~rflnt g]kfn km/]:6«L OlG:6Ro'6nfO{ klg lqe'jg 
ljZjljBfno cGtu{t /fvL g]kfn km/]:6«L OlG:6Ro'6 k|lt:yfkg u/L OlG:6Ro'6 ckm km/]:6«L 
-jglj1fg cWoog ;+:yfg_ gfds/0f ul/of] -kf]v/]n,@)%#_ / ;f]xL cg'¿k lqe'jg 
ljZjljBfno cGtu{t jg k|fljlws hgzlQm pTkfbg ug]{ sfo{sf] z'ef/De eof] . 

$=  lqe'jg ljZjljBfno jg lj1fg cWoog ;+:yfg 

jg ljefu cGtu{t /xL dWod tyf lgDg dWod:t/sf] jg k|fljlws hgzlQm k|bfg 
ul//x]sf] g]kfn km/]:6«L OlG:6Ro'6nfO{ lj=;+=@)@( ;fndf ;Dk"0f{ ef}lts k"jf{wf/ ;lxt 
ljlwjt\ ¿kdf lqe'jg ljZjljBfnodf uleof] / OlG:6Ro'6 ckm km/]:6«L -jg lj1fg 
cWoog ;+:yfg_ gfds/0f u/L dWod tyf lgDg dWod k|fljlws sfo{qmd pTkfbg ug]{ 
sfo{qmdnfO{ lg/Gt/tf lbOof] . lqe'jg ljZjljBfno cGtu{t cfPsf] !) jif{;Dd jg 
lj1fg lzIffdf vf;} ljsf; ePg k|jL0ftf k|df0f kqdf dfq ;Lldt /x\of] . ;g\ 
!(*)÷*! df cfP/ jg dGqfnon] ;fd'bflos jg ljsf;sf] gofF cjwf/0ffnfO{ cl3 
a9fpg cfjZos hgzlQmsf] cefj 7fgL jglj1fg lzIffdf :gfts txsf] k7g kf7g 
;~rfng ug{ cfjZos dx;'; u/L pSt dGqfnosf] cu'jfO / ;xsfo{df jg lj1fg 
cWoog ;+:yfg cGtu{t kf]v/f SofDk; :yfkgf eof] . :yfkgf ePsf] SofDk;df jg 
lj1fg lzIffdf :gfts txsf] cWoog u/fpg tLg jif{] kf7qmdsf] ljsf; ul/g'sf ;fy} 

$) hgf egf{ ug]{ lg0f{o ul/of]; h; dWo] k|df0f kq tx -/]Gh/ sf];{_ pQL0f{ u/] af6 #) 

hgf / lj1fgdf :gfts tx pQL0f{ u/sf af6 !) hgf lng] lg0f{o ul/of] . 
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%= kf]v/f SofDk;sf] :yfkgf 

;fd'bflos jg ljsf;sf] nflu cfjZos hgzlQmsf] nflu ljZj a}Ësf] C0f ;xof]u / 
UNDP÷FAO sf] k|fljlws ;xof]udf ;~rflnt ;fd'bflos jg ljsf; tyf tflnd 
kl/of]hgfsf] ;~rfngaf6 kf]v/fdf gofF SofDk; / x]6f}8fdf yk k"jf{wf/ ljsf;  ul/of] . 
kf]v/f SofDk; :yfkgfsf] nflu !#)) /f]kgL hËn / $)) /f]kgL hUuf xl/of]kfs{, 
kf]v/fdf clws/0f u/L lj=;+= @)#* ;fndf jg lj1fgdf :gfts txsf] k9fO{ k|f/De 
ul/of] . kf]v/fdf ef}lts k"jf{wf/sf] sdL ePsf sf/0f k"jf{wf/ tof/ gx'Gh]n;Dd ;f] 
sfo{qmdnfO{ lj=;+= @)#( ;fndf x]6f}8f SofDk;df ;~rfng ul/of] / k'g lj=;+= @)$# 
;fnb]lv kf]v/fdf NofO{ :yfoL¿kn] ;f] sfo{qmdnfO{ ;~rfng  ul/of] . kf]v/fdf :yfoL 
¿kdf ;~rfngdf cfPkl5 ;f]xL SofDk;df k|df0f kq txsf] sfo{qmd klg ;+rfng  
ul/of] . o;/L k|df0f kq / :gfts txsf] k9fO ;~rfng eP kl5 s]xL 5f]6f] cjlwsf 
k]zfut tflndx¿ klg ;~rfngdf NofOof] .  

• tLg xKt] ;fd'bflos jg of]hgf tyf k|rf/ k|;f/sf] cGt/f{li6«o tflnd             
-;g\ !((^_ . 

• b'O{ xKt] cGt/f{li6«o cjnf]sg e|d0f -;g\ !((%_ . 
• b'O{ xKt] jg k|rf/ k|;f/ tflnd -;g\ !(($_ . 
• b'O{ xKt] vf]6f] ;+sng ljlw tflnd -;g\ !(**_ . 

o;/L jglj1fgdf k|df0fkq, :gfts txsf ;fy} jg ;DaGwL 5f]6f] cjlwsf sfo{qmd 
;~rfngsf] cg'ej kl5 jglj1fgdf pRr lzIffsf] cfjZos 7fgL :gftsf]Q/ txsf] nflu 
b'O{jif{] kf7\qmdsf] ljsf; ul/of] / ;g\ @))@ df :tftsf]Q/ txsf] k7gkf7g ;'? ul/of] . 
To;}u/L cg';Gwfgaf6 pkflw lbg] ul/ ;g\ @))^ af6 8Lg sfof{no cGtu{t /xg] u/L 
ljBfjfl/lwsf] k9fO ;~rfng ul/of] / lqe'jg ljZjljBfnon] jg lj1fg lzIffdf ;g\ 
@)!! df ;'lznf g]kfnL / ljho l;x+ bg'jf/nfO{ klxnf] ljBfjfl/lwsf] pkflw k|bfg u¥of] . 

^= :s'n ckm km/]:6«L P08 g]r'/n l/;f];{ Dofg]hd]G6sf] :yfkgf 

jg lzIffsf] lj:tf/ ug]{ qmddf jg / jg;Fu ;DalGwt :gftsf]Q/ tx yk sfo{qmd 
;~rfng ug{ lqe'jg ljZjljBfnon] cjnDag u/]sf] :s'nsf] gLlt cg'¿k :s"n ckm 
km/]:6«L P08 g]r'/n l;;f];{ Dofg]hd]G6sf] cjwf/0ff cl3 ;fl/of] / ;f]xL cg'¿k lqe'jg 
ljZjljBfno sfo{sf/L kl/ifbsf] ldlt @)&%÷#÷@) ut] a}7saf6 ;f] cjwf/0fnfO{ 
:jLs[t u¥of] kmn:j¿k :s'nsf] :yfkgf eO{ jg / jg;Fu ;DalGwt ljifosf] :gftsf]Q/ 
txsf] k9fO sf7df8f}df klg ;'? ul/of] . xfn :s'nsf] ejg aNv', sf7df8f}Fdf lgdf{0flwg 
cj:yfdf 5 / o; cGtu{t jGohGt' Joj:yfkg / h}ljs ljljwtf ;+/If0f, / kj{tLo 
jftfj/0f / ljsf; cWoog -dfpG6]g OGef/f]gd]G6 P08 8]enf]kd]G6 :6\l8h_ sfo{qmdx¿ 
;~rflnt 5g\ . 
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o;/L lqe'jg ljZjljBfno cGtu{t xfn b'O{ cfª\lus SofDk; -x]6f}8f / kf]v/f_, :s'n 
ckm km/]:6«L P08 g]r'/n l/;f]{; Dofg]hd]G6 -sf7df8f}F_ / Ps ;DaGwg k|fKt SofDk;      
-sf7df8f}F_ n] jg lj1fgdf pRr lzIff k|bfg ul//x]sf 5g\ . o;} qmddf g]kfn ;/sf/n] 
k|fs[lts >f]t tyf ;DkbfnfO{ dxTjlb+b} s[lif tyf jg ljZjljBfno ;g\ @)!) df :yfkgf 
u/]sf] 5 . h;n] jg tyf s[lifdf dfq pRr lzIff k|bfg ub{5 . lj=;+=@)&% ;fnaf6 
k"jf{~rn ljZjljBfnon] klg jg lj1fg lzIffdf :gfts txsf] ;~rfng u/]sf] 5 eg] 
;'b"/klZrdf~rn ljZjljBfnon] klg jg lj1fg lzIffdf :gfts txsf] sIff ;'? ug{] 
;+s]t b]lvPsf] 5 . o;/L lqe'jg ljZjljBfno afx]s cGo ljZjljBfnoaf6 klg jg 
lj1fg lzIffdf pRr lzIff k|bfg u/]sf]n] xfn g]kfndf jg lj1fg lzIffdf p|Rr lzIff 
k|bfg ug]{ ;+:yfx¿sf] ;+Vofdf j[l4 ePsf] b]lvG5 . 

&= jglj1fg lzIffdf kf7\oqmd ljsf; tyf kl/dfh{g 

jg lj1fgn] :gfts txsf] ljsf; u/]sf] tLg jif{] kf7\oqmd /]Gh/ sf];{af6 cfPsf / 
lj1fgdf :gfts tx pQL0f{ u/L cfPsf ljBfyL{x?sf] k9fO Ps jif{;Dd cnu cnu 
;~rfng ul/GYof] . /]Gh/ sf];{af6 cfPsfnfO{ Ps jif{;Dd lj1fgsf ljifox¿ k9fOYof] 
eg] lj1fg ;d"xaf6 cfPsf ljBfyL{nfO{ SofK;'n sf];{ egL jglj1fg ;DaGwL ljifox¿ 
tLg dlxgf k9fOYof] / bf];|f] jif{df /]Gh/ sf];{ / lj1fg ;d"xaf6 cfPsf ljBfyL{x¿nfO{ 
;dfof]hg u/L Pp6} sIffdf k7g kf7g ;~rfng ul/GYof] . ;fd'bflos jg ljsf; 
sfo{qmdnfO{ k|efjsf/L ¿kdf sfof{Gjog ug{ ljBdfg cj:yfdf jg lj1fgsf] kf7\oqmd 
a9L k|fljlws dfq /x]sf] / o;df s]xL ;fdflhs kIfsf ljifox¿ ;d]t ;dfj]z ug{ 
cfjZos dx;'; u/L kf7\oqmdnfO{ kl/dfh{g ug]{ lg0f{o ul/of] . ;f]xL lg0f{o c'g'¿k 
;fdflhs kIf ;d]t ;dfj]z u/L tLgjif]{ kf7\oqmdnfO{ rf/ jif{df ¿kfGt/0f ul/of] . 
rf/jif{] kf7\oqmddf ;dfj]z ubf{ ;fdflhs kIf !&Ì ;fwf/0f lj1fg @&Ì / d'Vo jgsf] 
ljifo %^Ì ;dfj]z ul/of] / ;f] rf/ jif]{ kf7\oqmdnfO{ lj=;+=@)%# ;fn cy{ft\ ;g\ !((^ 
af6 sfof{Gjogdf NofOof] . o;} u/L :gftsf]Q/ txdf b'O{jif{] kf7\oqmdsf] lgdf{0f ul/g'sf 
;fy} ljBfjfl/lwsf] nflu tLg jif{ k"/f u/] kl5 dfq pkflw lbg] Joj:yf ul/of] . ;g\ 
@))@ df jg lj1fg cWoog ;+:yfgn] !! j6f ljwfdf :gftsf]Q/ txsf] kf7\qmd 
lq=lj=af6 :jLs[t u/fPsf] b]lvG5 . ;f] eP tfklg xfn;Dd jg lj1fg cWoog ;+:yfgn] ^ 
j6f ljwfdf dfq :gftsf]Q/ txsf] z}lIfs sfo{qmd ;~rfng u/]sf] kfOPsf]] 5 . 

rf/jif{] ;~rflnt kf7\oqmddf klg :gfts txsf] jg lj1fg k9\gsf] nflu lj1fg ;d'x / 
/]Gh/ ;d'xaf6 cfpg]nfO{ cnu cnu k|j]z kl/Iff lng] Joj:yf ul/g'sf ;fy} Ps jif{;Dd 
cnu–cnu sIff lng] Joj:yf ul/Psf] lyof] . o; k|sf/sf] Joj:yf lj=;+=@)&@ ;fn 
cyf{t ;g\ @)!% ;Dd ;~rfngdf /Xof] / ;f] Joj:yf vfl/h u/L Pp6} k|j]z kl/Iffsf] 
Joj:yf ul/g'sf ;fy} Ps jif{;Dd cnu cnu sIff lng] Joj:yf klg x6fOof] . xfn k|j]z 
kl/Iffdf b'j} ;d'xsfnfO{ ;dfj]z ug]{ / k|lt:kwf{sf cfwf/df k|j]z lng] Joj:yf ul/of] . 
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jglj1fg cWoog ;+:yfgdf :gfts tx / :gftsf]Q/ txdf cWoog ug{ ljBfyL{ ;+Vof 
qmdz *) / @) k|lt sfo{qmd tf]lsPsf] 5 / ;f]xL Joj:yf cg'?k z}lIfs sfo{qmdx? 
;~rfng e}/x]sf 5g\ . 

*=  ljlzi6Ls/0fsf] Joj:yf 

;'?df jg lj1fgdf :gfts txsf] k9fO ;~rfng ubf{ tLg ;d"xdf ljefhg u/LPsf] 
lyof]M jg, e'–;+/If0f tyf hnfwf/ Joj:yfkg, / jGohGt' ;+/If0f / Joj:yfkg . rf/ jif{] 
sfo{qmd nfu' eP kl5 :gfts txsf] ;d"x ljefhg vfl/h u/L jg ;d"x dfq /flvof] / 
;f]xL cg';f/ 6«fG;lqmK6 ljt/0f ug]{ Joj:yf ul/of] . xfn cfP/ ljlzi6Ls/0fsf] Joj:yf 
:gfQsf]t/ tx / ljBfjfl/lwdf dfq ;Lldt ul/Psf] 5 . :gftsf]Q/ txdf ^ k|sf/sf] 
ljlzi6Ls/0fsf] ;'ljwf /x]sf] 5M h;df jg, ;fd'bflos jg, jGohGt' Joj:yfkg / h}ljs 
ljljwtf ;+/If0f, hnfwf/ Joj:yfkg, k|fs[lts >f]t Joj:yfkg / u|fdL0f ljsf;, / kj{tLo 
jftfj/0f / ljsf; cWoog -dfpG6]g OGef/f]gd]G6 P08 8]enf]kd]G6 :6l8h_ ;dfj]z 
ul/Psf] 5 . o;/L jg lj1fgsf] lzIff k|df0f–kq txaf6 ljsf; xF'b} ljBfjfl/lw;Dd 
g]kfnd} cWoog ug{ ;Sg] Joj:yfsf] ;[hgf ePsf] 5 . ldlt )&^ r}q;Dd jg lj1fgdf 
lqe'jg ljZjljBfno jg lj1fg cWoog ;+:yfgaf6 ;'lznf g]kfnL, ljho l;+x bg'jf/, 
e/t dxtf], k|]d sF8]n, bLks v/fn / eut ;'j]bL ljBfjfl/lwsf] pkflw k|fKt u/]sf 5g\ . 
  

xfn cfP/ g]kfn ;/sf/sf] gLlt cg'¿k pRr lzIff :gfts, :gftsf]Q/, Pd=lkmn= / 
ljBfjfl/lwnfO{ dfq dflgPsf] x'Fbf lqe'jg ljZjljBfno jg lj1fg cWoog ;+:yfgn] klg 
;f]xL gLlt cg'¿k k|jL0ftf k|df0f kq tx -/]Gh/ sf];{_ nfO{ ;g\ @)!! af6 ;dfj]z gu/L 
:gfts, :gftsf]Q/ / ljBfjfl/lwsf sfo{qmdx¿ dfq ;~rfng ub}{ cfO/x]sf] 5 . o;/L 
g]kfnsf] jg lj1fgdf pRr lzIff ljleGg r/0f kf/ u/L ljsf; x'g'sf ;fy} :jb]zd} jg 
lj1fgdf ljBfjfl/lw;Dd cWoog ug]{ Joj:yf ePsf] b]lvG5 .  

;Gbe{ ;fdu|L;"rL 

kf]v/]n, Clbz s'df/ -@)%#_, jg lj1fg cWoog ;+:yfg s]Gb|Lo SofDk;M 5f]6f] lrgf/L, 
l;h{gf -jflif{s d'v kq_, kf]v/f, lq=lj=j=lj=c=;+ s]Gb|Lo SofDk;, k[ #–* . 

dxt, t]haxfb'/ l;x+ -@)&$_, g]kfnsf] j}1flgs jg kl/kf6L ckgfpg] k|of;df hgzlQm 
cfk"lt{ / lk|m8f, jgs'dL{s :d[ltsf kfgfx?, lk|m8f, sf7df8f}M em–n . 
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cgnfOg l;sfOsf s]xL df]8]nx? 

k|f=8f= s[i0fk|;fb l3ld/] 

n]v;f/ (Abstract)

[k|:t't n]vdf cgnfOg sIff l;sfOsf kfFr df]8]nx¿sf af/]df rrf{ ul/Psf] 5 .  
s]le8–!( n] ns8fpg -aGbfaGbL_ ePsf] jt{dfg g]kfnsf] cj:yfdf pRr lzIffsf] 
cWoognfO{ lg/Gt/tf lbg cgnfOg sIff l;sfO g} Ps dfq cfwf/ aGg] b]lvG5 . o; 
;Gbe{df ljZjsf k|Voft cd]l/sg ljZjljBfnox¿n] cjnDag u/]sf] cgnfOg sIff 
lzIf0fn] lqe'jg ljZjljBfnonfO{ o;tkm{ cu|;/ x'g an k|bfg ug]{5 . sIff sf]7fsf] 
k|ToIf k|:t'ltdf cEo:t pRrlzIffsf ljBfyL{x¿nfO{ aGbfaGbLsf] ;dodf OG6/g]6sf] 
ljB'tLo ;xof]un] cWoogaf6 jl~rt x'g' kb}{g . ltgLx¿sf] z}lIfs ultljlwnfO{ cufl8 
a9fpg ;lsG5 eGg] nIotkm{ o; n]vdf OlËt ul/Psf] 5 .] 

zAbs'~hL (Keywords) 

sf]le8–!( -sf]/f]gf ljiff0f'_, u|]8, ns8fpg -aGbfaGbL_, gd'gf -df]8]n_, cgnfOg -ljB'tLo 
OG6/g]6åf/f x'g]_ lzIf0f l;sfO .  

!= ljifok|j]z 

cgnfOg sIff eg]sf] OG6/g]6sf] ljB'tLo dfWodaf6 ljBfyL{x¿nfO{ l;sfOg] lzIf0f k4lt 
xf] . ljZjgsf sltko If]qdf ljB'tLo l;sfOnfO{ g} k|d'v cfwf/ agfP/ lzIff lbOPsf] 
b]lvG5 . sf]le8–!( n] g]kfndf ns8fpg -aGbfaGbL_ eP/ z}lIfs ultljlw l:y/ /
ultljxLg ePsf] j]nf ljB'tLo lzIf0f l;sfOnfO{ /fHon] k|fyldstfdf /fVg] xf] eg]
pRrlzIffsf sltko ljifox¿ ultzLn aGg]5g\ . To;sf nflu ljZjljBfnosf k|fWofks,
sd{rf/LnfO{ clgjfo{ tflnd / ;+;fwgdf ;xof]u ug{'kg]{ b]lvG5 . o;tkm{, lq=lj= cu|;/
x'Fb} u/]sf] kfOG5 . gLltut lg0f{o / sfo{ut Pstfsf] lgb]{zg eP ljZjsf c¿ b]zdf
h:t} g]kfnsf] pRrlzIffnfO{ klg cgnfOg sIff lzIf0faf6 cufl8 a9fpg ;lsG5 .
o;sf nflu ljZjdf k|rlnt s]xL cgnfOg lzIf0f l;sfOsf df]8]nx¿nfO{ ;+If]kdf oxfF
k|:t't ul/Psf] 5 .

…cgnfOgÚ l;sfOn] OG6/g]6åf/f ;dly{t jftfj/0fx¿af6 lzIfflng] / lbg] k4ltnfO{ 
hgfpFb5 . cgnfOg k4ltn] ljleGg k|sf/sf k|f]u|fdx¿nfO{ sIffsf]7fsf] kvf{n aflx/ 

∗
ljefuLo k|d'v, g]kfnL s]G›Lo ljefu, sLlt{k'/, lq=lj=. 
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k|bfg ul/g] lzIf0f ;fdu|Lx¿df kx'Fr, lzIfsx¿sf] cGts|l/ofdf ;xhtf tyf ljleGg 
lzIfs tyf ljBfyL{x¿aLr x'g] ldl>t cGtsl{|/ofnfO{ hgfpFb5 . 

cgnfOg l;sfOn] k/Dk/fb]lv rn]sf k|ToIf sIff ;DaGwL b[li6sf]0fdf s]xL leGgtf 
NofpF5 . o;df k|ltefzfnL lzIfsx¿nfO{ pgLx¿n] sIff s;/L /fd|f] ug{ ;S5g\ < 
pgLx¿sf lgoldt sfo{x¿ s;/L :jrflnt aG5g\ eGg] s'/fnfO{ OlËt u5{ / sfo{af]em 
sd u/fpg] eGbf klg z}lIfs kl/0ffddf ;'wf/ ug]{ tyf sd nfutdf lzIffsf] kx'Fr 
lj:tf/ ug]{ lsl;dsf sfo{ u/]sf] kfOG5 . 

@= df]8]nx¿ 

cgnfOg lzIf0f ljlwsf] k|of]u klxnf cd]l/sf / o'/f]klt/ ePsf] b]lvG5 . ;dosf] dfu / 
k|ljlwsf] ljsf;n] dflg;nfO{ ef}uf]lns b"/L 36fpg, ;donfO{ arfpg cgnfOg lzIffn] 
k|>o kfpg yfn]sf] e]l6G5 . ;flxTodf ljleGg lzIf0f k4ltsf] af/]df rrf{ ePsf] kfOG5 . 
s'g} lzIfssf] lzIf0fz}nL ljBfyL{n] :jcWoog u/]/ l;Sg'k5{ eGg]tkm{ 5 t/ ljBfyL{sf] 
cle?lr eg] lzIfs s]lG›t ePsf] cj:yfdf z}lIfs k4lt / l;Sg] z}nLsf] a]d]nsf sf/0f 
k|fKt glthf sd x'g] ub{5 -l:sd]8, ;g\  @))$, k[=**_ . ljZjdf ;dosf] cfjZostf / 
ljBfyL{x¿sf] ?lr ldn]sf w]/} lzIf0f l;sfOx¿ kfOG5g\ . tL dWo], Sof/f]n P 6\o'Ousf 
cg';f/ k|rlnt s]xL ljz]if df]8]nx¿nfO{ oxfF k|:t't ul/Psf] 5  .  

@=!= k"/s df]8]n (Supplemental Model) 

o; df]8]ndf ljBfyL{x¿nfO{ k|f]T;fxg u/fpg] lsl;dsf kf7\oqmd ;fdu|Lx¿sf] plrt 
Joj:yfkg ul/G5 . h:t}, University of  New Mexico (UNM) sf ljBfyL{x¿n] 
x/]s xKtf tLg cgnfOg df:6/ lSjh -Master Quiz_, lxHh] k|Zgpx¿ k"/f 
ul/;s]kl5 qm]l86 -Credit_ cÍ k|fKt ub{y] . ;f] sfo{df ljBfyL{x¿nfO{ pgLx¿n] 
cfˆgf] ;a}eGbf pQd cÍ k|fKt gubf{;Dd k/LIff lngsf] nflu k|f]T;fxg u/fOGYof] / 
s]jn pgLx¿n] k|fKt ug{ ;kmn pQd cÍsf] dfq u0fgf ul/GYof] . o; sfo{df hlt
a9L ;do ljBfyL{x¿n] vr{ ub{y], Tolt /fd|f] glthf k/LIffaf6 k|fKt x'g yfNof] .
o;n] ubf{ ;f] ljZjljBfnosf] kf7\oqmddf 8«k ljy8«n km]lno/ b/ -Drop
Withdrawal Failure, DWF Rate_ k/Dk/fut df]8]nsf] t'ngfdf $@ k|ltztaf6
36]/ gofF df]8]ndf !* k|ltztdf emof]{a . ;L= u|]8 -C Grade_ jf To;dfly Nofpg]
ljBfyL{x¿ ^) k|ltztaf6 &^=% k|ltzt;Dd a9]sf] kfOof] .

o:t} Carnegie Mellon University (CMU) n] gofF 9fFrfdf kl/jt{g u/]sf] tYofÍ 
zf:qsf] kf7\oqmd -course_ sf] n]Sr/ efunfO{ s]xL grnfO{ k|of]ufTds -practical_ 
efusf] nflu dfq kf7\oqmd k|of]uzfnfsf] lgdf{0f u{of] . To;sf] gfd :df6{ NofA; 
-Smart Labs_ /flvPsf] lyof] . of] Ps :jrflnt, a'l4dfg lzIf0f k|0ffnL lyof];
h;n] ljBfyL{x¿sf] sfo{nfO{ k|of]ufTds cEof;sf cfwf/df lgu/fgL -monitoring_
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ub{Yof] . ljBfyL{x¿sf] clwu|x0f Ifdtf, cg'Tkfbs dfu{sf af/]df k|ltlqmof tyf 
;'emfjx¿ pQm ;ˆ6j]o/af6} ljBfyL{x¿nfO{ k|bfg u/]sf] pbfx/0f b]lvof] -l6\ju, ;g\ 
@))#, k[=#@_ . 

o:t} University of Massachusetts, Amherst sf ljBfyL{x¿nfO{ sIffdf pkl:yt 
x'g'eGbf klxn] kf7sf] p2]Zo, d'Vo cjwf/0ff / j]e;fO6 -website_ df k"j{ kf]i6 
ul/Psf k"/s ;fdu|Lsf] ;dLIff ug]{ jftfj/0f cgnfOgsf ¿kdf ldnfOof] . To;kl5 
ljBfyL{x¿nfO{ cgnfOg lSj"h -Online Quiz_ k"/f ug{ nufOof]; h;n] ubf{ 
k|lzIfsnfO{ tTsfn ljBfyL{sf] 1fg, :t/d"NofÍg ug{ 8]6f -data_ / k|ltlqmof  
-feedback_ pknAw eof] . o;n] ubf{ ljBfyL{x¿n] d'Vo ga'em]sf ;l6s zLif{sx¿df
c¿lt/ vr{ x'g] ;do arfP/ ;d:ofsf] ;dfwfg ug{ ;xof]u k'u]sf] b]lvof]  .

@=@ k|lt:yfkg df]8]n (Replacement Model)

Pennsylvania State University / University of Winconsin at Madison n] o; 
df]8]nsf] ;'?jft u/]sf lyP . o; df]8]nsf] cjwf/0ff g} sIffsf] ldl6Ë ;donfO{ 
36fP/ ljBfyL{x¿nfO{ JolQmut jf ;fgf] ;d"xdf ljleGg lsl;dsf cgnfOg 
ultljlwdf a9L efu lng l;sfpg' lyof] . s'g} j]nf o:tf ultljlwx¿ sDKo'6/ 
Nofadf  u/fOGYof] eg] s'g} j]nf cgnfOgaf6 sIff u/fOGYof] . ljBfyL{x¿n] h'g;'s} 
7fpFaf6 s'g} klg ;dodf o;df efu lng ;Sy] . Nofasf] #) k|ltzt ;do kf7sf] 
cjwf/0ff a'emfpg, ^) k|ltzt ;do sDKo'6/ lqmofsnfk / sIffsf] glthfdf 5nkmn 
ug{ / afFsL !) k|ltzt ;do ;DalGwt cgnfOg lSJh/sG;]K6\; -Online 
Quiz/Concepts_ x¿df vlr{g] ul/GYof] . ljBfyL{x¿nfO{ tf]s]/ lbOPsf] k9fO / 
u[xsfo{ cg';f/ pgLx¿sf] tTk/tf lgwf{/0f ug{ of{iG8d Pl;:d]G6 6]:6 -Random 
Assessment Tests RATs_ k|of]u ub}{ pgLx¿nfO{ lgoldt k/LIf0f ul/GYof] . k"/} 
kf7\oqmd el/df o:tf RATs % b]lv & j6f lng] ul/GYof] . o;df ljBfyL{x¿n] cfˆgf] 
tof/L afXo kf7\ok':tsx¿ cgnfOgdf k9]/, u[xsfo{sf c;fOgd]G6x¿ ul/GYof] / 
klxnf Psn ¿kdf / To;kl5 $ hgfsf] ;d"xdf k/LIff cfkm"n] lng] ub{y] . of] sfo{n] 
ljBfyL{nfO{ pTk|]l/t ug{'sf ;fy} ljBfyL{x¿n] s'g s'/f jf cjwf/0ffx¿ a'lem/x]sf 
5}gg\, To;nfO{ a'emfpg ;xof]u ldNYof] . o;n] ˆofsN6LnfO{ ;'wf/sf] nflu ;Ifd
agfpFb} ;dod} plrt lg0f{o lng d2t ldNof]  -l6\ju, ;g\ @))#, k[=##_ .

@=#   ODkf]l/od df]8]n (Emporium Model) 

o; df]8]ndf ;a} sIffsf ldl6Ëx¿nfO{ x6fP/ Pp6f cWoog ;|f]t s]G› -Learning 
Resource Center_ sf] :yfkgf ul/GYof] . o;df cgnfOg kf7\o ;fdu|L / dfu]sf] 
;dodf JolQmut ;xfotf k|fKt ug{ ;lsGYof] . o; df]8]ndf 7"nf] 7fpF / 
pks/0fx¿sf] dxŒjk"0f{ k|lta4tf cfjZos x'GYof] . pbfx/0fsf nflu The 
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University of Alabama's Mathematics Technology Learning Center 
(MTLC) df @$) j6f sDKo'6/ / JolQmut 6\o"6f]l/on ultljlwx¿sf nflu sf]7f 
Joj:yfkg ul/Psf] lyof] . o:tf ODkf]l/odx¿ s'g} &! 306f k|lt xKtf t s'g} @$ ;} 
306f v'Nnf x'Gy] . 

of] df]8]n lgb]{zfTds ;ˆ6j]o/df, cGtsl{|/ofTds 6\o"6f]l/onx¿df, sDKo'6];gn 
cEof;x¿df, On]S6«f]lgs xfOk/6]S:6a'sx¿df, k|fo: ;f]lwg] k|Zgx¿, / cgnfOg 
lSjohx¿df w]/} lge{/ lyof] . PDkf]l/od ;xof]uLx¿n] ljBfyL{x¿sf k|Zgx¿sf] pQ/ 
glbO{ a¿ pgLx¿nfO{ l;Sgf ;Sg]" ;+;fwgx¿df ljBfyL{x¿nfO{ lgb]{lzt   ub{y] . 
JofVofg tof/ ug]{ jf xf]djs{ / 6]:6x¿ u|]l8ª|u ug]{ ;do vr{ ug{'sf] ;§f, 
k|lzIfsx¿ tyf cGon] k|To]s ljBfyL{sf] ljlzi6, tTsfnsf] cfjZostfx¿sf] ;Lwf 
hjfkm lbgsf] nflu ;do vr{ ug]{ ub{y] . :gfnts ljBfyL{x¿nfO{ ;fy lbg 
:gfftsf]Q/sf ljBfyL{x¿sf] k|of]u ul/GYof] / of] lgs} k|efjsf/L b]lvof]  -l6\ju, ;g\ 
@))#, k[=#%_ . o;df ljBfyL{sf sdhf]/L, ;d:ofx¿nfO{ kG5fpg, ;dGjo ug{ 
;d"xx¿ xKtfdf Ps k6s e]nf x'Gy] . o;df cfˆgf ultljlw, cg'ej / ck]Iffx¿ 
5nkmn x'Gy] . o:tf] k|sf/n] ;d"x ultljlw, ljBfyL{ / k|lzIfs aLr ;d'bfo lgdf{0f 
ug{ d2t k'u]sf] lyof] . 

@=$ k"0f{ cgnfOg df]8]n (Fully Online Model) 

o; df]8]ndf k|lzIfsx¿nfO{ g} ;a} cGtsl{|/ofsf] nflu lhDd]jf/ u/fOGYof] . x/]s 
hfFr, l6Kk0fL, jf 5nkmnsf] hjfkm pgLx¿ :joDn] g} lbg'kg]{ x'GYof] . kmn:j¿k, 
sIffsf]7fsf] lzIf0fsf] dfdnf eGbf ;Ífosf ;b:ox¿ k|foM h;f] cgnfOg lzIff lbg 
/ ljBfyL{;Fu cGtsl{|/ofdf clws ;do vr{ ug]{ ub{y] . w]/} yf]/} dfq kf7\oqmdx¿ 
o:tf] k"0f{ cgnfOg df]8]ndf lyP . of] df]8]ndf Ps]8]lds ;ldltn] ;ˆ6j]o/ dfkm{t 
kf7\oqmdsf ;fdu|Lx¿ olt /fd|f]l;t k|:t't u/] ls k|lzIfsx¿n] kl5 ;fdu|L 8]lne/ 
ug{ ;do vr{ ug{' g} k/]g . o; df]8]ndf kf7\oqmd ;xfos klg x'Gy] . ltgLx¿n] () 
k|ltzt ljBfyL{x¿sf] s'/fsfgL ;Daf]wg, aGbf]a:tL Joj:yfkg h:tf s'/fdf ;xof]u 
k'of{spFy] . o;n] ubf{ Pp6f k|lzIfsn] klxnf #% hgfnfO{ Ps ;qdf k9fpg ;Ifd 
x'Fbf o;/L cgnfOg kf7\o\qmd k'g:kl/dfh{g -course redesign_ kl5 !)) hgfnfO{ 
Ps} kN6 kf7\oqmd lng;Sg]F ;kmntf xfl;n ePsf] lyof] .  

pbfx/0fsf] nflu The University of Southern Mississippi n] ljZj/;flxTo 
-World Literature_ kf7\o0fqmdnfO{ o;/L k'g:kl/dfh{g -redesign_ u/sf] cj:yf
kfOof] . Pp6f kf7\oqmd ;+of]hs -course co-coordinator_ Ps ;du| kf7\oqmd
k|zf;g -course administration_ sf] nflu lhDd]jf/ x'g] ub{Yof] . o;df $ ;Ífo
;b:ox¿ -faculty members_ sf] 6f]nLn] lzIf0f k|aGw ldnfpFy] -h;df k|To]sn]
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cfˆgf] ljz]if1tfsf If]qsf] Ps ;fgf] c+z l;sfpFy]_ / $ :gfytsf]Q/ ljBfyL{ 
;xfosx¿ -graduate assistants_ x'Gy] . pgLx¿n] ljBfyL{x¿nfO{ lgaGwn]vgdf 
;xof]u uy]{ / ljBfyL{x¿sf n]vfO :t/sf] >]0fLaf/] hfgsf/L u/fpFby] . o;df ;Ífo 
;b:ox¿ rflxF kf7\oqmd ;fdu|L, k"/s ;fdu|L, lSjth / k/LIff Joj:yfkgdf ;+nUg 
x'g] ub{y] . pgLx¿n] j}slNks–pkl:ylt -optional attendance_ x'g] k|ToIf n]Sr/ 
-live lectures_, j]a–ljtl/t -web delivered_ ldl8of / ;|f]t–jlw{t k|:t'tLs/0f
-media and resource-enhanced presentations_ x¿sf] ;+of]hgsf] dfWodaf6
df]8\o'n/fOh ul/Psf] kf7\o ;fdu|L k|bfg ub{y] . o:tf] k|To]s df]8\o'n $ xKtfsf]
x'GYof] . ljBfyL{x¿n] eg] o:tf k|To]s df]8\o'nx¿sf] Pre / Post Quiz k"/f ug]{
ub{y] . cltl/Qm cfjZos ;flxTo -additional required literary_ jf  cfnf]rgfTds
k7g -critical readings_ sf nflu ln+sx¿, cl8of] jf lel8of] kmfOnx¿ / cGo
ljz]if n]vsx¿ jf ;Gbe{df ;dlk{t ;|f]tx¿ -resources devoted to particular
authors or themes_ ljBfyL{x¿nfO{ k|bfg u/fOGYof] -l6\ju, ;g\ @))#, k[=#^_ .

@=% OlROt df]8]n (Buffet Model) 

pko{'Qm rf/ df]8]nx¿df kf7\oqmd cg';f/ ljBfyL{nfO{ k|lzIf0f u/fOGYof] eg] o; 
df]8]ndf eg] ;+nUgs ljBfyL{sf] ?lr cg';f/ kf7\oqmd lgdf{0f ul/of] . Ps k|ltj]bgn] 
k|:t't u/] cg';f/ *) k|ltzt ˆofsN6L :6fkmsf] ;do @) k|ltzt ljBfyL{x¿n]  dfq 
lng] u/]sf] kfOof] . o;n] *) k|ltzt ljBfyL{x¿nfO{ z}lIfs k/fdz{ / cGtsl{|/ofsf] 
cfjZostf 5 eGg] tYout k|df0f k|:t't uof]{d .  

Ohio State University (OSU) n] ljBfyL{x¿sf] df}lns z}nL, Ifdtf / kf7\oqmdsf] 
r/0f cg';f/ gofF Buffet Model sf] ;'?jft u/]sf] lyof] . ljBfyL{x¿n] ljleGg ljlw 
tyf tl/sfx¿af6 l;Sg]\ tyf a'‰g] ePsfn] pTs[i6 dflgPsf] lzIf0f k4ltsf] 
k|lzIf0fljlw klg s]xL ljBfyL{x¿sf] nflu c;kmn x'G5 eGg] dfGotf pQm 
ljZjljBfnosf] lyof] . To;}n] ljBfyL{x¿sf] JolQmut cle?lr cg';f/sf ljleGg 
n]Sr/ ;fdu|Lx¿ OSU sf] l;sfO akm]df /flvof] . sIffut jf j]edf cfwfl/t vf]h–
k|of]uzfnfx¿ -team / group discovery laboratories both in-class and web
based_ :yflkt eP . To;df JolQmut tyf ;d"xut ¿kdf klg sfo{ug{ ldNbYof] .
o; akm]df k|ToIf jf ck|ToIf ¿kdf ug{ ;lsg] ljleGg JolQmut tyf ;d"x
;dLIffx¿ -individual and group reviews_, ;fgf] ;d"xut cWoogsf ;];gx¿
-small group study sessions_, lel8of]x¿, ljleGg tflnd c+zx¿ -training
modules_ / To;sf nflu ;lqmo ¿kdf 7"nf] ;d"xdf ;d:of xnug{ :yflkt cWoog
;Dks{sf ;d"x¿, df}lvs tyf lnlvt k|:t'tLs/0fx¿ -oral and written
presentations_, u[xsfo{ c;fOgd]G6x¿, JolQmut / ;d"xdf ug{ ldNg] k|f]h]S6x¿,
cflb k/]sf lyP . o;sf] kmn:j¿k ljBfyL{x¿n] cfkm"nfO{ dg k/]sf jf cfkm"l;t
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kl/lrt HjnGt pbfx/0fx¿sf] JofVofgdf efu lnP . pgLx¿dWo] s;}n] jf:tljs 
pbfx/0fsf] af/]df b]vfOPsf lel8of] k|:t'ltdf efu lnP . s;}n] ;d"xut ;d:ofsf] 
;dfwfg ug]{ k|:t'ltdf x]g]{, ;'Gg] / k9\g] df}sf kfP . o;n]  ljBfyL{x¿nfO{ s'g} klg 
s'/fsf] ulx/fO a'‰gsf] nflu tYo ljZn]if0f k|of]uzfnf -data analysis laboratory_ 
df sfd u/]/ jf PSn} s'g} web based lqmofsnfkdf ;xefuL eP/ jf ;|f]t ;DkGg 
cGtsl{|/of -facilitated study sessions_ df efu lnP/ jf cfkm"n] a'em]sf 
cjwf/0ffsf] af/]df c¿nfO{ JofVof u/]/ cufl8 a9\g ;Sg]  jftfj/0fsf] l;h{gf eof] . 

ljBfyL{x¿nfO{ ;q ;'?x'g] a]nfdf g} Orientation sIffdf of] Buffet Structure sf] 
af/]df a'emfOof] . kf7\oqmd ;fdu|L tyf p2]Zosf] af/]df hfgsf/L lbOof] . pgLx¿nfO{ 
z}lIfs z}nL tyf cWoog sf}zntf s;/L cfsng ug]{ eGg] af/]df tyf k|fKt
hfgsf/Lx¿nfO{ s;/L k|of]u ug]{ eGg] lgb]{zgx¿ lbP/ :ki6 kfl/of] . To;kl5
ljBfyL{x¿nfO{ ;'?df g} ;ˆ6j]o/åf/f pTkGg x'g] cWoog ljsNkx¿sf] k"j{lgwf{l/t ;]6
lbOof] . pgLx¿sf] lzIf0f z}nL / cWoog sf}zn ;DaGwL cfpFb} hfg] oL ljsNkx¿
klg ljBfyL{s} k|fyldstfsf cfwf/df kl/jt{g x'g] ub{y] . o;sf] ;dfkgdf k|To]s
ljBfyL{nfO{ kf7\oqmd cg';f/ dxŒjk"0f{ x'g] cfjZos s'/f h:t} slta]nf s'g
c;fOGd]G6 k"/f ug{' cfjZos x'G5, tLg xKtf kl5 x'g] o'lg6 6]:6sf] tof/L s;/L x'G5
h:tf s'/fnfO{ ;Daf]wg u/]/ Ps ;+lIfKt ljj/0f pQm kf7\oqmd ;ˆ6j]o/n] k|:t't
u¥of] .

Florida Gulf Coast University sf] Ps cWoog cg';f/ cfdg];fdg] n]Sr/df efu 
lnPsf ljBfyL{ eGbf o;/L cgnfOg k|lzIf0f k|0ffnLaf6 cWoog u/]sf ljBfyL{x¿n] 
k/LIffdf w]/} ;kmntf k|fKt u/]sf lyP . o;df …DÚ / …FÚ u|]8 Nofpg] ljBfyL{x¿sf] b/ 
$% af6 !! k|ltztdf 36]sf] lyof] -l6\ju, ;g\ @))#, k[=#*_ .  

#= lgisif{ 

xfdLn] h;nfO{ pRr lzIff -Higher Education_ sf] gfd lbG5f}F, jf:tjd} of] lgs} 
;+j]bgzLn kIf xf] . o;df ljZjljBfnosf pRr ;/f]sf/jfnfx¿sf] e"ldsf w]/} dxŒjk"0f{ 
x'G5 . xfdLn] h] ljBfyL{x¿nfO{ l;sfO/fv]sf 5f}F, Tof] jf:tljs /fi6«sf 7"nf ;d:of 
;dfwfgdf sfd nfUg] x'g'k5{ . ljZj}df s'g} /fi6« cufl8 a9]sf] 5 eg] Tof] ljZjljBfnosf] 
/fd|f] k9fO s} sf/0fn] xf] . /fi6«n] s'g} klg If]qdf ePsf ;d:ofsf] ;dfwfg vf]H5 . 
To;nfO{ k'of{lpg ;Sg]f ljBfyL{ pTkfbg u/L ljZjljBfnon] k|bfg ug{' ljZjljBfnosf] 
lzIf0f k4lt / kf7\oqmddf lge{/ /xg] s'/f xf] . 

ljZjljBfno slxNo} g/fd|f] x'Fb}g . t/ To;sf] kf7\oqmd, lzIf0f k4lt, cWofjlws ug]{ / 
Joj:yfkg ug]{  ;do cfPsf] ;a}n] a'‰g'kg]{ x'G5 . oL dflysf gd'gf cEof;x¿ ljZj0fdf 
pTs[i6 dflgFb} cfPsf s]xL ;kmn pbfx/0fx¿ x'g\ t/ o;sf] lg/Gt/ cg';Gwfg / plrt 
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k|of]un] xfdL e"efudf ;fgf] b]z eP tfklg lgs} Ifdtfjfg aGg ;Sg] cj:yfdf k'Ug 
;S5f}F .  

• xfdLn] cgnfOg l;sfOnfO{ k|of]u u/L bIf hgzlQm pTkfbg ug]{ xf] eg] ljBfyL{sf]
kx'Fr s]G›Lo k':tsfnosf ;a} ;fdu|Ldf x'g'k5{ . To;sf nflu lq=lj= s]G›Lo
k':tsfnosf] g]kfn sn]S;g\ jf c¿lt/ /x]sf b'n{e /fd|f k':tsx¿ :Sofg -scan_
u/L cgnfOgdf /fVg] / ;a}n] k9\g kfpg] Joj:yf ug]{;

• cgnfOg tflnd lbFbf cNksfnLg -short term training_ / bL3{sfnLg -long term
training_ ¿kdf lbg] Joj:yf t'?Gt u/fpg];

• k|To]s s]G›Lo ljefusf j]e;fO6 lgdf{0f u/L To;df k|sflzt cg';GwfgfTds
/rgfdf ;a}sf] kx'Fr -access_ ldnfpg];

• lqe'jg ljZjljBfnon] u/]sf /fd|f sfdx¿ g]kfnsf s'gf sGb/fdf a;]sf ;a} 
g]kfnLn] yfxf kfpg] Joj:yf ug]{;

• km'NnL cgnfOg df]8ndf h:t} k|ljlwdf kx'Fr ePsf bIf ljBfyL{nfO{ ;xof]uL agfO{
lzIf0fdf ;xefuL u/fpg];

• g]kfn ;/sf/af6 cg';Gwfg u/fOg] ;Dk"0f{ cg';Gwfgsf sfo{ CNAS, CEDA,
CERID / RECAST jf s]G›Lo ljefusf] cGtu{t /xL u/fpg];

• ljBfjfl/lw -PhD=_ / bz{gfrfo{ -MPhil=_ sf ;a} zf]wk|aGw -Thesis_
cgnfOgaf6 x]g{ ;lsg] Joj:yf ldnfpg];

• …/fli6«o ljsf; ;]jfÚ cyjf c¿ s'g} gfdsf] dfWodaf6 lq=lj= åf/f pTkflbt bIf
hgzlQmnfO{ vfnL g/fv]/ Ps dlxg] tflnd lbO{ b]zsf] cfjZostf cg';f/ lzIff
ljsf;df nufpg] .

oL afx]s k|To]s s]G›Lo ljefu /  lq=lj=sf] lj1 ;d"x -ljefudf # b]lv % hgf, lq=lj= df 
& b]lv !! hgfsf]_ lgdf{0f u/L cfjZos ;Nnfx / lnlvt ;'emfj lnP/ cufl8 a9]df 
s]G›Lo ljefu ;lxt lq=lj= sf] cj:yf a9L /fd|f] x'g] b]lvG5 .
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lqe'jg ljZjljBfnoM n]vfk/LIf0f cEof; / 
a]?h' Joj:yfkg 

¿kf >]i7∗

n]v;f/

lqe'jg ljZjljBfnonfO{ k|fKt ah]6sf] ;d'lrt k|of]u / o;sf] kf/bzL{tfsf ;fy 
ljZjljBfno;Fu ePsf] rn crn ;DklQsf] k|efjsf/L kl/rfng tyf pkof]usf] d"NofËg 
ug{ jflif{s ¿kdf cfGtl/s / clGtd n]vfk/LIf0f ub}{ cfPsf] 5 . cfGtl/s n]vfk/LIf0fn] 
ljz]if u/L hf]lvd Joj:yfkg, cfGtl/s lgoGq0f k|0ffnL tyf ;'zf;gdf s]lGb|t eO{ 
;d:of hl6n x'g'eGbf cufl8 g} ;dfwfg ug{ jf ;d:of pTkGg x'g glbg ;xof]u 
k'¥ofpg] / sf/f]jf/df b]lvPsf sdL sdhf]/L, ckrngnfO{ lg?T;fxL ug]{ p2]Zo ;lxt 
;+:yfsf] cfGtl/s lgoGq0fnfO{ ;'wf/ u/L dha't agfpg] x]t'n] n]vfk/LIf0f ub{5 eg] o;} 
n]vfk/LIf0fnfO{ d'Vo cfwf/ dfgL dxfn]vfk/LIfssf] sfof{noaf6 clGtd n]vfk/LIf0f x'g] 
ub{5 . 

ljZjljBfndf lgoldt ;|f]tdf ;~rflnt !#) / k"0f{ cfGtl/s ;|f]t tyf kl/of]hgfx¿ / 
%! u/L s'n !*! OsfO{sf] n]vfk/LIf0f x'Fb} cfPsf] 5 . dxfn]vfk/LIfssf] 5kGgf}+ k|ltjb]g 
cg';f/ a]?h' kl/df0f ut jif{ -cfly{s jif{ @)&# / )&$_ sf] t'ngfdf o; jif{ -cfly{s 
jif{ @)&$ / )&%_ !&=@! k|ltztn] j[l4 ePsf] b]lvG5 eg] a]?h' km5of}{6 Go"g k|ltzt 
dfq -!(.@*_ ePsf] b]lvG5 . g]kfn ;/sf/sf] gLlt cg';f/ Go"gtd %) k|ltzt km5of}{6 
ug]{ nIo cg'¿k ljZjljBfnon] klg clgjfo{ ¿kdf o; jif{b]lv pQm nIo cg'¿k a]?h' 
km5of}{6 sfo{nfO{ tbf?stf lbg' kg]{ b]lvG5 . t/ a]?h'sf] d"NofÍg tyf ljZn]if0f ug]{ 
kl/kf6L gx'gfn] p:t} k|s[ltsf] a]?h' jif}{lkR5} bf]xf]l/g uO{ Cumulative dfqfdf a]?h' a9\b} 
uP tfklg ljZjljBfnodf ;}4flGts a]?h'sf] cg'kft a9L b]lvPsf] 5 . n]vfk/LIf0f tyf 
a]?h' Joj:yfkgnfO{ ;'b[9 ug{ ljB'tLo dfWodsf] k|of]u u/L cfw'lgs n]vfdfg 
l;4fGtcg';f/ ljZjljBfnon] n]vfsfo{k|0ffnLdf ;do ;fk]If kl/dfh{g ub}{ nfg'kg]{ x'G5 . 
n]vfk/LIf0fn] cf}NofPsf] q'l6, sdL sdhf]/L tyf s}lkmotnfO{ ;DalGwt lhDd]jf/ lgsfon] 
;dLIff u/L To; l;sfOkf7sf] cfwf/df cNksfnLg tyf bL3{sfnLg /0fgLlts pkfox¿ 
cjnDag u/]df xfn ljZjljBfnodf a;]{gL a9\b} uPs]f a]?h'sf] b/nfO{ ck]lIft Go"lgs/0f 
ug{ ;lsG5 . 

∗
 cfly{s pk lgoGqs, lqe'jg ljZjljBfno 
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!=  ljifokl/ro 

lqe'jg ljZjljBfnonfO{ ;/sf/L cg'bfgdf cfwfl/t :jfoQ k|fKt ;fj{hlgs lgsfosf] 
¿kdf g]kfnsf] ;/sf/n] ah]6sf] Joj:yf ub}{ cfPsf] 5 . k|fKt ah]6sf] ;d'lrt k|of]u / 
o;sf] kf/bzL{tfsf ;fy ljZjljBfno;Fu ePsf] rn crn ;DklQsf] k|efjsf/L kl/rfng 
tyf pkof]udf NofpFb} cflw'lgs k|ljlw ;lxt cfly{s Joj:yfkg / ljQLo kf/bzL{tfsf] 
nflu cfGtl/s lgoGq0f k|0ffnLsf] pk k|0fflnsf] ¿kdf n]vfk/LIf0f sfo{ ;~rfngdf 
NofOPsf] 5 . o;sf] ;fy} ljZjljBfnonfO{ k|zf;lgs ;Ifdtfsf] nflu cfjZos ;Nnfx / 
;'emfj lbg] sfo{ klg n]vfk/LIf0fn] ub}{ cfPsf] 5 .  

ljZjljBfnosf] p2]Zo kl/k"lt{sf] nflu lqe'jg ljZjljBfnodf x'g] ;Dk"0f{ k|zf;lgs 
sf/f]jf/x¿ k|rlnt sfg"g, P]g, lgod / ljlw cg';f/ ePsf] 5 eGg] s'/fsf] k|Tofe'ltsf] 
nflu lqe'jg ljZjljBfno P]gdf n]vfk/LIf0fsf] Joj:yf ul/Psf] 5 . ljZjljBfnosf] cfo 
Joosf] n]vf k|rlnt sfg'g adf]lhd /fVg' kg]{5 / ljZjljBfnosf] n]vfk/LIf0f 
dxfn]vfk/LIfssf] ljefuaf6 -xfnM dxfn]vfk/LIfssf] sfof{no_ x'g]5 -lq=lj P]g= @)$(_ . 
o;/L P]gdf ePsf] k|fjwfg cg';f/ lqe'jg ljZjljBfno /lhi6«f/sf] sfof{no cGt{ut 
/x]sf] n]vfk/LIf0f dxfzfvfn] jflif{s ¿kdf cfGtl/s n]vfk/LIf0f sfo{ lg/Gt/ ub}{ cfPsf] 
5 / o;} n]vfk/LIf0fnfO{ d'Vo cfwf/ dfgL dxfn]vfk/LIfssf] sfof{noaf6 clGtd 
n]vfk/LIf0f x'g] ub{5 . 

@=  cfGtl/s n]vfk/LIf0f  

cfGtl/s n]vfk/LIf0f eGgfn] lgoldt ¿kdf ToxL ;+:yfsf] cg'ejL sd{rf/Lx¿nfO{ g} 
n]vfk/LIfssf] ¿kdf lgo'Qm u/L lgoldt k/LIf0f ug]{ sfo{nfO{ a'emfpF5 . ;fj{hlgs 
lgsfon] cfkm\gf] sfof{no cGtu{t cGo sfof{no eP To:tf sfo{nodf cfkm}+ uO{ jf cGo 
sd{rf/L v6fO{ cfGtl/s h‘fr lg/LIf0f ug'{ jf u/fpg' kg]{5 -cfly{s sfo{ljlw lgodjfnL, 
@)^$ sf] lgod (@=!-%__ . cfGtl/s n]vfk/LIf0f sfo{n] lgsfonfO{ k|bfg ul/g] jf 
:yflkt d"Nofª\sg lqmofsnfknfO{ hgfpg]5 / of] sfo{n] cGo s'/fx¿sf cltl/Qm 
cfGtl/s lgoGq0fsf] kof{Kttf tyf k|efjsf/Ltfsf] k/LIf0f ug]{, d"Nofª\sg ug]{ / cg'udg 
ug]{ sfo{nfO{ ;fd]n ug]{5 -g]kfn n]vfk/LIf0f dfg @)^&_ . cfGtl/s n]vfk/LIf0fn] ljz]if 
u/L hf]lvd Joj:yfkg, cfGtl/s lgoGq0f k|0ffnL tyf ;'zf;gdf s]lGb|t eO{ b]xfo 
cg';f/ sfo{ ub{5 . 

• ;d:ofx¿sf] >f]t sf/0f kQf nufO{ ;'wf/ tyf ;dfwfgsf] of]hgf agfpg ;xof]u 
k'¥ofpg] . 

• >f]t / ;fwfg pkof]u, kl/rfng tyf afF8kmFf8df /fo tyf ;'emfj lbg] . 
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• ;d:of hl6n x'g'eGbf cufl8 g} ;dfwfg ug{ jf ;d:of pTkGg x'g glbg ;xof]u 
k'¥ofpg] . 

• sf/f]jf/df b]lvPsf sdL sdhf]/L, ckrngnfO{ lg?T;fxL ug]{ . 

• clGtd n]vfk/LIf0f ug]{ jftfj/0f ldnfOlbg] . 

• ;'wf/fTds sbd ;lxt tf]lsP adf]lhd n]vfk/LIf0f k|ltjb]g tof/ kfg]{ . 

• ;+:yfsf] cfGtl/s lgoGq0fnfO{ ;'wf/ u/L dha't agfpg] . 

• cfGtl/s lgoGq0f k|0ffnL e/kbf]{ eP gePsf] olsg ug]{ . 

• Psn tyf k6s] lg0f{o x'g glbg] . 
 

lqe'jg ljZjljBfnodf cfGtl/s n]vfk/LIf0f lqe'jg ljZjljBfno cfly{s Joj:yfkg tyf 
vl/b ;DalGw lgod @)%) sf] lgod $@ df Joj:yf eP cg';f/ lqe'jg ljZjljBfno 
/lhi6«f/sf] sfof{no cGt{ut /x]sf] n]vfk/LIf0f dxfzfvfn] jflif{s ¿kdf cfGtl/s 
n]vfk/LIf0f sfo{ lg/Gt/ ub}{ cfPsf] 5 . o; dxfzfvfn] x/]s cfly{s jif{sf] kf}if 
dlxgfleq cfGtl/s n]vfk/LIf0f sfo{ ;dfkg u/L ;DalGwt lgsfosf] lgsfo k|d'v, 
n]vfk|d'v / cGo ;/f]sf/ clwsf/L ;dIf lj:t[t ljj/0f ;lxtsf] (Long Form) k|ljt]bg 
j'emfpg] ub{5 . n]vfk/LIf0fsf] qddf olb ljz]if k|s[ltsf] s}lkmot jf a]?h' ePdf lqe'jg 
ljZjljBfnosf] /lhi6«/ ;dIf ljz]if n]vfk/LIf0f k|ltj]bg -Short Form_ k]; ug]{ ub{5 .  

   @=! cfGtl/s n]vfk/LIf0fsf] sfo{If]q 

 ljZjljBfnosf] cfGtl/s lgoGq0f k|0ffnLsf] ;Dk"0f{ If]q n]vfk/LIf0fsf] bfo/f leq 
kb{5 . d'Votof oL sfo{If]qdf lgoldt cfGtl/s n]vfk/LIf0f x'g] ub{5 . 

•   cfly{s sf/f]jf/sf] k/LIf0f . 

•   n]vf, ;|]:tf sfo{ k|0ffnL tyf n]vfª\sg k/LIf0f . 

•   cfly{s Joj:yfkg tyf ljQLo k/LIf0f . 

•   lhG;L tyf :6f]/ Joj:yfkg k/LIf0f . 

•   xflh/L tyf labf Joj:yfkg k/LIf0f . 

•   k':ts vl/b tyf clen]vLs/0f k/LIf0f . 

•   k|ltj]bg k|:t'ltsf] k/LIf0f . 
 

#=  clGtd n]vfk/LIf0f  

 lqe'jg ljZjljBfno P]g @)$( df ePsf] Joj:yf cg';f/ ;fj{hlgs lgsfo eGgfn] 
g]kfn ;/sf/åf/f ;~rflnt jf g]kfn ;/sf/sf] k"0f{ jf clwsf+z cg'bfg k|fKt 
ljzjljBfno, dxfljBfno, cg';Gwfg s]Gb« / o:t} k|s[ltsf cGo k|fl1s jf z}lIfs ;+:yf 
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;Demg'k5{ -g]kfn ;fj{hlgs vl/b P]g, @)^#_ . o;/L lqe'jg ljZjljBfnonfO{ ;fj{hlgs 
lgsfosf] ¿kdf kl/eflift ul/P cg';f/ o; ljZjljBfnodf ePsf] ;Dk"0f{ sf/f]jf/ tyf 
vl/b ;DaGwL sf/jfxL / o;sf] ;f/e"t ¿kdf k|efju|flxtfsf] k/LIf0f g]kfnsf] ;+j}wflgs 
c+u dxfn]vfk/LIfssf] sfof{noaf6 jflif{s ¿kdf clGtd n]vfk/LIf0f x'G5 . o; 
k/LIf0faf6 ?h' eP kZrft cfly{s cg'zf;gsf] k|Tofe"lt k|dfl0fs x'G5 eg] ?h' gePsf / 
s]lkmot hgfOPsf sf/f]jf/x¿n] cfly{s ;'zf;gdf k|Zg lrGx v8f ub{5 . pknAw ;|f]t / 
;fwgnfO{ lgoldttf, ldtJolotf, sfo{bIftf, k|efjsfl/tf / cf}lrTosf cfwf/df k|of]u ub}{ 
cfly{s k|zf;gnfO{ hjfkmb]xL / kfblz{tfsf] dfWodaf6 cfly{s k|zf;gdf ;'zf;g sfod 
ug{ n]vfk/LIf0fsf] j|mddf b]lvPsf] q'l6 jf clgoldttf g} a]?h' xf] -zdf{, @)&^_ . g]kfn 
;/sf/ dxfn]vfk/LIfssf] sfof{noaf6 x/]s cfly{s jif{sf] df3 d;fGt leqdf b]xfosf] 
cg';f/ o; ljZjljBfnosf] lgsfox¿ / o; cGtu{t\ ;~rflnt ;Dk"0f{ kl/of]hgfx¿ u/L 
jflif{s !*! PsfO{sf] n]vfk/LIf0f ub}{ cfPsf] 5 .   

tflnsf !M lqe'jg ljZjljBfnodf n]vfk/LIf0f x'g] lgsfox¿ 

l;=g+= n]vfk/LIf0f PsfO 
pkTosf 
leqsf 
lgsfo 

pkTosf 
aflx/sf 
lgsfo 

;+Vof 

! 
lqe'jg ljZjljBfno s]Gb|Lo sfof{no 
cGtu{tsf lgsfo 

!^ 
 

!^ 

@ lqe'jg ljZjljBfno s]Gb|Lo ljefu #( @ $! 

# lqe'jg ljZjljBfno cg';Gwfg s]Gb| $ 
 

$ 

$ lqe'jg ljZjljBfno 8Lgsf] sfof{no ( 
 

( 

% lqe'jg ljZjljBfno cflª\us SofDk; @! $! ^@ 

^ 
lqe'jg ljZjljBfno cGt{ut ;~rflnt cGo 
sfo{qmd tyf kl/of]hgfx¿ 

$$ % $( 

 
s'n n]vfk/LIf0f x'g] lgsfox¿ !## $* !*! 

 

 

lqe'jg ljZjljBfno, n]vfk/LIf0f dxfzfvf, @)&^ 
 

dfly pNn]lvt lgsfox¿df jflif{s n]vfk/LIf0faf6 b]lvPsf] a]?h' tyf cGo s}lkmot 
dxfn]vf k/LIfssf] k|ltj]bg lbPsf] k}lt; lbg;Dd lgoldt tyf c;'n pk/ u/L lx;fa 
km/kmf/s ug]{ ;do lbOG5 . ;f] ;dofjlw leq klg lx;fa ldnfgsf] hfgsf/L 
ljZjljBfnon] lbg g;s]df cfly{s jif{sf] r}q d;fGtdf dxfn]vfk/Lssf] jflif{s k|ltj]bg 
dfkm{t a]?h' sfod ub{5 . o;/L a]?h' sfod ePkZrft\ tL a]?h'df k/]sf] sf/f]jf/sf] 
lgoldt tyf c;'n pk/ u/L ljZjljBfnon] a]?h' ;Dk/LIf0fsf] nflu dxfn]vfk/LIfssf] 
sfof{nodf kxn ul/g'kb{5 . lqe'jg ljZjljBfno ljs]Gb«Ls/0f lgod @)%% cg';f/ $( 
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j6f lgsfo ljs]Gb«Ls/0f lgsfosf] ¿kdf ;~rflnt 5 / lqe'jg ljZjljBfnfo :jfoQtf 
;DaGwL lgod @)^@ cg';f/ ;ftj6f lgsfo :jofQtf lgsfosf] ¿kdf ;~rflnt 5 . 
o;/L ljs]Gb«Ls/0f / :jfoQtf ;DalGw lgod cg';f/ ;~rflnt lgsfox¿sf] 
n]vfk/LIf0fdf c¿ lgsfodfeGbf k[ys lg0f{x¿ /xg] / s]Gb«sf] e"ldsf / clwsf/ 
k|Tof]hgsf] gLlt :ki6 gePsf]n] cfly{s Joj:yfkgsf] If]qdf ;a} sfo{x¿ lgod;+ut 
ePsf] k|Tofe'lt lbg ;ls/x]sf] 5}g h;sf] sf/0f n]vfk/LIf0fdf bf]xf]/ kg b]lvg'sf] ;fy} 
a]?h'sf] kl/df0f a[l4 x'Fb} uPsf] 5 . lqe'jg ljZjljBfnodf lgoldt ;|f]tdf ;~rflnt 
!#) j6f lgsfox¿ / lqe'jg ljZjljBfno cfGtl/s ;|f]t kl/rfng sfo{ljlw @)&@ 
cg';f/ k"0f{tof cfGtl/s ;|f]tdf ;~rflnt lgsfox¿ / lqe'jg ljZjljBfno cGtu{t 
;~rflnt kl/of]hgfx¿ u/L %! j6f lgsfox¿ /x]sf 5g\ . o;/L ljZjljBfnosf] Ps} 
5fgfd'gL klg km/s km/s gLlt cg'¿k SofDk; tyf sfof{nox¿ ;~rfng ePsf] x'Fbf 
k|zf;lgs sfo{k|0ffnLdf ljljwtf eO{ n]vfk/LIf0fdf hl6ntf a9]sf] 5 . 

#=! n]vfk/LIf0fdf ljBdfg r'gf}tL 

k|To]s sfof{non] ;a} k|sf/sf] cfo Joosf] tf]lsP adf]lhdsf] n]vf / cfly{s ljj/0f 
k]z u/L dxfn]vfk/LIfssf] sfof{noaf6 clGtd n]vfk/LIf0f u/fpg'kg]{5 -cfly{s 
sfo{ljlw P]g, @)%%_ . k|To]s cfly{s jif{sf] cfo -Joo P]gsf] bkmf @% -@_ adf]lhd 
n]vfk/LIf0fsf lgldQ cfly{s ljj/0f tof/ u/L n]vf cBfjlws /fvL ;f] sf] cfGtl/s 
n]vfk/LIf0f /fVg'kg]{ st{Jo ;DalGwt ;Ë7g jf lgsfo k|d'vsf] x'g]5 -lq=lj= cfly{s 
Joj:yfkg tyf vl/b ;DalGw lgod, @)%)_ . o;/L P]g tyf lgoddf n]vk/LIf0f 
;DaGwL :ki6 Joj:yf ePsf] / n]vfk/LIf0f u/fpg] bfloTj klg :ki6 ls6fg ePtfklg 
lqe'jg ljZjljBfnodf n]vfk/LIf0f Joj:yfkgdf b]xfP cg';f/sf r'gf}tLx¿ b]lvPsf] 
5g\ . 

• lqe'jg ljZjljBfnodf cfGtl/s n]vfk/LIf0f ljz]if lgb]{lzsf, sfo{ljlw jf 
ufO8nfOg cflb lglb{i6 of]hgf gePsf]n] n]vfk/LIf0fsf] kof{Kttf af/Daf/ 
jx;sf] ljifo ag]sf] 5 .  

• n]vfk/LIf0fnfO{ cem} a9L ljZj;gLo agfpg n]vfk/LIf0fdf ljz]ifu/L sfo{d"ns 
afx\o ;/f]sf/jfnfx¿ tyf gful/s ;dfhsf] a9\bf] ;xeflutf u/fpg ;'? 
ul/Psf] 5 -n]vfk/LIf0f klqsf, @)&$_. dxfn]vfk/LIfssf] sfof{non] sfo{;Dkfbg 
n]vfk/LIf0f ;'? ug]{ gLlt jgfO;s] tf klg tb\g'¿k sfo{;Dkfbg cfGtl/s 
n]vfk/LIf0f lqe'jg ljZjljBfnon] xfn;Dd ;'? ug]{ hd{sf] u/]sf] b]lvPsf] 5}g . 
o;/L dxfn]vfaf6 Ps}k6s ;f] k|s[ltsf] n]vfk/LIf0f yfngL ubf{ a]?h'sf] kl/df0f 
a9\g hfg] hf]lvd /xG5 . 
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• n]vfk/LIf0f k|ltj]bgn] cf}NofPsf] ljifok|lt ;hu eP/ lhDd]jf/ lgsfon] 
sfdsf/jfxL u/]df clgldttf / sdL sdhf]/Lx¿ gbf]xf]/Lg] x'bfF ljQLo ;'zf;g 
sfod x'G5 . t/ n]vfk/LIf0fsf] k|ltj]bg sfof{Gjog ul/Pg, p:t} k|s[ltsf] uNtL 
sdhf]/L jiff}{lkR5} bf]xf]¥ofO{ /xg] / To:tf lgsfosf ;fj{hlgs lhDd]jf/ 
clwsf/LnfO{ s'g} sf/afxL ul/Pg eg] clgoldttf j9\b} hfG5 / cfly{s 
cg'zf;gxLgtfn] k|>o kfpF5 -8f]6]n, @)&$_ . ljZjljBfondf dxfn]vf 
k/LIfssf] k|ltj]bgsf] ;do;:df leq clgoldt sf/f]jf/x¿sf] lgoldttf u/fpg] 
k|rng lgs} sd b]lvPsf] 5 . h:fn] ubf{ p:t} k|s[ltsf] a]?h' jif}{lkR5} bf]xf]l/g] 
u/sf] kfOG5 . 

• n]vfk/LIf0f u/fpg] lgsfox¿ -SofDk; tyf sfof{nox¿_ / n]vfk/LIf0f ug]{ 
lgsfox¿ -cfGtl/s n]vfk/LIf0f dxfzfvf / dxfn]vfk/LIfssf] sfof{no_ lar 
cfly{s Joj:yfkg tyf n]vfk/LIf0f ug]{ u/fpg] Pj+ a]?h' Joj:yfkgsf] ljifodf 
;xsfo{ / ;dGjosf] cefj x'g'sf] ;fy} n]vfk/LIf0f k|efjsf/Ltfsf] cfwf/df 
SofDk; tyf sfof{nox¿nfO{ d"NofÍg ug]{ kl/kf6L gx'gfn] n]vfk/LIf0f sfo{nfO{ 
jfWofTds k|zflgs sfo{sf] ¿kdf lng] u/]sf] kfOG5 . o; jfWofTds n]vfk/LIf0f 
k|0ffnLn] n]vfk/LIf0fsf] k|efjsf/Ltf tyf cfly{s cg'zf;gsf] k|Tofe'ltnfO{ 
uf}0fsf] ljifo agfPsf] 5 . 

• n]vfk/LIf0fsf] p2]Zosf] kl/k"lt{sf nflu cfGtl/s n]vfk/LIfsdf lgDgfg';f/ 
k|fljlws tyf ;j{dfGo u'0fx¿ lglxt ePsf] x'g'kb{5 -n]vfk/LIf0f dfgb08, 
@)^&_ . 

• cfGtl/s n]vfk/LIf0f sfo{sf] j:t' lgi7tf . 

• cfGtl/s n]vfk/LIfssf] k|ljlws ;Ifdtf . 

• cfGtl/s n]vfk/LIfssf] oyf]lrt Joj;flos xf]l;of/L;Fu ;DkGg ug{ ;Sg] 
Ifdtf . 

• cfGtl/s n]vfk/LIfs / afXo n]vfk/LIfssf] aLrdf k|efjsf/L ;~rf/ . 

• n]vfk/LIfsdf sfg'gL, k|zf;lgs, Joj:yfksLo, ul0ftLo ;fy} cfly{s 
k|zf;gaf/] 1fg . 

• n]vfk/LIfsdf sfo{Joj:yfsf] k|fljlws Pj+ Jojxfl/s 1fg  . 

• n]vfk/LIfsdf lgle{s, lgikIf / lg8/tfsf] u'0f . 

• n]vfk/LIfsdf ldtJolotf, k|efjsfl/tf, lgoldttf, bIftf / cf}lrTotf 
h:tf cfly{s k|zf;gsf d"n l;4fGtx?sf] 1fg . 
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• n]vfk/LIfs lzi6tf, Jojxfl/stf If]qdf ;Ifd . 

• lg/LIf0f, cjnf]sg, ;f]wk'5, k'i6\ofFO{, u0fgf tyf ljZn]if0f h:tf pkfoåf/f 
cfkm' lg0f{o Pj+ lgisif{df k'Ug ;Sg] Ifdtf . 

• n]vfk/LIfs ;do, lgoldt, cfly{s / g}lts b[li6n] pko'tmtfsf] u'0f . 
 

lqe'jg ljZjljBfnodf n]vfk/LIfssf lgo'lQmsf] nflu 5'§} ;]jf cfousf] k|s[of 
gePsf] ;fy} sfo{/t n]vfk/LIfsnfO{ ;do ;dodf tfnld lbg] Joj:yf gePsf]n] 
dfly pNn]lvt n]vfk/LIf0f ljz]if1tf ;f]r] cg'¿k x'g ;s]sf] 5}g . 
 

#=@ a]?h' ;DaGwL Joj:yfkg 

a]?h' eGgfn] k|rlnt sfg'g adf]lhd k'¥ofpg' kg]{ /Lt gk'¥ofO{ sf/f]jf/ u/]sf] jf 
/fVg'kg]{ n]vf g/fv]sf] tyf clgoldt jf a]dgfl;a tl/sfn] cfly{s sf/f]jf/ u/]sf] 
egL n]vfk/LIf0f ubf{ cf}+NofPsf] jf 7x/fPsf] sf/f]jf/nfO{ ;Demg' kb{5 -cfly{s 
sfo{ljlw P]g, @)%%_ . ctM s'g}klg lgsfon] u/]sf sfdsf/jfxL  k|rlnt P]g lgod 
adf]lhd sf/]faf/ gu/]sf], /fVg' kg]{ n]vf g/fv]sf] jf q'l6 / clgoldt tl/sfn] 
cfly{s sf/f]af/ u/]sf] egL cfGtl/s n]vfk/LIf0f tyf clGtd n]vfk/LIf0faf6 
cf}+NofPsf] s}lkmotnfO{ a]?h' elgG5 . a]?h' x'g' eg]sf] cfly{s ;'zfgnfO{ sdhf]/ 
agfpg' / cfly{s cg'zf;g pNn‹g ug'{ xf] -zdf{, @)&^_ . 

lqe'jg ljZjljBfno cfly{s Joj:yfkg tyf vl/b ;DaGwL lgod, @)%) sf] lgod     
@ -km&_ df a]?h' eGgfn] k|rlnt sfg'gadf]lhd k'¥ofpg' kg]{ /Lt gk'¥ofO{ sf/f]af/ 
u/]sf] jf /fVg' kg]{ n]vf g/fv]sf] tyf clgoldt jf a]dgfl;a tl/sfn] cfly{s 
sf/f]jf/ u/]sf] egL n]vfk/LIf0f ubf{ cf}+NofOPsf] jf 7x¥ofOPsf] sf/f]jf/ ;Demg'k5{ 
egL a]?h'sf] kl/efiff u/]sf] 5 . a]?h'sf] k|s[lt cg';f/ o;nfO{ d'Votof b'O{ efudf 
ljefhg ul/Psf] 5 !_ ;}4flGts a]?h' / @_ clgoldt a]?h' . ;}4flGts a]?h'n] 
eljiodf dfu{lgb]{zgsf nflu s}lkmotx¿ ;Dk|]if0f ub{5 h;n] gLlt lgdf{0fdf 7f]; 
6]jf k'¥ofPsf] x'G5 eg] clgoldt a]?h'n] ;+u7gsf] ;'zf;gdf cf3ft k'¥ofpFb5 . 
lqe'jg ljZjljBfnosf] cfsf/ o;sf] ef}lts ;+/rgf / cWoog cWofkgsf] 
ljzfntfn] ubf{ ;}4flGts a]?h'sf] dfqf a9\b} uPsf] 5 . o; ljZjljBfnosf] a]?h'sf] 
t'ngfTds ljj/0f o;k|sf/sf] /x]sf] 5 . 
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tflnsf @M lqe'jg ljZjljBnfosf] a]?h' ljj/0f   
 

ljj/0f 
%% cfF} k|ltj]bgsf] 

a]?h' /sd           
-@)&#÷)&$_ 

%^ cf}F k|ltj]bgsf] 
a]?h' /sd           

-@)&$÷)&%_ 
a[l4 /sd a[l4 b/ 

cfly{s jif{ 
@)&@÷)&# / 
@)&#÷)&$ 

16,664,589,000.00 
 

19,532,228,000.00 
 

2,867,639,000.00 17.21 
 

;Dk/LIf0fsf] 
nflu cg'/f]w 

ul/Psf] 

1,094,597,000.00 
 

2,068,591,000.00 
973,994,000.00 

 
88.98 

 

;Dk/LIf0fsf 
ePsf] 

!,)*(,@#&,))).)) !,@((,@!^,))).)) 209,979,000.00 19.28 

;Dk/LIf0f ug{ 
gldNg] eO{ 
gu/]sf] 

%,#^),))).)) 769,375,000.00 764,015,000.00  

afFsL 15,575,352,000.00 18,233,012,000.00 2,657,660,000.00 
17.06 

 
of] jif{sf] yk 3,956,876,000.00 2,894,219,000.00 1,062,657,000.00 26.86 

s"n a]?h' 19,532,228,000.00 21,127,231,000.00 1,595,003,000.00 8.17 

 

dxfn]vfk/LIfssf] jflif{s k|ltj]bg 
-cfly{s jif{ @)&%.)&^ -%& cf}+ n]vfk/LIf0f jflif{s k|ltj]bg_ sf] n]vfk/LIf0f k|ltj]bg 
dxfn]vfk/LIfssf] sfof{noaf6 k|sflzt gePsf]_ 
 

dxfn]vfk/LIfssf] jflif{s k|ltj]bgdf lqe'jg ljZjljBfnosf] a]?h' kl/df0f ut jif{       
-cfly{s jif{ @)&#/)&$_ sf] t'ngfdf o; jif{ -cfly{s jif{ @)&$/)&%_!&=@! 
k|ltztn] j[l4 eP;Fu} lzIff dGqfno, cy{ dGqfno, ljZjljBfno cg'bfg cfof]u / 
dxfn]vfk/LIfssf] sfof{noaf6 a]?h' 36fpgsf] nflu lg/Gt/ ?kdf ljz]if lgb]{zg 
k|fKt e}/x]sf] 5 . ;f]xL ;DaGwdf xfn} "a]?h' km5of}+6 d"Nofª\sg / cg'udg ;ldlt", 
cy{ dGqfnoaf6 lqe'jg ljZjljBfnon] Hofb} Go"g k|ltzt dfq -!(.@*_ a]?h' 
km5of}{6 ePsf] egL a]?h' km5of}+6 d"Nofª\sg / cg'udg ;ldltsf] gLlt cg';f/ 
Go"gtd %) k|ltzt km5of}{6 ug]{ nIo cg'?k ljZjljBfnon] klg clgjfo{ ¿kdf o; 
jif{b]lv pQmnIo cg'¿k a]?h' km5of}{6 ug{'kg]{ lgb]{zg k|fKt ePsf] 5 . 

#=# a]?h' Joj:yfkgdf ljBdfg r'gf}tL  

lqe'jg ljZjljBfno n]vfk/LIf0f sfo{ ;Gtf]ifhgs Joj:yfkg e}/x] tfklg a]?h' 
km5|\of}{6 tyf a]?h' Joj:yfkg sfo{df cfzfs[tL sfo{ e}/x]sf] 5}g . lqe'jg 
ljZjljBfno cfly{s Joj:yfkg tyf vl/b lgod, @)%) sf] kl/R5]b(s, lgod $u df 
a]?h' nut sfod ug]{ lgod Joj:yf ePtfklg lqe'jg ljZjljBfnodf xfn;Dd a]?h' 
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nut sfod u/L tYof+s Joj:yfkg ePsf] 5}g . nut Joj:yfkg gePsf]n] s'g 
lgsfodf slt j]?h' s'g zLif{sdf /x]sf] 5 egL lgSof}{n ug{ ;s]sf] 5}g . lgsfox?n] 
vr{tkm{ dfq a9L Wofg s]lGb|t x'g] / a]?h' km5\of}6 / ;Dk/LIf0f ;DaGwL sfddf rf;f] 
gb]vfpg' cfbL sf/0fn] a]?h'sf] kl/df0f 36\g'sf] ;§fdf emg emg a9f]\Q/L x'Fb} uP;Fu} 
a]?h'sf] bl[i6sf]0faf6 lqe'jg ljZjljBfno g]kfns} "s" ju{sf] ;+:yf aGg k'u]sf] 5 . 
ljz]iftM o; ljZjljBfnodf b]xfocg';f/sf] a]?h' Joj:yfkgdf r'gf}tL b]lvPsf] 5 . 

s_ cfly{s Joj:yfkg tyf vl/b ;DaGwL lgod @)%) sf] kl/R5]bsf] lgod $%-3_ 
df a]?h' km5\of}{6 ;ldltsf] u7g Joj:yf cg';f/ ;fdfGo k|s[ofaf6 km5\of}{6 x'g 
g;s]sf a]?h'x? km5\of}{6 ;DaGwL, ldgfxfsf] nflu cfwf/ sf/0f;lxt l;kmfl/; 
k]; ug{ s]Gb|Lo :t/df Ps a]?h' km5\of}{6 ;ldlt /x]sf] 5 . t/ ah]6/L lgsfon] 
cfkm\gf] lgsfodf /x]sf] a]?h' lgoldt u/L s]Gb«sf] ;dy{gsf] nflu k7fpg] sfo{ 
Hofb} Go"g ¿kdf dfq ePsf] 5 . o; ;ldltn] cfGtl/s n]vfk/LIf0fsf] jflif{s 
sfo{qmd ;dLIff u/L clGtd n]vfk/LIf0f ug{ cl3 ;f] k|ltj]bgsf] ?h' gePssf] 
ljifo a:t' km/kmf/s ug{ nufpg lgb]{zg lbg ;Sg] ePtfklg ;f] ;DaGwL sfo{sf] 
;+oGq lgdf{0f gePsf]n] s]Gb«n] ah]6/L lgsfonfO{ n]vfk/LIf0f ;DaGwL n]vfk/LIf0f 
lgb]{zgx¿sf] kfngf ug{ nufpg ;ls/x]sf] 5}g . 

v_ dxfn]vf k/LIfssf] sfof{noaf6 n]vf k/LIf0f x'Fbf b]lvPsf d:of}6 / lxgfldgf 
ePsf] /sd c;'npk/ ug'{kg]{ 7xl/Psf] a]?h'afx]s ;fdfGo lgoldt k|s[ofaf6 
km5\of}{6 tyf ;Dk/LIf0f x'g g;s]sf s'g} cWoog ;+:yfg, ;+ª\sfo, cg';Gwfg 
s]Gb|, SofDk;, sfof{nosf] km5\of}{6 ug{ jf ldgfxf lbgsf] nflu ;ldltsf] tkm{af6 
l;kmfl/; eO{ cfPdf cf}lrTosf] cfwf/df To:tf] a]?h' lgoldt jf ldgfxf u/L 
a]?h' km5\of}{6sf] nflu dxfn]vfk/LIfssf] sfof{nodf sfo{sf/L kl/ifbn] lg0f{o u/L 
k7fpg' kg]{ Joj:yf eP tfklg k|To]s lgsfodf /x]sf]] a]?h' km5of}{6 ;ldltsf] 
l;kmfl/;df a]?h' ;+k/LIf0f kxn x'g'kg]{df sltko lgsfodf a]?h' km5of}{6 ;ldlt 
g} u7g gePsf]n] a]?h' Joj:yfkgdf ck]lIft ;kmntf xfl;n ug{ ;s]sf] 5}g .  

u_  lqe'jg ljZjljBfno cfly{s Joj:yfkg tyf vl/b ;DaGwL lgod @)%) sf] 
lgod $@ -!_ df cfly{s ljj/0f tof/ u/L n]vf cBfjlw /fvL ;f] sf] cfGtl/s / 
clGtd n]vfk/LIf0f u/fO{ /fVg'kg]{ st{Jo ;DalGwt ;ª\u7g jf lgsfo k|d'vsf] 
x'g]5 . lqe'jg ljZjljBfno cfly{s Joj:yfkg tyf vl/b ;DaGwL lgod @)%) 
sf] lgod $@ -@_ df n]vfk/LIf0fsf] l;nl;nfdf :ki6Ls/0f jf hjfkm / n]vf;Fu 
;DalGwt dfu]sf k|df0fx? pknJw u/fpg' ;DjlGwt n]vf k|d'vsf] st{Jo x'g]5 . 
k|df0fx¿ k|:t't ug{ g;lsg] l:ylt ePsf] dgfl;j dflkmssf] sf/0f pNn]v u/]df 
n]vfk/LIfsn] sfuhft Pj+ k|df0f k]z ug{ tf]lsPsf] Dofb lbg]5 eGg] Joj:yf eP 
tfklg n]vfk/LIf0fsf] cjlwdf ;a} k|zf;lgs lhDd]jf/ clws[tsf] pkl:yltdf 
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vf]lhPsf] k|df0f tyf :ki6Ls/0f tf]lsPsf] ;dodf lbg tt\k/ftf b]vfpg] kl/kf6L 
s]xL lgsfodf b]lvPsf]n] klg a]?h'sf] kl/df0f cgk]If a9\b} uPsf] 5 .   

3_  lqe'jg ljZjljBfno cfly{s Joj:yfkg tyf vl/b ;DaGwL lgod @)%) sf] o; 
kl/R5]bsf] lgod $%-u_ df a]?h' nut dxfn]vf k/LIfssf] k|ltj]bgdf 
cf}+NofOPsf a]?h' c;'npk/ ug'{kg]{ tyf ltg'{ a'emfpg'kg]{ 7x¥ofPsf] /sdsf] 
tf]lsPsf] 9fFrfdf sfod ug]{ / jflif{s ¿kdf ;f] nut s]Gb|Lo sfof{nodf k7fpg' 
kg]{5  eGg] Joj:yf eP tfklg xfn;Dd lgsfout :t/df / s]Gb«Lo :t/df nut 
Joj:yfkg gePsf]n] ljZjljBfnodf s'g k|s[ltsf] a]?h' slt 5 eGg] tYo 
;fj{hlgs ug{ ;s]sf] 5}g . ha;Dd ljZjljBfnosf] s'g lgsfodf slt a]?h' 
/x]sf] 5 / s'g k|s[ltsf] a]?h' /x]sf 5 cflb s'/fsf] tYof+s Joj:yfkg ug{ g;s] 
;Dd a]?h' Joj:yfkgdf oyf]lrt k|ult ug{ ;ls+b}g . 

ª_  a]?h' /lxt cfly{s Joj:yfkg / lgod ;+ut cfly{s sf/f]jf/ ;~rfngsf] nflu 
cfly{s k|zf;g dxfzfvf / ljZjljBfnosf] cGo ;a} k|zf;lgs o'lg6x? aLr 
;dGjofTds 9Fudf k|zf;lgs sfo{ ;~rfng ug{] p2]Zon] lqe'jg ljZjljBfno 
lzIfs tyf sd{rf/L ;]jf ;DaGwL lgod @)%) sf] kl/R5]b @ sf] lgod !% s   
-*, h_ df cfGtl/s n]vfk/LIf0f dxfzfvfn] ;do ;dodf n]vf tyf n]vf;Fu 
;DalGwt If]qdf sfo{/t sd{rf/Lx¿nfO{ tflnd / sfo{zfnf uf]i7L ;~rfng 
ug'{kg]{ k|fjwfg /x]sf] 5 . pQm Joj:yf cg';f/ n]vfk/LIf0f dxfzfvfn] lgoldt 
¿kdf lqe'jg ljZjljBfnosf lhDd]jf/ clws[tx¿nfO{ ;do ;fk]If cfly{s 
Joj:yfkgdf gjLgtd k|ljlw sf] k|of]u / ;f] sfo{df cEo:t agfpg ;do 
;dodf cGt/lqmofTds sfo{qmd ;~rfng ul/g'kb{5 . t/ o; dxfzfvf;Fu ;f] 
;DaGwL sfo{ljlw jf n]vfk/LIf0f lgb]{lzsf jf s'g} 7f]; of]hgf gePsf]n] 
pknlAwd"ns sfo{qmd ;~rfng ug{ ;ls/x]sf] 5}g . 

r_ lqe'jg ljZjljBfnonfO{ klg ;/sf/L cg'bfgdf cfwfl/t ;~rflnt ;fj{hlgs 
lgsfosf] ¿kdf g]kfnsf] ;/sf/n] ah]6sf] Joj:yf ub]{{ cfPsf] 5 . t/ g]kfn 
;fjh{lgs If]q n]vfdfg @)&) cg';f/ cflw'lgs n]vfdfg tyf ljQLo 
k||ltj]bgx¿ xfn k|of]udf cfPsf] n]vf sfo{ k|0ffnL / n]vfk/LIf0f dfgb08 
kl/dfh{g u/L ljQLo Jo:yfkg ;an, ;Ifd / kf/bzL{ agfpgdf lg/Gt/tf lbg' 
h?/L /x]sf]df xfn;Dd ljZjljBfnon] ;f] dfgb08 cg';f/ n]vf sfo{k|0ffnL 
@)%! kl/dfh{g gu/]sfn] dxfn]vfk/LIfssf] k|ltj]bgdf ;}4flGts s}lkmot 
hgfpFb} cfPsf] 5 .  

ljZjljBfnon] lqe'jg ljZjljBfno P]g, @)$( sf] bkmf @% -@_ adf]lhd s]Gb|Lo 
sfof{no / dftxtsf cflËs SofDk; tyf lgsfo ;d]tsf] PsLs[t jf;nft / 
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ljQLo ljj/0f tf]s]sf] ;dodf dxfn]vfk/LIfssf] sfof{nodf k]; ug'{kg]{df 
)&%.!!.@* df dfq k]; u/]sf] 5 . ljZjljBfnon] k]; u/]sf] PsLs[t cfly{s 
ljj/0fdf u}/ ah]6/L sfo{qmdtkm{sf] cfDbfgL vr{ ;dfj]z u/]sf] 5}g . k'FhLut 
;DklQsf] lj:t[t ljj/0f, k]:sL, bfloTj tyf w/f}6Lnufotsf s]Gb|Lo sf]if 
vftfx¿ cBfjlws gul/Fbf ljZjljBfnosf] ;du| cfo—Joo Pj+ ;DklQ tyf 

bfloTjsf] l:ylt olsg ug{ ;lsg] cj:yf 5}g -%^ cf}+ jflif{s k|ltj]bg, @)&%_ . 
lqe'jg ljZjljBfnodf Psn vftf sf]if k|0ffnL nfu" ug{ g;s]sf]n] tf]lsPsf] 
;dodf lgwf{l/t dfkb08 cg';f/ PsLs[t ljQLo ljj/0f tof/L tyf ;Dk|]if0f ug{ 
;ls/x]sf 5}g . dxfn]vfk/LIf0fsf] n]vfk/LIf0f k|ltj]bgn] lgb]{lzt u/] cg'¿k 
PsLs[t jf;nft ag]df dfq ljZjljBfosf] oyf{y cfo-Joo / gub tyf sf]if 
k|jfx ljj/0fsf] kf/blz{tf ljZn]if0f ug{ ;lsG5 . 

5_ cfly{s Joj:yfkg tyf vl/b ;DaGwL lgod @)%) sf] lgod $%= ! cg';f/ 
tf]lsPsf] ldlt leq tf]lsPsf] clwsf/L jf lgsfo ;dIf k|ltj]bg k]z ug'{ kg]{5 / 
k|ltj]bgdf cfly{s Joj:yfkg tyf vl/b ;DaGwL lgod @)%) sf] lgod $%=@ 
cg';f/ tf]lsPsf] 9fFrfdf k|ltjb]g tof/ kfl/g' kg{] k|fjwfg cg';f/ n]vfk/LIf0f 
k|ltj]bg tof/ kfg]{ eP tfklg ljZjljBfnodf sfo{/t lzIfs tyf sd{rf/Lx¿sf] 
gfddf c;'n pk/ tyf clgoldt a]?h' /]x]sf] cj:yfdf tL lzIfs tyf 
sd{rf/Lx¿sf] :ki6 klxrfg v'Ng] ljj/0f pNn]v ug]{ kl/kf6L gx'g' / lzIfs 
sd{rf/LnfO{ kl/lrt u/fpg] sd{rf/L kl/ro kqsf] Joj:yf ljZjljBfnon] ug{ 
g;s]sf]n] a]?h' stf{sf] bf]xf]/f] klxrfg x'g;Sg] hf]lvd /x]sf] 5 . 

n]vfk/LIf0f ubf{ a]?h' jf s}lkmot ;se/ gcf}+Nofpg] jftfj/0f ldnfpg] bfloTj 
;DalGwt lgsfo / n]vfk/LIfs b'a}sf] /xg]5 . lxgfldgf / d:of}6 afx]s lgoldt 
x'g g;s]sf] / lg0f{osf] cefjdf p7]sf s}lkmot tTsfn ldnfgsf] nflu k|of; 
ug]{ / sf/f]jf/ :ynaf6 ldnfg ug{ g;Sg] a]?h' clwsf/ k|fKt lgsfoaf6 km5\of}{6 
u/fpg] tkm{ ;/f]jf/jfnf ;a} ;hu /xg' kb{5 . 

$  lgisif{ 

lglZrt p2]Zo k"lt{ ug]{ p2]Zon] n]vfk/LIf0f ul/G5 . ;jf]{Rr n]vfk/LIf0f ;+:yf 
/fHosf]ifsf] ;+/Ifs ePsf]n] o:tf] sf]ifdf x'g] clgoldttf, xflg gf]S;fgL, ckJoo, r'xfj6 
lgoGq0f u/L /fHodf ;'zf;g sfod ug{ of]ubfg k'¥ofpg' Pj+ ;/sf/L ;]jf k|jfxdf ;'wf/ 
NofO{ ;fj{hlgs lgsfosf] k|efjsfl/tf clej[l4 ug'{ n]vfk/LIf0fsf] p2]Zo x'Fbfx'Fb} klg 
n]vfk/LIf0f ;+:yfn] u/]sf] sfdsf/jfxLaf6 pQm glthf xfl;n x'g g;s]sf] cj:yf 5 . 
;fj{hlgs lgsfosf clwsf/LnfO{ lhDd]jf/ agfO{ n]vfk/LIf0f k|ltj]bgsf] sfof{GjognfO{ 
lghsf] sfo{;Dkfbg d"NofÍg;Fu cfj4 ul/g' kb{5 . n]vfk/LIf0fsf] Joxf]/f cf}FNofpFbf 



25 

lhDd]jf/ kbflwsf/L ls6fg ug]{ Joj:yf ldnfpg' kb{5 . Ps jif{leq ;a} n]vfk/LIf0fsf 
Joxf]/f sfof{Gjog ul/;Sg'kg]{, Ps jif{eGbf a9L ;do nfUg] Joxf]/fx¿sf] nflu sfof{Gjog 
sfo{of]hgf ;lxt Dofb yk ug]{, Pp6} Joxf]/f jf uNtL k6s k6s bf]xf]¥ofpg] lhDd]jf/ 
clwsf/Lsf] clen]v /fVg] Joj:yf x'g'kb{5 .  

n]vfk/LIf0fdf ;Dk/LIf0f÷cg'udgsf] 7"nf] dxTj 5 . ;Dk/LIf0f÷cg'udg a]u/sf] 
n]vfk/LIf0fsf] k|efj Go"g /xG5 . To;}n] OG6f];fO{sf] d]S;Lsf] 3f]if0ffkqn] k|ltkfbg u/]sf 
cf7 l;4fGt dWo] ;Dk/LIf0f÷cg'udg Ps xf] . ;jf]{Rr n]vfk/LIf0f ;+:yfdf k|efjsf/L 
;Dk/LIf0f cg'udgsf] Joj:yf x'g'kb{5 . h;af6 n]vfk/LIf0fn] cf}FNofPsf Joxf]/f jf 
;'emfj sfof{Gjog eP ePgg\, s:tf] k|efj k¥of] hfgsf/L lng ;xh x'G5 . n]vfk/LIf0fsf] 
k|efj dfkg Pj+ k[i7kf]if0fsf] nflu ;d]t ;Dk/LIf0f cfjZos k5{ . n]vfk/LIfsn] k'gM 
k/LIf0f u5{ eGg] dfGotfn] klg n]vfk/LIf0fsf Joxf]/f sfof{Gjog ul/G5 . 
;Dk/LIf0f÷cg'udgsf] ;do ljifoj:t' cg';f/ km/s x'G5 . s'g} tTsfn 
;Dk/LIf0f÷cg'udg ug{ ;lsG5 eg] s'g} ljifo sfof{Gjogsf] nflu nfdf] ;do nfU5 . 
t;y{ pQm ;do;Dd kv{g' kg]{ x'G5 -8f]6]n, @)&$_ . lqe'jg ljZjljBfnodf ljBdfg 
a]?h' Go"lgs/0f ug{ tyf cfufdL cfly{s sf/f]jf/x¿ a]?h' sfod gx'g] u/L ;~rfng ug{ 
ljZjljBfnosf] pRr Joj:yfkgsf] ljz]if Wofgfsif{0f x'g lgtfGt cfjZos 5 . 
ljZjljBnfosf] gLltut lg0f{x? tyf cfly{s Joj:yfkgsf] ;+oGqx? n]vfk/LIf0f d}qL 
hjfkmb]lxtfsf] ;+:sf/ cg'¿k aGg ;s]df dfq ljZjljBfnosf] d"ne"t p2]Zo 
k|efjsf/Ltfsf ;fy k|flKt / ;+:yfut ;'zf;g ePsf] k|Tofe'lt ug{ ;lsG5 . 

cfly{s k|zf;g ;fj{hlgs k|zf;gsf] dxTjk"0f{ kf6f] xf] . ;fj{jlgs k|zf;gnfO{ :jR5 / 
kf/bzL{ agfO{ cfly{s cg'zf;g sfod ug{ ;fj{glgs vr{sf] ;b'of]u ldtJolotf, 
k|efjsf/L / bIftfk"j{s kl/rfng ug{ ljZjljBfnosf] ;Dk"0f{ k|zf;lgs ;+oGqx?sf] 
;dGjo x'g'kb{5 . o;sf nflu ljBdfg P]g lgodsf] k"0f{kfngf ug]{, clgoldt x'g] 
k|s[ltsf] cfly{s sf/f]jf/ gug]{, gLlt, lgod, sfo{ljlw / lg0f{ox¿ PsLs[t ;dGjosf] 
cfwf/df ug]{ ;do ;fk]If cfw'lgs k|ljlwsf] dfu cg';f/ k|zf;lgs sf/f]jf/x¿ ugf{n] 
cfly{s kf/blz{tf sfod /xg'sf] ;fy} vr{ ldtJooLtf /xG5 eGg] tYodf b'{O dt g/xnf . 
ljZjljBfnon] lgb]{lzt u/]sf] lgod cg';f/ tf]lsPsf] ;dodf tf]lsPsf] 9én] cfly{s 
sf/f]jf/ lhDd]jf/ k"j{s ug]{ jftfj/0f ;[hgf ug{ ;s]df dfq klg cNksfnLg cfly{s 
cg'zf;g sfod /xG5 . bL3{sfnLg n]vfk/LIf0f tyf a]?h' Joj:yfkgnfO{ ;'b[9 ug{ 
ljZjJoflk dfu cg';f/ ljB'tLo dfWodsf] k|of]u u/L k|rlnt P]g lgod tyf cfw'lgs 
n]vfdfg l;4fGtcg';f/ ljZjljBfnon] n]vfsfo{k|0ffnLdf ;do ;fk]If kl/dfh{g ub}{ 
nfg'kg]{ x'G5 . n]vfk/LIf0fn] cf}NofPsf] q'l6, sdL sdhf]/L tyf s}lkmotnfO{ ;DalGwt 
lhDd]jf/ lgsfon] ;dLIff u/L To; l;sfOkf7sf] cfwf/df cNksfnLg tyf bL3{sfnLg 
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/0fgLlts pkfox¿ cjnDag u/]df xfn ljZjljBfnodf a;]{gL a9\b} uPs]f a]?h'sf] 
b/nfO{ ck]lIft Go"gLs/0f ug{ ;lsG5 . 

;Gbe{ ;fdu|L;"rL 

cfly{s sfo{ljlw P]g -@)%%_ klR5]b % bkmf !^ -@_ . 

8f]6]n /fd'k|;fb -@)&$_ A Nepalese Journal of Government Audition, n]vfk/LIf0f 

klqsf, k[i7 @#-@$, jif{ #^, c+s *%, kf}if @)&$, dxfn]vfk/LIfssf] sfof{no, 

aa/dn sf7df8f}+ . 
lqe'jg ljZjljBfno P]g, @)$(, kl/R5]b kl/R5]b\–* bkmf @%-@_, k|df0fLs/0f / k|sfzg 

ldlt @)$(.(.@@ lqe'jg ljZjljBfno sLlt{k'/, sf7df8f}+ . 

lqe'jg ljZjljBnfo cfly{s Joj:yfkg tyf vl/b ;DalGw lgod @)%), @)&#.(.@) 
ut];Ddsf] ;+zf]wg ;lxt, lqe'jg ljZjljBfno sLlt{k'/, sf7df8f}+ . 

g]kfn ;fjh{lgs If]q n]vfdfg, @)&), gubdf cfwf/ n]vfÍgsf] ljlQo k|lt]j]bg, dxfn]vf 
lgoGq0fsf] sfof{no, cgfd gu/ sf7df8f}+ . 

dxfn]vfk/LIfssf] 5kGgf}F jflif{s k|ltj]bg, @)&%, dxfn]vfk/LIfssf] sfof{no, r}q @(,  
aa/dxn sf7df8f}+ . 

n]vfk/LIf0f dfgb08 -@)!)_ "g]kfn n]vfk/LIf0fdfg ^!)" n]vfk/LIf0f k'g/fjnf]sg, 
@)^&, sf7fdf8f}+ . 

zdf{, nIdLk|;fb  -@)&^_, "a]?h'sf] cy{ / a]?h' km5«of}6 gx'g'sf sf/0fx¿ " ;fj{hlgs 
k|zf;g  ebf} $ 

;DkfbsLo -@)&$_ A Nepalese Journal of Government Audition, n]vfk/LIf0f 
klqsf jif{ #^, c+s *%, kf}if @)&$, dxfn]vfk/LIfssf] sfof{no, aa/dxh 
sf7df8f}+ .  
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lqljdf ;]d]:6/ k|0ffnLsf] k|efjsfl/tf 
 

zflns/fd kf}8\ofn
∗
 

 
n]v;f/ 

lqe'jg ljZjljBfnodf nfu' ePsf] ;]d]:6/ k|0ffnLsf af/]df o; n]vdf cWoog ul/Psf] 
5 . jflif{s k|0ffnLaf6 k7gkf7g eO/x]sf] lqljsf] :gftsf]Q/ txdf z}lIfs u'0f:t/ 
clej[l4 ug{ tyf bIf / ;Ifd l;ko'Qm hgzlQm pTkfbg ug]{ ceLi6sf ;fy ;]d]:6/ 
k|0ffnLsf] k|f/De ul/Psf] xf] . ljBfyL{sf] Ifdtf clej[l4sf nflu cfjZos 1fg / l;k 
k|bfg ug]{ nIo;lxt ;'? ul/Psf] ;]d]:6/ k4ltsf] lzIf0f sfo{snfknfO{ cem} Jojl:yt / 
k|efjsf/L agfpg kf7\oj|mdsf] kl/dfh{g / k'g;{+/rgf ug'{kg]{, z}lIfs ;fdu|L / ef}lts 
k"jf{wf/sf] ljsf;df hf]8 lbg'kg]{, lzIf0f k4lt, sIff sfo{snfk / ljBfyL{ ;lj|motfdf 
clej[l4 ug'{kg]{, d"Nofª\sg k4ltdf ;'wf/ ug'{kg]{ nufotsf ljifodf o; n]vdf cWoog 
ul/Psf] 5 . To;sf ;fy} lqe'jg ljZjljBfnodf sfof{Gjogdf /x]sf] ;]d]:6/ k4ltsf 
;an kIf / b'a{n  kIfsf af/]df ;d]t cWoog ul/Psf] 5 . 

zAbs'~hL M cled'vLs/0f, sfo{snfk, kf7\oj|md, lzIf0f k4lt, z}lIfs ;fdu|L   

!=  ljifokl/ro  

;]d]:6/ k|0ffnL eg]sf] 5 dlxgfsf] cjlwsf] k7gkf7gsf] k|lj|mof / jflif{s ¿kdf b'O{j6f 
k/LIff x'g] k4lt xf] . o;df Ps z}lIfs jif{nfO{ b'O{ ;]d]:6/df ljefhg u/L k/LIffsf 
dfWodaf6 ljBfyL{x¿sf] d"Nofª\sg ul/G5 . ;]d]:6/ k|0ffnLnfO{ pRr lzIffsf nflu 
pko'Qm lzIff k|0ffnL dflgG5 . l;sfO pknlAwsf] lg/Gt/ d"Nofª\sg x'g', ljBfyL{sf] 
lgoldt cg'udg ul/g', ljBfyL{sf] Ifdtf clej[l4sf nflu cfjZos 1fg / l;k k|bfg ug'{ 
h:tf lj|mofsnfk ;]d]:6/ k4ltdf ul/G5 . ;]d]:6/ k|0ffnL k|fWofks s]lGb|t geO{ ljBfyL{ 
s]lGb|t lzIff k|0ffnL xf] / o;df ljifonfO{ lglZrt j|m]l86 cfj/df lgwf{/0f u/L cWoog 
cWofkg ul/G5 . ;]d]:6/ k|0ffnL Pp6f ljifosf nflu lglZrt j|m]l86 cfj/ k|bfg u/]/ 
lzIf0f u/L lzIffdf ;'wf/ u/L u'0f:t/Lotf sfod ug]{ k|lj|mof xf] . k|:t't n]vdf lqljsf] 
;]d]:6/ k|0ffnLsf] kl/ro, ;]d]:6/ k|0ffnLsf] k|efjsfl/tf ;fy} ;]d]:6/ k|0ffnLsf zlQm / 
;Ldfsf af/]df rrf{ ul/Psf]  5 . 

                                                           

∗
 pkk|fWofks, lqe'jg ljZjljBfno 
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 @= ;]d]:6/ k|0ffnLsf] kl/ro  

;]d]:6/ k|0ffnL lzIf0f k|lj|mofsf] Jofjxfl/s, k|of]ufTds / k|efjsf/L k|0ffnL xf] . o;nfO{ 
lzIfs / ljBfyL{ larsf] cGtlj|m{ofsf] /fd|f] z}lIfs ;+:s[lt dfGg ;lsG5 . ;]d]:6/ 
(Semester) zAb Nofl6g efiffsf] ;]d]lG6«; (Sementris) af6 lgld{t ePsf] xf] . 
;]d]lG6«;sf] cy{ 5 dlxgfsf] kf7\oj|md eGg] x'G5 -bfxfn, ;g\ @)!*, k[= !*!_ . pko'Qm{ 
kf7\oj|md, sIffsf] lgoldttf, ljBfyL{x¿sf] /rgfTds lj|mofsnfk, k/LIffsf] d"Nofª\sg / 
u|]l8ª k|0ffnLdf kf/blz{tf, lzIfs ljBfyL{ larsf] cGtlj|m{of cflb ;]d]:6/ k|0ffnLsf 
ljz]iftf x'g\ . s'g} klg b]zsf ljZjljBfnox¿ To; b]zdf cAan bhf{sf hgzlQm 
pTkfbg ug]{ s]Gb| x'g\ . ljZjljBfno ;d[4 eof] eg] b]zsf nflu cfjZos kg]{ k|ltli7t 
k|f1 hGdG5g\ / /fi6« ;d[l4sf] lbzfdf cufl8 a9\g] s'/f ;'lglZrt x'G5 . g]kfndf 
ax'ljZjljBfnosf] cjwf/0ff cg'¿k ljleGg ljZjljBfnox¿ :yfkgf eP klg cg]sg 
sf/0fn] ck]lIft pknlAw xfl;n x'g ;s]sf] b]lvFb}g . g]kfndf /fhgLlts cl:y/tf, bnLo 
efuaG8f, ljBfyL{ ;ª\u7gsf ;fª\u7lgs ultljlw, sdhf]/ k/LIff k|0ffnL, k|fWofkssf] 
sfo{ bIftfsf] d"Nofª\sgdf lzlyntf, cg';GwfgfTds sfo{k|lt pbfl;gtf, ljBfyL{x¿sf] 
k9fOk|ltsf] ?lrdf x|f;, kf7\ok':tsdf eGbf ;xof]uL k':ts / ufO8df lge{/ /xg] 
ljBfyL{sf] dgf]j[lQ h:tf ljljw sf/0fn] g]kfnsf] ljZjljBfno lzIff u'0f:t/Lo x'g ;s]sf] 
5}g . g]kfndf @)@* ;fndf gofF /fli6«o lzIff k4ltsf] of]hgf lgdf{0f ePkl5 lqljdf 
@)#) ;fnb]lv cd]l/sg df]8fln6Lsf] ;]d]:6/ k|0ffnL nfu' ePsf] lyof] t/ ljljw 
Jofjxfl/s sl7gfOsf sf/0f k|efjsf/L gePkl5 @)#^ ;fnb]lv o'/f]k]nL df]8fln6Lsf] 
jflif{s k|0ffnLaf6 k7gkf7g sfo{ yfngL eof] . ljZjljBfnodf ljBfyL{sf] u'0ffTds Ifdtf 
clej[l4 ug{ d]l8sn, OlGhlgol/ª, km/]:6«L, s[lif nufotsf k|fljlws ljifodf ;]d]:6/ 
k|0ffnL eP klg k|fljlwsOt/ ljifodf jflif{s k|0ffnLaf6 k7gkf7g x'Fb} cfPsf] lyof] . 
ljleGg ljZjljBfnox¿n] :yfkgf sfnb]lv g} ;]d]:6/ k|0ffnLaf6 k7gkf7g u/fpFb} cfP 
klg g]kfnsf] h]7f] ljZjljBfno lqe'jg ljZjljBfnon] s]Gb|Lo SofDk;x¿df @)&! 
;fnb]lv tyf To;kl5 j|mdzM @)&$ ;fnb]lv pkTosfleqsf / @)&% b]lv b]zel/sf 
SofDk;x¿df :gftsf]Q/ txdf ;]d]:6/ k|0ffnLaf6 k7gkf7g ;'? u/]sf] 5 . jflif{s 
k|0ffnL ;]d]:6/ k|0ffnLsf t'ngfdf ;'ne / ;:tf] ePsf sf/0f ljBfyL{sf] rfk a9\g uO{ 
ljZjljBfnosf] sfo{tflnsf k|efljt aGg k'Uof] h;n] ubf{ k/LIff k4lt, glthf k|sfzg, 
egf{ sfo{j|md tflnsfcg';f/ x'g ;s]g . jflif{s k|0ffnLdf b]lvPsf sdhf]/L lg/fs/0f u/L 
lzIffsf] u'0f:t/ j[l4 ug{ tyf ljZjljBfnosf] ;fv arfpg lqljdf k'gM ;]d]:6/ k|0ffnL 
;'? eof] . lqlj ;]d]:6/ k|0ffnL ;~rfng lbzflgb]{z @)&) df ;]d]:6/ k|0ffnLsf] p2]Zosf 
af/]df elgPsf] 5 M ;]d]:6/ k|0ffnL, k/LIff k|0ffnL dfq xf]Og; lzIff k|0ffnL klg xf] . o; 
k|0ffnLsf] d'Vo p2]Zo eg]sf] lg/Gt/ ljBfyL{sf] 1fg, l;k / Ifdtfdf lj:tf/ ug'[{ / 1fgsf] 
ulx/fOdf j[l4 ug'{ xf] -k[=@_ . ;]d]:6/ k|0ffnLdf Ps ;qdf Ps j|m]l86 cfj/sf] 
kf7\oj|mdnfO{ !^ 306fsf] ;do tf]lsPsf] x'G5 . lqe'jg ljZjljBfnodf k|To]s ljifosf 
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nflu # jf $ j|m]l86 cfj/ lgwf{/0f ul/Psf] 5 . # j|m]l86sf] ljifosf nflu $* 306f / $ 
j|m]l86sf] ljifosf nflu ^$ 306f tf]lsPsf] 5 . lqe'jg ljZjljBfnon] ;]d]:6/ 
k|0ffnLcGtu{t :gftsf]Q/ txdf egf{sf nflu k|j]z k/LIffnfO{ clgjfo{ dfg]sf] 5 . egf{ 
x'g] s'n ljBfyL{sf] @) k|ltztnfO{ ;dfj]zLsf] cfwf/ / afFsL *) k|ltztnfO{ k|lt:kwf{sf] 
cfwf/ dfg]sf] 5 . ljBfyL{x¿ sIffdf lgoldt x'g'kg]{ / *) k|ltzt xflh/L x'g'kg]{, 
cfGtl/s d"Nofª\sgsf] ;donfO{ j|m]l86 cfj/df u0fgf ul/g], k|fWofksx¿n] kf7of]hgf 
(Session Plan) lgdf{0f u/L k9fpg'kg]{, ;fdfGotof $ ;]d]:6/sf] sfo{j|mdnfO{ b'O{ jif{df 
;Sg'kg]{ eGg] 5 . cfGtl/s k/LIff pQL0f{ x'g %) k|ltzt cª\s Nofpg'kg]{ / cfGtl/s 
k/LIff pQL0f{ gx'g] ljBfyL{ ;qfGt k/LIffdf ;xefuL x'g of]Uo gx'g] (NQ : Not 
qualified), cfGtl/s k/LIffdf k|fKt cª\s ;qfGt k/LIffsf] cª\ssf] @) k|ltzteGbf a9L 
ePdf cfGtl/s k/LIffsf] cª\snfO{ *) k|ltztdf 36fOg], ^) k|ltztdf lnOg] ;qfGt 
k/LIffdf pQL0f{ x'g k|To]s ljifodf sDtLdf %) k|ltzt cª\s Nofpg'kg]{ Joj:yf 5 . 
;qfGt k/LIff ;dfKt ePsf] # dlxgfdf glthf k|sfzg x'g], klxnf], bf];|f] / t];|f] 
;]d]:6/df sDtLdf b'O{ ljifodf cg'QL0f{ x'g] ljBfyL{n] ;'wf/ k/LIff lbg kfpg], rf}yf] 
;]d]:6/df b'O{ ljifodf cg'QL0f{ x'g] ljBfyL{n] glthf k|sfzg ePsf] Ps dlxgfdf ;'wf/ 
k/LIff lbg kfpg], ljBfyL{n] k|To]s ljifodf Go"gtd @=& lhlkP (2.7 GPA) jf la 
C0ffTds (B-) Nofpg'kg]{, tx pQL0f{ x'g Go"gtd # l;lhlkP (3 CGPA) jf la wgfTds 
(B+) Nofpg'kg]{ dfkb08 lgwf{/0f ul/Psf] 5 -lqlj ;]d]:6/ k|0ffnL ;~rfng lbzflgb]{z 
@)&), k[=@–$_ . lqe'jg ljZjljBfnodf ;'? ePsf] :gftsf]Q/ txsf] ;]d]:6/ k|0ffnL cem} 
Jojl:yt x'g g;s]sf] kl/k|]Iodf o;sf] ;kmn sfof{Gjog tyf ljZj;gLotf / 
k|efjsfl/tfsf nflu ljZjljBfnosf kbflwsf/L, k|fWofks, ljBfyL{, sd{rf/Lnufotsf 
;/f]sf/jfnf JolQmx¿n] cfcfkm\gf] If]qaf6 e"ldsf v]Ng' ckl/xfo{ 5 .    

 #=  ;]d]:6/ k|0ffnLsf] k|efjsfl/tf 

ljZjljBfnoaf6 :gftsf]Q/ tx k"/f u/]sf k|foM JolQm g]kfn ;/sf/sf] s'g} klg ;]jfdf 
k|j]z ug{sf nflu of]Uo x'g g;Sg' jt{dfg kf7\oj|mdsf] sdhf]/L xf] . o;tkm{ lj1x¿n] 
;r]t eO{ z}lIfs kf7\os|dsf]] k'g;{+/rgftkm{ Wofg lbg'kg]{ b]lvG5 . s'g} ljifodf l8u|L 
lnPsf] ljBfyL{n] To; ljifo;Fu ;DalGwt If]qdf lj1tf xfl;n ug{ g;Sg'sf] d'Vo sf/0f 
eg]sf] lzIf0f k|lj|mof lkmtnf] x'g' tyf ljBfyL{sf] k9fO / l;sfOk|lt rf;f] gx'g' xf] . lj1fg 
tyf k|ljlw, dfgljsL, Joj:yfkg, sfg'g, lzIff nufotsf ;ª\sfodf cWoog u/]sf 
ljBfyL{ To; ljifodf bIf xf]pmg\ eGg] p2]Zo kf7\oj|mdn] /fv] klg lj1fg tyf k|ljlwsf] 
ljBfyL{ To;df bIf gx'g', dfgljsLsf ljBfyL{df ;fdflhs If]q / k|zf;lgs If]qsf] bIftf 
gx'g', Joj:yfkgsf ljBfyL{df To;;DaGwL 1fg gx'g', sfg'gsf ljBfyL{df sfg'gsf] plrt 
JofVof ug]{ ;fdYo{ gx'g', lzIffsf ljBfyL{df lzIf0f snf / ljifo 1fgsf] cefj x'g' h:tf 
cj:yf ;[lht ePsf sf/0f o;sf] lg/fs/0f u/L bIf hgzlQm pTkfbg x]t' ;]d]:6/ k|0ffnL 
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nfu' ePsf] xf] . ljZjljBfnon] lzIffdf b]lvPsf o:tf vfnsf ljs[lt x6fpg] nIo /fv]sf] 
5 . lqe'jg ljZjljBfnodf ljBfyL{nfO{ ljleGg vfnsf /rgfTds sfo{snfkdf ;xefuL 
u/fpg] p2]Zo /fv]sf] 5 . jflif{s k|0ffnLdf egf{ k|lj|mof ;xh x'g', z'Ns sdx'g', cfGtl/s 
k/LIff, c;fOgd]G6 nufotsf lj|mofsnfk ljBfyL{n] ug'{ gkg]{, tof/L gf]6, u]; k]k/, ufO8 
cflb k9]/ dfq k/LIff lbg] h:tf ;lhnf k4ltx¿ /x]sf lyP . o;/L ljBfyL{ egf{ x'g] t/ 
sIffdf pkl:yt geO{ l;w} k/LIffdf ;xefuL x'g]x'Fbf glthf /fd|f] cfpg ;s]sf] lyPg . t/ 
;]d]:6/ k|0ffnLdf k|j]z k/LIff pQL0f{n] dfq egf{ x'g kfpg], z'Ns s]xL a9L ltg'{kg]{, 
ljBfyL{ lgoldt ¿kdf sIffdf pkl:yt x'g'kg]{, k|fWofks;Fu cGtlj|m{of u/L k|ToIf ;xof]u 
k|fKt x'g], k|Zgkqsf] ;+/rgf / gd'gfsf af/]df hfgsf/L x'g], kf7\oj|md;Fu ;DalGwt 
kf7\ok':ts / ;Gbe{;fdu|Lsf af/]df hfgsf/L k|fKt x'g], k':tsfnosf] k|of]u x'g], 
c;fOgd]G6, cfGtl/s k/LIff, ;]ldgf/ nufotsf ultljlwaf6 ljBfyL{sf] Ifdtfdf clej[l4 
x'g] ePsfn] glthf /fd|f] cfPsf] b]lvG5 . ;kmn / /fd|f] k|zf;g lagf s'g} klg k|0ffnL 
;kmn gx'g] ePsfn] sfo{j|md nfu' ul/;s]kl5 To;sf] sfof{Gojgsf nflu k|zf;gsf] 
;dy{g cfjZos kb{5 . lzIfs, ljBfyL{ / k|zf;g lar lqsf]0fLo ;DaGwaf6 z}lIfs 
sfo{j|md ;kmn x'g ;S5 . lzIfs / ljBfyL{sf] ;Gt'li6 :t/sf] dfkg g} ;]d]:6/sf] 
k|efjsfl/tfsf] d'Vo cfwf/ xf] . plrt kf7\oj|mdsf] sfof{Gjog, ;do ;Ldfleq cWofkg 
sfo{sf] ;dflKt, l;sfO ;+;fwgx¿sf] pknAwtf, cfw'lgs lzIf0f ljlwsf] k|of]u, k/LIffdf 
uf]kgLotf / d"Nofª\sgdf kf/blz{tf, ;dod} glthfsf] k|sfzg, lzIfs / ljBfyL{ lar 
d}qLk"0f{ Jojxf/ ePdf ;]d]:6/sf] k|efjsfl/tf :ki6 x'G5 . ;]d]:6/ k|0ffnLnfO{ k|efjsf/L 
agfpgsf nflu lgDglnlvt kIfdf cfjZos ;'wf/ / kl/dfh{g ug'{ cfjZos b]lvG5 M  

#=! kf7\oj|mdsf] kl/dfh{g / k'g;{+/rgf  

z}lIfs p2]Zo lgwf{/0f u/]kl5 To; p2]Zosf] k|flKtsf nflu ul/g] lj|mofsnfknfO{ 
;'Jojl:yt tl/sfaf6 ;DkGg ug{sf nflu lgb]{zg lbg] dfWod g} kf7\oj|md xf] . lzIf0f 
tyf l;sfOsf nflu agfOPsf] Jojl:yt, Jofjxfl/s tyf lj:t[t of]hgf kf7\oj|md xf] 
/ o;n] z}lIfs sfo{snfknfO{ lgolGqt / lgb]{lzt ub{5 -9sfn, @)^$, k[= $_ . 
kf7\oj|mdsf] p2]ZonfO{ k"/f ug{ ljifoj:t'nfO{ :ki6 kfg]{ / To;sf] ;Ldf lgwf{/0f ug]{ 
sfo{ kf7\of+zdf ul/Psf] x'G5, To;y{ kf7\of+z kf7\oj|mdsf] Pp6f c+z xf] . kf7\of+zdf 
k9fOg] ljljw PsfOx¿sf] ljlzi6Ls/0f ul/Psf] x'G5 / cfjZos ;fdu|L tyf To; 
;fdu|Lsf ;xfotfåf/f lzIfs / ljBfyL{n] ug]{ sfo{snfk klg lbOPsf] x'G5 -9sfn, 
@)^$, k[= &_ . s'g} klg txsf] kf7\oj|md lglZrt p2]Zo xfl;n ug{sf nflu tof/ 
ul/Psf] x'G5 . lqlj ;]d]:6/ k|0ffnL ;~rfng lbzflgb]{z @)&) df ;]d]:6/ k|0ffnLsf] 
p2]Zo tf]lsPsf] 5 . To;k|sf/sf] p2]Zo /fv] klg ;]d]:6/ k|0ffnLsf] kf7\oj|md nlIft 
;d"xsf] jt{dfg cfjZostf;Fu ;DalGwt /x]sf] kfOFb}g . ;]d]:6/ k|0ffnLsf] kf7\oj|md 
5f]6f] ;dodf g} ;Sg'kg]{ eP klg g]kfndf To;cg';f/sf] kf7\oj|md lgdf{0f ePsf] 
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kfOFb}g . jflif{s k|0ffnLdf k|rlnt kf7\oj|mdnfO{ 6'qm\ofP/ ;]d]:6/ k|0ffnLsf] kf7\oj|md 
agfOPsf] 5 . o;/L Jojl:yt kf7\oj|md gx'Fbf xtf/ xtf/df k9fP/ sf];{ ;Sg'kg]{ 
afWotf k|fWofksdf /x]sf] 5 eg] ljBfyL{nfO{ k|of]ufTds tyf cg';Gwfg sfo{df 
nufpg ;lsPsf] 5}g . ;]d]:6/df k|fWofks cfkm}Fn] kf7\oj|md agfpg] / k|fWofkg ug]{ 
Joj:yf ul/g' pko'Qm x'G5 . g]kfnsf ;Gbe{df lgld{t kf7\oj|md ;}4flGts ¿kdf 
cfTdlge{/ x'g g;Sg' / cfofltt l;4fGtsf] k7gkf7gdf x'g] ePsfn] k|fof]lus kIf 
sdhf]/ /x]sf] 5 . ljifoj:t'sf] lzIf0fdf ulx/fO;Dd gk'uL ;txdf k9fpg] kl/kf6L 
/xFbf;Dd ck]lIft p2]Zo xfl;n x'g ;Sb}g . ;]d]:6/ k|0ffnLn] h'g k|sf/sf bIf z}lIfs 
hgzlQm pTkfbgsf] nIo /fv]sf] 5 Tof] k|flKtsf nflu jt{dfg kf7\oj|mdnfO{ 
;do;fk]If, /fli6«o tyf cGt/f{li6«o kl/j]z cg's"n kl/dfh{g / k'g;{+/rgf ul/g' 
cfjZos b]lvG5 eg] u'0f:t/ j[l4ug{ ljBfyL{ lzIfsn] vf]h]sf] ;fdu|L, a'Fbf, gf]6df e/ 
k/L k/LIff lbg] k|j[lQ cGTo x'g' cToGt cfjZos 5 . ;]d]:6/ k|0ffnLnfO{ k|efjsf/L 
¿kdf ;~rfng ug{ z}lIfs Sofn]G8/ lgdf{0f u/L To;nfO{ k|efjsf/L ¿kdf 
sfof{Gjog ug]{, jflif{s k|0ffnL s} kf7\oj|mdnfO{ ;fdfGo x]/km]/ u/L ;]d]:6/ k|0ffnLdf 
nfu' ul/Psfn] To:tf kf7\oj|mdsf] k'g;{+/rgf ug'{kg]{, ljBfyL{x¿df k|fl1s bIftf / 
ljifout bIftf j[l4 ug]{eGbf lglZrt ;doleq tx k'/f u/]sf] l8u|L xfl;n ug]{ 
dgf]lj1fgnfO{ cGTo ug'{kg]{, ;]d]:6/ k|0ffnLdf k7gkf7g u/]/ g;lsg] u/L kf7\oj|md 
lgdf{0f ePsfn] lzIf0f k4lt jflif{s k|0ffnLcg'¿k g} ug'{kg]{ afWotf cGTo ug'{kg]{  
x'G5 . dfgljsLsf] lzIff Jofjxfl/s / 1fgfTds lzIff ePsfn] ;]d]:6/ k|0ffnLaf6 
lzIf0f ubf{ s]xL hl6ntfx¿ b]lvPsfn] /fHosf nflu cfjZos kg]{ bIf hgzlQm 
pTkfbg ug{ dfgljsL ;ª\sfotkm{ gofF gofF ljifosf kf7\oj|md lgdf{0f ug'{kg]{ b]lvG5 . 
ljsf;sf] ;|f]t / cfjZostfnfO{ x]/L cgnfOg lzIf0fsf nflu kf7\oj|md ljsf; 
ug'{kg]{ b]lvG5 . o;/L x]bf{ k|efjsf/L lzIf0f / ;]d]:6/sf] nIo k|flKtsf nflu 
kf7\oj|mdsf] ;+/rgfTds kl/jt{g cfjZos b]lvG5 . 

#=@ z}lIfs ;fdu|L / ef}lts k"jf{wf/sf] ljsf; 

kf7\oj|mdn] lglb{i6 u/]adf]lhdsf ljljw kf7\oj:t'x¿sf] k|efjsf/L lzIf0fsf nflu 
pkof]u ul/g] ;fdu|L g} z}lIfs ;fdu|L x'g\ . ;]d]:6/ k|0ffnLcGtu{t /x]/ ul/g] lzIf0f 
lj|mofsnfkdf z}lIfs ;fdu|Lsf] cToGt dxTjk"0f{ e"ldsf /x]sf] x'G5 . ljleGg 
kf7\ok':ts, ;Gbe{k':ts tyf cGo z}lIfs ;fdu|Lsf k|fKt ug{, lj1fg / k|ljlwsf] 
ljsf;;Fu} 1fgsf ljleGg If]qdf k|fKt pknlAwx¿sf] hfgsf/L lng tyf kf7\oj|mddf 
;dflji6 ljljw ljifosf af/]df lzIfsn] 1fg k|fKtug{ ;'ljwf;DkGg k':tsfno, 
OG6/g]6 tyf O–nfOa|]/Lsf] ;'ljwf clgjfo{ x'G5 / of] ;'ljwf x/]s SofDk;df x'g' h?/L 
5 . o;k|sf/sf  1fg tyf z}lIfs ;fdu|Lsf] vf]hLsf nflu lzIfsx¿nfO{ cltl/St 
kfl/>ldssf] Joj:yf ;d]t ul/g'kb{5 . lqe'jg ljZjljBfnosf cfª\lus 
SofDk;x¿sf] ef}lts ;+/rgf sdhf]/ tyf hL0f{ /x]sf] cj:yfdf dfly plNnlvt 
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;'ljwf pknAw u/fpg sl7g 5 . To;}n] ;]d]:6/ k|0ffnLnfO{ k|efjsf/L ¿kdf 
;~rfng ug{ k|ljlwo'Qm ;'ljwf ;DkGg ef}lts k"jf{wf/sf] cfjZostf /xG5 . 
lqljcGtu{tsf SofDk;df /x]sf sIffsf]7fx¿ k|ljlwd}qL 5}gg\, lzIfsnfO{ 
k|ljlw;DaGwL 1fg lbg tflndsf] Joj:yf x'g ;s]sf] 5}g . ljZjljBfnosf k|foM 
cfª\lus SofDk;sf ejgx¿ hL0f{ cj:yfdf /x]sfn] k'g;{+/rgf ug]{ tyf gofF ;+/rgf 
lgdf{0f u/L k/Dkl/t sIffsf]7fnfO{ cfw'lgs ;'ljwf ;DkGg k|ljlwd}qL agfpg], 
;/;kmfO, z'4 vfg]kfgL, plrt SoflG6gsf] Joj:yf ldnfpg], ;]d]:6/ k|0ffnLsf] lzIf0f 
k|lj|mofnfO{ k|efjsf/L agfO{ k|fWofksx¿df k|ljlw;DaGwL 1fg k|bfgug{ tflndsf] 
Joj:yf ug'{kg]{, ;do ;dodf ljifout k'gtf{huL tflnd, uf]i7L, ;]ldgf/ ;~rfng 
ug]{, ;dofg's"n k|efjsf/L lzIf0fsf nflu kof{Kt kf7\ok':ts / ;Gbe{;fdu|L pknAw 
x'g]] Joj:yf ug]{ h:tf sfo{ug'{ cfjZos 5 . 

#=# lzIf0f k4lt, sIff sfo{snfk / ljBfyL{ ;lj|motf 

jflif{s k|0ffnLcGtu{t /x]/ k7gkf7g ubf{ lzIfs s]lGb|t k4lt a9L k|rlnt /x]sf] 
lyof] t/ ;]d]:6/ ljBfyL{ s]lGb|t k4ltaf6 ;~rfng ul/g] z}lIfs k|0ffnL ePsfn] 
sIffsf]7fdf lzIfs ;xhstf{sf ¿kdf dfq /xL ljBfyL{nfO{ sIff sfo{snfkdf 
;xefuL u/fpg'k5{ . lzIfs 1fgsf] ;|f]t geO{ ;xhstf{ dfq xf] eGg] 7fg]/ 
ljBfyL{nfO{ cfkm}F zf]wvf]h u/L ljifoj:t';DaGwL 1fgk|fKt ug{ k|]l/t ug'{k5{ . 
ljBfyL{x¿df ?lr hufO{ ltgLx¿sf] Ifdtfdf ljZjf; ug]{ jftfj/0f agfpg'k5{ . lqlj 
;]d]:6/ k|0ffnL ;~rfng lbzflgb]{z @)&) df cGtlj|{mofTds| JofVofg, ljBfyL{sf] 
;xeflutf, k|:t'tLs/0f, s]; :68L, kl/of]hgf h:tf ljlwsf ;fy} ;DalGwt SofDk; / 
ljefun] lgwf{/0f u/]cg';f/sf lzIf0f ljlwx¿ cjnDag ug{ ;lsg] s'/f pNn]v 
ul/Psf] 5 -k[=#_ . oL lzIf0f ljlwsf] k|efjsf/L ¿kdf pkof]u ug{' cfjZos x'G5 . 
ljBfyL{sf] egf{ x'g rfxg] t/ sIffsf]7fdf pkl:yt geO{ k/LIff pQL0f{ ug]{ dgf]j[lQ 
tyf lzIfsn] k|ljlwsf] k|of]u u/L lzIf0f ug]{ t/ ljBfyL{ lzIfssf] gf]6df e/kg]{ 
k|j[lQnfO{ cGTo u/]/ ljBfyL{x¿nfO{ g} 1fgsf] vf]hLdf ;xefuL gu/fP;Dd ;]d]:6/ 
k|0ffnL k|efjsf/L x'Fb}g . ;]d]:6/ k|0ffnLnfO{ k|efjsf/L agfpg ljBfyL{sf] ;lj|motf 
ckl/xfo{ 5 . o;sf nflu ;]d]:6/ k|0ffnLsf] ;'?jftdf x/]s SofDk;n] cled'vLs/0f 
sfo{j|md /fvL ljBfyL{x¿nfO{ ;]d]:6/ sfo{j|mddf clgjfo{ ¿kdf ug'{kg]{ sfo{snfkx¿ 
lgoldt pkl:ylt, c;fOGd]G6, ;d"xut tyf JolQmut k|:t'tLs/0f, cEof; sIff, 
;Dks{ sIff, ;'wf/fTds sIff, ;d"xsfo{ / sIffk|:t'lt, kl/of]hgf sfo{ / uf]i7Lkq, 
cWoogkq n]vg, 5nkmn / k|:t'lt, låtLo ;|f]t ;fdu|Ldf cfwfl/t cWoogkq n]vg 
cflbsf af/]df hfgsf/L lbg' cfjZos 5 . o; lsl;dsf ultljlwx¿ sltko 
SofDk;x¿n] u/] klg w]/} SofDk;x¿df ePsf] kfOFb}g . lzIfsx¿sf] rf;f], efjgf, 
Jofjxfl/s cg'ej / k|lzIf0fn] kf7\oj|md of]hgfsf] tof/L ug{, ;fdu|Lsf] k|efjk"0f{ 
pkof]u ug{, z}lIfs k|lj|mofsf] of]hgf / lgoGq0f ug{ ;xof]u k'Ub5 . lzIf0f snf 
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lzIfssf] lzIf0f cfr/0fx?sf] ju{ (SET) xf] / o;cGtu{t cg';Gwfg ug]{ snf,  
j0f{gug]{ snf, pbfx/0f;lxt ljj]rg ug]{ snf, sIffsf]7f Joj:yfkgsf] snf, pTk|]/0ff 
hufpg] snf, k|:t'tLs/0fsf] snf cflb kb{5g\ tyf logn] ljBfyL{x?sf] Jojxf/df 
kl/jt{g NofpF5g\ . lgb]{lzt l;sfO, k|Zgf]Q/df cfwfl/t l;sfO, ;xeflutfd"ns 
l;sfO, gf6sLs[t l;sfO, >Jo tyf b[Zo dfWodaf6 ul/g] l;sfO, l8lh6n 
On]S6«f]lgs af]8{af6 ul/g] l;sfO, ;"rgf k|ljlwsf] k|of]uaf6 x'g] l;sfO a9L k|efjsf/L 
x'g] ePsfn] o; k|sf/sf l;sfOsf k4ltx¿ pkof]u ug'{kb{5 . 

#=$ d"Nofª\sg k4ltdf ;'wf/  

lzIf0f l;sfO sfo{snfkdf d"Nofª\sg cToGt dxTjk"0f{ 36s xf] . ljBfyL{x¿ lglZrt 
nIo / p2]Zox¿ xfl;n ug{ ;Ifd eP jf ePgg\ eGg] s'/fsf] af]w ug{ d"Nofª\sg 
u/L ljBfyL{sf] k|ult / Ifdtfsf] dfkg ul/G5 . lg/Gt/ ul/g] d"Nofª\sgn] 
ljBfyL{x¿sf] l;sfOsf] :t/sf af/]df hfgsf/L lbO{ k[i7kf]if0f / ;'wf/ug{ dfu{ bz{g 
ub{5 . jflif{s k|0ffnLdf tf]lsPsf] kf7\oj|mdnfO{ Ps jif{df k7gkf7g u/L jflif{s 
k/LIff lnO{ ljBfyL{sf] Ifdtfsf] d"Nofª\sg ul/G5 . o;k|sf/sf ljBfyL{sf l;sfOsf] 
dfkg k4lt cj}1flgs ePsf sf/0f To;df ;'wf/ u/L z}lIfs u'0f:t/ ;'wf/ ug{ 
cw{jflif{s k/LIff k|0ffnL /x]sf] ;]d]:6/sf] ;'?jft ePsf] xf] . jflif{s k|0ffnL / ;]d]:6/ 
k|0ffnL larsf] leGgtf k/LIff k|0ffnLdf :ki6 b]lvG5 . ;]d]:6/ k|0ffnLdf d"Nofª\sg 
k4ltnfO{ cfGtl/s / afXo k/LIff jf d"Nofª\sgdf ljefhg ul/Psf] 5 . cfGtl/s 
d"Nofª\sg lg/Gt/ / cgf}krfl/s ¿kdf ul/g] d"Nofª\sg xf] . cfGtl/s d"Nofª\sgsf] 
p2]Zo ljBfyL{sf] ;Ifdtfdf clej[l4 ug'{ xf] . lqljn] ;]d]:6/ k|0ffnLdf cfGtl/s 
d"Nofª\sgcGtu{t xflh/L, cfGtl/s k/LIff, ;d"xsfo{ / sIffk|:t'lt, kl/of]hgf sfo{ / 
uf]i7Lkq, cWoogkq n]vg, 5nkmn / k|:t'lt, låtLo ;|f]t ;fdu|Ldf cfwfl/t 
cWoogkq n]vg cflb ug'{kg]{ tf]]s]sf] 5 . cfGtl/s k/LIffsf nflu $) k|ltzt cª\s 
ef/ 5'6\ofOPsf] 5 / cfGtl/s k/LIffdf %) k|ltzt cª\s Nofpg g;Sg] ljBfyL{nfO{ 
;qfGt k/LIffdf ;xefuL gu/fOg] lgb]{zg lbPsf] 5 . afXo d"Nofª\sgsf nflu ^) 
k|ltzt cª\s 5'6\ofOPsf] 5 / o;sf nflu ;qfGt k/LIffnfO{ tf]lsPsf] 5 .  

;]d]:6/ k|0ffnLdf ljBfyL{sf] 1fg, l;k / Ifdtfdf lj:tf/ tyf 1fgsf] ulx/fOdf    
j[l4ug]{ p2]Zo xfl;n ug{ afXo d"Nofª\sg eGbf cfGtl/s d"Nofª\sgnfO{ dxTj lbO{ 
o;sf] k|efjsfl/tfdf hf]8 lbg'k5{ . cfGtl/s / afXo d"Nofª\sgsf] cg'kftnfO{ $) M 
^) af6 %) M %), ^) M $) ub}{ j[l4 u/L n}hfg'kb{5 . cfGtl/s d"Nofª\sgaf6 
ljBfyL{n] k|fKt u/]sf] cª\s clGtd ;qfGt k/LIffsf] u|]8df hf]l8g] ePsfn] o;sf] 
pkfb]otf  b]lvG5 . lqljsf sltko cfª\lus SofDk;x¿df cfGtl/s d"Nofª\sgsf 
nflu ul/g] lj|mofsnfkx¿ k|efjsf/L ¿kdf ;~rfng x'g ;s]sf 5}gg\ . sltko 
SofDk;x¿df sIffdf lgoldt ¿kdf pkl:yt gx'g] ljBfyL{nfO{ ;d]t cfGtl/s 
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d"Nofª\sgdf cª\s k|bfg u/L ;qfGt k/LIff lbg] cj;/ lbOPsf] 5 eg] sltko 
SofDk;x¿df cfGtl/s k/LIff pQL0f{ gx'g]nfO{ ;qfGt k/LIffsf] kmf/d eg{ lbOPsf] 
5}g . o; k|sf/sf] lje]bsf/L cj:yf b]lvPsfn] lqljn] cg'udg u/L cfGtl/s k/LIff 
;~rfngdf s8fO ug'{kg]{ b]lvG5 . ;]d]:6/ k|0ffnLdf x'g] cfGtl/s d"Nofª\sgnfO{ 
k|efjsf/L agfpg ;DalGwt ljifosf ljefu / k|fWofksx¿ lar ;dGjo ug'{kg]{, 
ljBfyL{sf] cfGtl/s d"Nofª\sgdf sIff sfo{snfk, cg';Gwfgd"ns n]v, cfGtl/s 
;'wf/fTds k/LIff, sIff pkl:ylt cflbnfO{ k|efjsf/L agfpg'kg]{ tyf ;]d]:6/ 
k|0ffnLsf] ljZj;gLotfsf nflu k/LIff k|0ffnL, k|Zgkq lgdf{0f k|lj|mof, afXo 
d"Nofª\sg k4lt, glthf k|sfzg cflbnfO{ Jojl:yt / j}1flgs agfpg'kg]{ b]lvG5 . 

$=  ;]d]:6/ k|0ffnLsf] zlQm / ;Ldf 

ljZjljBfnosf] z}lIfs u'0f:t/ clej[l4 ug{ tyf k|lt:kwL{ ;Ifd hgzlQm pTkfbg ug{ 
jflif{s k|0ffnLeGbf ;]d]:6/ k|0ffnL k|efjsf/L dflgG5 . jflif{s k|0ffnLaf6 ;]d]:6/ k|0ffnL 
k|f/De ePkZrft\ k|fWofksx¿sf] bIftfdf clej[l4 ePsf] 5 . ;]d]:6/ k|0ffnLn] 
sIffsf]7fdf ljBfyL{sf] ;ª\VofnfO{ lgoGq0f u/]sf] 5 . ;a} ljBfyL{n] clgjfo{ ¿kdf 
:gftsf]Q/ k9\g'k5{ eGg] dfgl;stf cGTo u/L lgoldt sIff lng] ;Lldt ljBfyL{n] dfq 
cWoog u¿g\ tyf of]Uo, bIf / Ifdtfjfg\ hgzlQm pTkfbg xf]cf];\ eGg] ck]Iff ;]d]:6/n] 
/fv]sf] 5 . o; k|0ffnLsf ljBfyL{x¿n] lgoldt eO{ cfkm\gf sdhf]/L ;'wf/ u/L clws 
Ifdtf cfh{g ug]{ cj;/ k|fKt u/]sf 5g\ . sIffsf]7fdf ljBfyL{sf] cfsf/ ;fgf] / Jojl:yt 
ePsf sf/0f k9fO k|efjsf/L ag]sf] 5 eg] ljBfyL{x¿df cg';GwfgfTds r]tsf] w]/} 
ljsf; ePsf] 5 . sIffsf]7fdf lzIf0fsf] JofVofg ljlweGbf ;xeflutfd"ns, k|:t'tLs/0f / 
5nkmn ljlwsf] k|of]u eO{ ljBfyL{sf] ;lj|motfdf clej[l4 ePsf] 5 . ljBfyL{x¿df 
k/LIffd'vL eO{ gf]6 k9]/ k/LIff lbg] afgLsf] cGTo eO{ jflif{s k/LIff k|0ffnLdf eGbf 
glthfsf] k|ltzt j[l4 ePsf] 5 . ljBfyL{ / lzIfsnfO{ sIffsf]7fdf lgoldt agfpg', 
lgoldt k7gkf7g / gofF 1fgsf] k|jfx x'g', yf]/} ;dodf w]/} 1fg k|bfg ug]{ cj;/ ldNg', 
k/LIffsf] qf; x6\g' ;]d]:6/ k|0ffnLsf pknlAw x'g\ . ljBfyL{ lj|mofzLn / lzIfs 
cg';Gwfgd'vL ePsf sf/0f k7gkf7g sfo{ lgs} k|efjsf/L / pTkfbgd"ns ag]sf]   5 . 
;]d]:6/ k|0ffnLn] k|fWofkssf] pkl:yltdf sIffsf]7fdf pleP/ kf7\oljifosf af/]df cfkm"n] 
u/]sf cWoog cg';GwfgnfO{ lgw{Ss;Fu cleJoQm ug]{ ;fdYo{ ePsf ljBfyL{ pTkfbg ug]{ 
ck]Iff /fv]sf] 5 / o; p2]Zodf cf+lzs ;kmntf k|fKt ePsf] 5 . lzIfs / ljBfyL{ b'j} 
kIfsf] ;lj|motf /xg] ;]d]:6/ k4ltdf kl/of]hgf sfo{, If]qsfo{, sIffsf] lgoldttf, 
;xof]uL z}lIfs jftfj/0f, ljBfyL{sf] k|ultsf] lg/Gt/ d"Nofª\sg, /rgfTds lj|mofsnfkdf 
hf]8 lbOg] ePsfn] o;nfO{ jflif{s k|0ffnL eGbf pQd dflgG5 .  

  ;]d]:6/ k|0ffnL lzIffsf] u'0f:t/ clej[l4sf nflu dxTjk"0f{ k|0ffnL eP klg o;sf s]xL 
;Ldfx¿ /x]sf 5g\ . sltko SofDk;x¿df ljBfyL{x¿sf] c;fOGd]G6 tyf cfGtl/s k/LIff 
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cf}krfl/stf k"/f ug{sf nflu dfq ;~rfng ePsf] / sltko SofDk;df cfGtl/s k/LIff 
;~rfng g} gu/L k|fKtfª\s lbg] u/]sf] sf/0fn] ljBfyL{x¿sf] lgoldt pkl:ylt x'g ;s]sf] 
5}g . eg;'gsf cfwf/df xflh/L k|ltzt k'¥ofOlbg] u/]sf] klg kfOG5 . pko'Qm ef}lts 
;+/rgfsf] cefjsf sf/0f ;qfGt k/LIffsf] ;~rfng k|efjsf/L x'g g;Sbf ck]lIft 
pknlAw xfl;n x'g ;s]sf] 5}g . cfGtl/s d"Nofª\sg / afXo d"Nofª\sg k4ltdf sdhf]/L 
b]lvg', kf7\oj|md j}1flgs, Jojl:yt / ;d;fdlos x'g g;Sg', clwsf+z SofDk;df lzIfs 
s]lGb|t / JofVofg ljlwsf] g} k|of]u x'g' h:tf kIfx¿n] ;]d]:6/ k|0ffnLsf] ul/df v:s]sf] 
cg'e"lt ePsf] 5 . lzIfsn] jiff} klxn] agfPsf k'/fgf 8fo/L sIffsf]7fdf k9\g] / 
ljBfyL{n] n]Vg] k|rng sfod} /xg' tyf o:tf k|j[lQsf lzIfs ljBfyL{x¿sf lar nf]slk|o 
x'g', sIffsf]7fdf gf]6 gn]vfO{ w]/} ljifoj:t'sf] 1fg lbg vf]Hg] k|fWofks ljBfyL{sf 
/f]hfOdf gkg'{, sIffsf]7fdf k|:t'tLs/0f ug{ nufpg] / cg';Gwfg ug{ nufpg] 
k|fWofksnfO{ ljBfyL{n] lj/f]w ug'{, sIffsf]7fdf s'g} cg';Gwfg gu/L >f]tfsf ¿kdf a:g 
kfpFbf ljBfyL{ v';Lx'g' h:tf jflif{s k|0ffnLsf gsf/fTds kIfsf] lg/Gt/tf ;]d]:6/ 
k|0ffnLdf klg b]lvPsf] 5 . ljZjljBfnodf tyf ;]d]:6/ k|0ffnLdf k|fWofkg ug]{ lzIfs 
cg';Gwfgd'vL, k|ljlwd}qL x'g' cTofjZos 5 . k':ts ;f/]/ agfOPsf gf]6 sIffsf]7fdf 
ljBfyL{nfO{ n]vfP/ @–# dlxgfdf sf];{ k"/f ug{] k4ltaf6 cfPsf k|fWofksx¿ ;]d]:6/ 
k|0ffnLsf] lzIf0f snf;Fu cfa4 x'g g;s]sf] cj:yf klg b]lvPsf] 5 . lzIf0f k4ltsf] 
5gf]6df lzIfsx¿sf] k|e'Tj /xg', kf7\oj|mdsf] cfofdsf t'ngfdf ;dosf] sdL, 
;xkf7\oj|mdsf] cefj, cfjZos dfgjLo ;|f]t ;fwgsf] cefj z}lIfs Sofn]G8/sf] k|of]u 
x'g g;Sg', glthf k|sfzgdf l9nfO, cfOl;6Ldf cfwfl/t z}lIfs ;fdu|Lsf] cg'knAwtf 
;]d]:6/ k|0ffnLdf b]lvPsf ;d:ofx¿ x'g\ . 

 %= lgisif{  

s'g} klg b]zsf] z}lIfs ;+/rgf To; b]zsf] cfly{s, /fhgLlts, ;fdflhs ;Gbe{af6 
k|efljt x'G5 . ljZjsf sltko d'n'sdf pRrlzIffdf cfkm\gf] b]zsf] ;+:s[lt, Oltxf;, 
/fhgLlt, ;fdflhs ;Gbe{h:tf ljifox¿ clgjfo{ ¿kdf cWofkg u/fOg] k|fjwfg /x] klg 
xfd|f] b]zdf oL dxTjk"0f{ ljifosf] cWoog cWofkgtkm{ vf;} rf;f] b]vfPsf] kfOFb}g . 
;]d]:6/ k|0ffnLdf k|To]s ^–^ dlxgfdf k/LIff x'g'kg]{, kf7\oj|md ;dofg's"n x'g'kg]{, b}lgs 
xflh/ x'g'kg]{, ljBfyL{nfO{ c;fOd]G6 lbg'kg]{, ef}lts k"jf{wf/ pko'Qm x'g'kg]{ eP klg 
clwsf+z nfu' x'g ;s]sf] b]lvFb}g . jt{dfgdf /x]sf] kf7\oj|mddf, k/LIffsf] ;d'lrtf 
Joj:yf, cWofkgsf] tl/sf cflb sdhf]/Lsf sf/0f ck]lIft pknlAw xfl;n x'g ;s]sf]  
5}g . 1fg xfl;n ug'{eGbf klg k/LIffdf s;/L a9L cª\s Nofpg] eGg] dfgl;stf /fVg' 
tyf k':ts, cg';GwfgfTds n]v /rgf k9]sf ljBfyL{n] eGbf ufO8, gf]6, u];k]k/ cflb 
k9]/ k/LIff lbPsf ljBfyL{n] a9L cª\s Nofpg' clxn]sf] lzIffdf b]lvPsf] la8Dagf xf] . 
;]d]:6/ k|0ffnLdf k9fpg] k|fWofks cfkm}Fn] kf7\oj|md agfpg] / cfkm}Fn] ljBfyL{sf] 
d"Nofª\sg ug]{ cEof; ;'? ug'{kg]{ b]lvG5 . $) k|ltzt cfGtl/s d"Nofª\sg ljBfyL{n] 
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u/]sf sfo{snfksf cfwf/df / ^) k|ltzt afXo d"Nofª\sg ;qfGt k/LIffaf6 ul/g] 
kl/kf6Ldf kl/dfh{g u/L j|mdzM ljBfyL{sf] d"Nofª\sg k9fpg] k|fWofksn] g} ug]{ k4ltsf] 
;'?jft ul/g'k5{ . k|fWofks / ljBfyL{ sIffsf]7fdf pkl:yt eP/ dfq k9fO x'G5 eGg] 
dfgl;stfnfO{ cGTo u/L ljleGg ljifd kl/l:yltdf klg ljZjljBfnosf] k7gkf7gnfO{ 
lg/Gt/tf lbg sIffsf]7fx¿nfO{ k|ljlwo'Qm agfOg'kg]{ ;fy} cgnfOg sIff ;~rfngsf 
nflu cfjZos u[xsfo{ ug'{kg]{ b]lvG5 . ;]d]:6/sf] k|efjsfl/tfsf nflu egf{ kmf/d 
cgnfOg eg]{ Joj:yf ug]{, s'g} sf/0fjz er'{cn sIff lng'kg]{ ePdf tof/ /xg] u/L 
ljBfyL{nfO{ k|lta4 u/fpg] tyf SofDk;x¿n] klAns ;"rgf hf/L ug'{kg]{ s'/fx¿df ;d]t 
Wofg lbg' h?/L 5 . kf7\oj|mdsf] kl/dfh{g, j}1flgs z}lIfs ;fdu|Lsf] pkof]u, ;'ljwfo'Qm 
ef}lts ;+/rgfsf] ljsf;,  lzIf0f k4ltdf ;'wf/, ljBfyL{sf] sIff sfo{snfksf] ;lj|motfdf 
j[l4, ljBfyL{sf] d"Nofª\sgsf] jt{dfg z}nLdf ;'wf/ ug{ ;s]df kSs} klg ;]d]:6/ k|0ffnLsf] 
nIo xfl;n x'g ;S5 .  

;Gbe{ ;fdu|L;"rL 

clwsf/L, b]j/fh -@)&!_ ;]d]:6/ k|0ffnLsf r'gf}tL Pjd\ cj;/x¿, lqe'jg ljZjljBfno 
ljz]iffª\s–@)&!, %% cf}F jflif{s lbj;, sf7df8f}F M lqe'jg ljZjljBfno . 

clwsf/L, eLd/fh -@)&!_ lqe'jg ljZjljBfnosf] ul/df M Ps cg'e"lt, lqe'jg 
ljZjljBfno ljz]iffª\s–@)&!, %% cf}F jflif{s lbj;, sf7df8f}F M lqe'jg 
ljZjljBfno . 

9sfn, /fdxl/ -@)&^_ ;]d]:6/ k|0ffnLdf b]lvPsf ;d:of, uf]/vfkq, cgnfOg ;+:s/0f, 
sflt{s @&, a'waf/ .  

9sfn, zflGtk|;fb -@)^$_ efiff kf7\oj|md, kf7\ok':ts / lzIf0f k4lt, sf7df8f}F M 
cS;kmf]8{ OG6/g];gn klAns];g . 

bfxfn, lu/wf/L -@)&!_, lqe'jg ljZjljBfno / ;]d]:6/ k|0ffnL, uf]/vfkq b}lgs, 
sf7df8f}F, @)&! kf}if !& .  
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Crossing the Conventional Borders, Redrawing the 
New Boundaries: Internationalization of Higher 

Education 

                Prof.Dr.  Bhupa P. Dhamala∗  

Abstract 

In the context of rapid globalization in politics, economy, and culture higher 
education also has changed its trend accordingly. With the mobility of people and 
their children school classrooms have turned into multicultural setting. Likewise, 
grown-up people also move from one part of the world to other parts to not only seek 
quality education abroad but also in search of job opportunities. There they study 
various subjects of multiple disciplines with new contents and pedagogical 
approaches. As a result, higher education today has become transnational, 
multicultural, and interdisciplinary in nature. This article seeks to show how 
internationalization of higher education has been indispensible today and to what 
extent Tribhuvan University has been playing its role to become the part of 
internationalization of higher education.  

Keywords: Higher education, university, research institute/center, 
internationalization, multicultural, interdisciplinary  

University as higher education institution 

When a child grows up, they begin to go to school to learn things from teachers in an 
organized system. There they learn basics of language, mathematics, science, and 
society. As soon as somebody passes grade twelve examination and becomes a high 
school graduate, they are in pursuit of further education that is provided by various 
higher education institutions. Of the various institutions that impart higher education 
universities are the most common. They are organized by the laws of state and certain 
rules and regulations within their own system. They are engaged mostly in teaching, 
evaluation, and conferring different degrees of graduation. They are the institutions 
where students are gathered in classroom to engage themselves in pursuit of 
knowledge and scholarship by interacting with teachers and other students. These 

                                                           

∗
 Executive Director, Center for International Relations 

bhupa.dhamala@tu.edu.np 
 



38 

types of universities are generally known as teaching universities whose motto is 
teaching excellence.  

The function of university is not simply to teach, however. The teachers in university 
are also engaged in research activities to make their teaching more effective. In this 
sense, university is a higher education institution that does both teaching and research. 
Some noted examples of such universities are Oxford University in England and 
Harvard University in America. Tribhuvan University (TU) of Nepal is an example of 
university that focused on teaching in its inception but now it has blended both 
teaching and research.  

Research institute/centre as higher education institution 

In addition to teaching, evaluating, and providing certificates to the students from 
undergraduate to postgraduate level, universities are also involved in research 
activities. The major goal of research is to explore things that exist in the universe but 
are not yet systematically explained. In many universities around the world there are 
research centers that focus on research activities rather than teaching. They are the 
parts of universities but are research institutions in themselves too. In most countries, 
the state/government offers the responsibility of research activities to the university 
professors with adequate budget and expects from them findings that are valuable to 
formulate public policy and drive development projects. Such types of universities are 
often called research universities whose motto is research excellence. In other cases 
separate research institutes are established by the state/government with a view to 
engaging the researchers to explore things that are beneficial to the state. In this 
respect, they can also be called higher education institutions. In some cases such 
research institutes can also offer certificates of certain academic degrees. These 
degrees are called degree by research, not degrees by fixed courses of study. Some 
noted examples of such research institutes in this region are Chinese Academy of 
Sciences (CAS) in China and Indian Institute of Technology (IIT) in India. These 
higher education institutions are functioning like universities but they focus on 
research activities. In TU there are some research centers working under the university 
and focus on research. CNAS, CEDA, CERID, and RECAST are the examples of such 
research centers.   

Internationalization of higher education  

In the rapidly globalizing world, higher education cannot remain confined within one 
nation or limited to a few communities of the nation. There is growing realization 
among the university people that higher education should go beyond its limited 
territory and expand its universe: it should cross the geographical borders of a 
particular nation and expand across the globe; it should cross the traditional borders of 
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a particular community and invite the people of multiple cultures; and it should cross 
the conventional borders of particular discipline and seek to link multiple disciplines 
together. To put it in short, higher education system should not be confined to the 
chauvinistic feelings of a nationality, indigenousness of a community, and a single 
discipline which simply focuses on a particular branch of knowledge that may not 
cover the comprehensive nature of higher education. In a sense, higher education has 
to discard narrow-mindedness of all kinds and adapt globalization, multiculturalism, 
and interdisciplinarity to meet growing demands of the day.  

In today's world students cannot remain tied to a fixed institution that is established in 
a particular place. Instead, they like to travel abroad where university professors open 
up new avenues of knowledge. It is not simply that the students from the universities 
of third world countries move out to the universities of the developed world. 
Sometimes, the very reverse is also true. We can see that the students from Europe and 
America are moving out for their education to many Asian and South East Asian 
countries. If they dare to cross the border and move out, they can be exposed to new 
geography and culture. Further, they need to know the issues of global concern 
ranging from economic growth to conservation of environment which apparently are 
mutually exclusive but are closely interconnected. One cannot remain unaffected by 
ecological imbalance caused by global warming or climate change. In this sense, 
higher education is becoming more and more transnational in nature.  

By the same token, the nature of higher education has turned out to be more 
multicultural today. Since students from different geographies come together, they can 
see different landscapes in different parts of the world. Likewise, students from 
different ethnic, linguistic, and religious communities meet at a common place and can 
share their unique cultures. Almost each higher education institution invites 
international students from different countries to make the class multicultural. 
Therefore, many more students with different distinctive qualities can come together 
and discuss. In this sense, today’s higher education institution is a multicultural 
educational center where various talents thrive together.  

Furthermore, higher education has become more and more interdisciplinary today. 
Many disciplines of natural science and those of social science are closely 
interconnected to each other in terms of concept and pedagogy. The knowledge of 
mathematics can be applied to the better study of economics and the study of biology 
can be useful to the better understanding of anthropology. We can easily understand 
that there is close relationship between science, politics, and economics. There can be 
dozens of examples of this kind to illustrate the point. Many universities today have 
thus started to design interdisciplinary syllabus and adopted interdisciplinary 
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pedagogical practices in teaching and research. The assumption behind it is that any 
knowledge that one gains from a particular discipline is inadequate.  

Since the higher education has crossed in this way its conventional borders and begun 
to establish new boundaries of transnationality, multiculturalism and 
interdisciplinarity, it has gained essentially international character. There is no point in 
insisting that education is a matter of one nation, one culture, and one discipline only. 
It is essential to understand that without designing the curricula of international 
character, without exchanging the international professors for pedagogical practices, 
without undertaking joint research projects, and without managing international funds 
for collaboration, higher education cannot produce competent graduates that can 
compete in the global market. Nor can they change the world as is desired by a single 
nation and the community of many nations. Therefore, internationalization of higher 
education is undoubtedly urgent demand of the day. 

In order to put internationalization into practice we need to do international 
collaboration and be engaged in joint pedagogical and research activities. In this 
practice, partner countries, universities, and research centers are involved in joint 
academic activities by establishing formal relations through MoUs within the existing 
rules and regulations of those institutions and the nations they belong to. The primary 
goal of this cooperation is to work together to share knowledge and experiences to 
each other. It involves collaboration of two or more universities in order to conduct 
mobility programs for students and teachers, joint research and publication programs, 
and capacity building programs for faculties and administrative staff. In order to 
undertake these educational projects universities have to build understanding between 
universities and forge international alliance such as university consortium and form 
groups of intellectuals and scholars for specific projects.  

Tribhuvan University and internationalization of higher education 

In the context of emergence of transnationalism, multiculturalism, and 
interdisciplinarity in higher education TU has also gone beyond its own premises and 
extended the practice of internationalization. With the formal establishment of the 
Center for International Relations (CIR) in 1998, this university has been engaged in 
various activities of internationalization. It has established academic relations with 
many universities around the world and become the part of international alliance such 
as Himalayan University Consortium. Most of the universities with which it has 
signed MoUs for collaboration are European, American, Indian, Chinese, Korean, and 
Japanese universities. Many other educational institutions are also interested to 
establish collaborative relations with TU. The goal of this relation is to bring various 
universities together and provide space for academicians and researchers and work in 
collaboration. This collaboration improves the quality of education to the benefit of 
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students and teachers through student exchange and faculty exchange programs. TU 
has realized that without internationalization today's higher education becomes 
lopsided.  

The basic components of internationalization are student exchange programs that 
involve credit transfer and dual/joint degree award, staff mobility programs for 
capacity building, and joint research projects to explore things with combined effort. 
TU has been involved in such activities since its inception and more systematically 
with the establishment of CIR. Many joint academic activities have been conducted in 
the past on the basis of different memoranda of understandings (MoUs) with different 
foreign higher education institutions across the world. Some notable examples are the 
academic programs conducted with the University of Wisconsin and student and 
faculty exchange programs under the Study Abroad Program in association with 
Cornell University of the United States of America. Even today students from USA 
come for undergraduate studies in SIT WL and Pitcher College running in Nepal. 
Several other European universities from Germany, Norway, and Finland have been 
working with TU in joint academic projects of research and capacity building. Most 
notably European Union (EU) has offered grants for more than a dozen academic 
programs and capacity building projects under the title of Erasmus+ program. Such 
projects help TU faculties to build capacity in teaching and research. Sichuan 
University of China is in association with TU for student exchange program. Many 
students from this university have gone to study international relations for one 
semester at Sichuan. Yunnan Minzu University (YMU) has sent Bachelor's and 
Master's degree students to study Major Nepali here.  A significant number of students 
and faculties of TU have thus been benefitted by these exchange programs and joint 
endeavors. Likewise, Chinese Academy of Sciences (CAS) has established 
Kathmandu Center for Education and Research (KCRE) to conduct research in the 
field of science and technology. Recently Singapore Management University (SMU) 
has agreed to establish the Institute of Innovation and Entrepreneurship (IIE) with its 
support. Despite limitations, these joint academic programs have obviously promoted 
internationalization of higher education in this country.   

For the effective implementation of student exchange programs we need to seriously 
practice a few things. First, we need to strictly follow the academic calendar, design 
the compatible curriculum and practice effective pedagogy that can cater the needs of 
foreign students, implement the credit transfer system for students who want to study 
in one semester or year at the host institution and want to return to their home 
institution, and make legal provisions for conferring dual/joint degrees to the 
graduates who complete their studies here or abroad. Second, we need to build hostels 
for international students and guest house for international professors. Third, we need 
to develop capacity building programs for the faculties who can better teach the 
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foreign students and can go abroad to teach in high ranking universities. Fourth, we 
need to allocate some budget to conduct joint research projects that can be useful to 
the institution, nation, and society as a whole.  

In the context of competitive job market at home and abroad we need to produce more 
capable graduates who can sell their expertise in any part of the world. Being the 
oldest and largest university of the country TU has to shoulder greater responsibility to 
improve the quality of higher education in Nepal. Realizing the importance of 
internationalization this university has laid significant emphasis on it. It has endorsed 
internationalization as priority agenda in the international conference on the same 
theme held on June 9-10, 2019. This can contribute quite a lot to the process of 
internationalization of higher education. Newly appointed leadership of TU is also 
trying their best to put internationalization into practice to the best possible effect. 
This university has thus tried its best to practice internationalization of higher 
education even with limited resources. It has undergone tremendous vicissitudes in the 
past, struggling at present, and is prepared to face any adverse circumstances and 
academic challenges that might come across the way in future as well. 

Internationalization has been further relevant at the moment. Due to the worldwide 
covid-19 pandemic international students are compelled to return to their home 
country but simultaneously they have to continue their studies in alternative mode. 
Thanks to the electronic means and devices that have brought the distant parts near in 
virtual classroom. Learning and teaching from distance has been a good alternative at 
a time when the whole globe is affected by the infectious disease. Recently TU has 
also started to teach students online. This can bring universities from around the world 
closer than ever before which is one form of internationalization. In addition to 
teaching and learning online this university is also thinking of implementing 
digitalization of administrative and financial system in order to make the university 
entirely paperless and quick functioning. This can also add to the process of 
internationalization of higher education to a great extent. 

Conclusion 

We know that quality education of the international standard is essential today. We 
also understand that internationalization of higher education can bring about visible 
changes to quality education. If we can produce the competent graduates by 
encouraging the students of merit and high talent, then they can stay at home and 
contribute to the national development. Likewise, if we attract international students 
from abroad to study here, then they can exchange valuable ideas to our students 
which also results in better quality. To put it in a nutshell, if we raise the quality of 
education to the international standard through internationalization, then it results in 
encouraging our talents to stay in the home country, which results in saving our capital 
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from fleeing and preventing the brain drain to a large extent, which in turn is 
beneficial to the sustainable development of the country.  
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Abstract 

Times Higher Education World University Ranking has ranked 1398 Universities this 
year (2020) in which Tribhuvan University has been placed at 1000+. TU is the only 
university of Nepal to have been recorded in this list. In this article, I analyze all 13 
indicators used by THE-WUR and attempt to understand the silver line for TU. In 
addition, I intend to analyze the reason behind degradation of TU from 801-1000 to 
1000+ during the period 2019 to 2020. There might be two reasons behind this: either 
TU loses its strength in particular indicator or other Universities have upgraded their 
strength. A good correlation between teaching and research indicator is noticed; 
however, a very poor correlation is found in the distribution of student-faculty ratio. 
Interestingly, no correlation is noticed between research versus industry income (or 
knowledge transfer). A model will be proposed for the improvement of TU-like 
Universities to be within 800 ranks. 

 Introduction 

There are several worldwide indicators that measures strength of the Universities. 
These are Times Higher Education World University Ranking, Webometrics Ranking 
of World Universities, QS World University Ranking, RUR World University 
Ranking, UWUR World University Ranking, etc. These measures use more or less 
similar indicators with slightly different weight factor. Most of the indicators are 
based on research, teaching and its outcome to the industry. In this article, I intend to 
focus on the Times Higher Education World University Ranking (THE-WUR) 
parameters of Tribhuvan University (TU) in the last two years and compare it with all 
other 1398 universities listed. As we know, in the year 2019, TU’s ranking was in 
between 801-1000 but now, in the year 2020, it is degraded to 1000+. Our academic 
leaders should explore  the reasons behind this. Our political leaders should be 
familiar with our status of higher education standard in the world arena. At first we 
briefly describe the indicators used by THE-UR.  
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The Times Higher Education (THE) World University Ranking provides a table that 
measures research-intensive universities across on the basis of teaching (30%), 
research (30%), research influence (30%), knowledge transfer (2.5%) and 
international outlook (7.5%) [1].  

 
Figure 1: The Times Higher Education University Ranking Indicators and their 
breakdown. The grey-shaded four blocks are those indicators in which TU has almost 
zero value. Reputation survey (in both teaching and research) and citations are 
extremely important indicators for TU. [2] 
 

The Times Higher Education University Ranking (THE-WUR, hereafter) uses 13 
calibrated performance indicators (see Figure 1) focused on students, academics, 
university leaders, industry and governments. These indicators are grouped into five 
domains: Teaching, Research, Citations, International outlook and Industry Income 
[1].  
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Table 1: Times Higher Education World University Ranking (THE-WUR) 
indicators/scores of a few selected Universities1 

University Rank No of 
Students 

Female: 
Male 

Teaching 
(30%) 

Research 
(30%) 

Citation 
(30%) 

Industry 
income 
(2.5%) 

Intl. 
Outlook 
(7.5%) 

Oxford  Univ, 
UK 

1 20664 46:54 90.5 99.6 98.4 65.5 96.4 

Harvard Univ, 
USA 

7 20823 49:51 89.2 98.6 99.1 47.3 76.3 

Tsinghua 
University, 
China  

23 38783 34:66 86.6 94 74.6 100.0 47.7 

University of 
Melbourne  

32 47388 56:44 65.9 74.1 89.8 76.3 93.1 

IIS, India 301-
350 

4128 23:77 58.6 55.3 32.4 57.1 20.2 

IIT, Delhi, 
India 

401-
500 

7284 20:80 48.5 27.9 49.0 73.9 17.6 

Quaid-i-Azam 
University 

401-
500 

14694 57:43 20.5 18.6 81.5 34.4 45.5 

University of 
Delhi, India 

601-
800 

24547 47:53 37.6 17.8 42.8 34.5 17.3 

University of 
Colombo, SL 

1001+ 22322 61:39 13.5 8.0 13.9 34.8 38.2 

University of 
Dhaka, BL 

1001+ 34108 42:58 16.0 8.8 16.4 36.6 40.8 

Tribhuvan 
University 

1001+ 418053 45:55 11.4 6.9 30.8 34.4 45.8 

 

Table 1 shows the rank (second column) and indicator values (5th-9th columns) in 
100%. In the year 2020, Oxford University is at the top (number 1) and Harvard at 
seven. In can be seen that the industry income and international outlook of Oxford 
University is much better than that of the Harvard. So, Oxford has more international 
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students, international collaborations as well as knowledge transfer (patent) skill to the 
industry. The 23rd ranked Tsinghua University has 100% score in the category of 
industry income. This means Tsinghua University is the best in terms of knowledge 
transfer. In this table, a comparison has been made between Tribhuvan University and 
the Universities of our neighboring nations. Since the placement of Tribhuvan 
University in the THE-UR is 1361 out of 1398 total, it might be ambitious to compare 
with high ranked Universities.  It will provide to make a closer look on our status. In 
this article, we intend to analyze all 13 indicators focusing on Tribhuvan University. 
These are the questions which we expect to answer in this article: which indicator of 
TU will lead to upgrade within 500 ranked globally? Is it possible to upgrade 
particular program only? Can TU be a world class high ranked University with such a 
huge size in all respects? 

A Comparison between TU’s rank with Universities of neighboring 
nations 

University of Colombo, University of Dhaka and Tribhuvan University are ranked as 
1000+. Their score in teaching and research is less than 20. TU has least score in 
Teaching and Research category. TU stands relatively better in terms of citation and 
international outlook. Our standard of teaching is rather traditional. Teachers are not 
regularly updated. Probably the recruitment criteria are not appropriate. TU does not 
have ‘Teachers Learning Centre’ in its structure. Our curriculum is made for 
‘knowledge’ rather than for ‘skill’.  Quaid-i-Azam University (Pakistan), which is at 
401-500 rank, showed 20.5 and 18.6 scores in teaching and research, respectively. 
More than 80% research work has been cited by others there. In our context, it is only 
about 30%. Government of Pakistan has focused on the standard of teaching through 
World Bank funding in last 12 years. Here we are focusing on infrastructure and 
resources. If we look at Universities of India, we can see how much they are focused 
on research work. Indian Institute of Science (IIS-Bangalore) is the top ranked (301-
350) Indian institute. It has focused on research infrastructure (Research score 55.3) 
by its own efforts. It is therefore we can see how much their outcome (Industry 
Income score 57.1) has been used by the industry. We have a very close relationship 
with Delhi University. A large number of DU graduates are the educational as well as 
political leaders in Nepal. We should learn how they are upgrading their curriculum 
and hence learning environment. TU badly needs to upgrade learning environment.   

Teaching & research excellence 

Figure 2a,b shows a distribution of teaching and research score of all 1398 University 
listed in Times Higher Education World University Ranking for the year 2020. In 
figure 2(a,b), it can be seen that most of Universities have less than 40.0 score in 
Teaching and Research both. There is no linear relationship between the rank and the 
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teaching/research score. It advocates a threshold value between high and low ranked 
universities. It is found that this threshold values lie between 30-35. A linear 
relationship is found between 35 and 100 versus rank in both research and teaching 
category. It means Tribhuvan University or any other low ranked University can go up 
to the threshold but almost impossible to cross it. It is because of the traditional 
curriculum (which is made for knowledge, not for skill or invention). Teachers are 
reluctant towards research because of curriculum. Time is demanding STEM or 
STEAM based curriculum, but we have rather traditional curriculum made for 

remembering the knowledge.    

              

 
 

Figure 2: Distribution of (a) Teaching (b) Research, (c) Citation and (d) Industry 
Income of all 1398 Universities listed in THE-WUR. The Y-axis represents rank of the 
Universities. High ranked Universities have lower number (for example, Peking 
University is at 24th rank, represented by solid circle). Tribhuvan University (solid 
diamond) is at the top of Y-axis, means it is low ranked. The symbols up triangle and 
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down triangle represent the position of Delhi and Bombay Universities in the scatter 
plot. 

Learning environment is another major factor. This factor automatically provides 
motivation towards research to faculties and students. Time has come to advance 
through ‘student centered learning’ rather than ‘teacher centered learning’. This is not 
a big thing. We are capable to achieve this. Only problem is with academic leaders. 
They need to understand it. It is the time of TPCK (technology, pedagogy, content 
knowledge) not merely PK or CK. I have no hesitation to say that all central 
departments are either in the well of PK or CK, not even in PCK [2]! 

Interestingly a linear relation is found between research citation index and rank of 
Universities (Figure 2c). This suggests that there is no threshold, indicating that the 
Universities can successfully uplift their citations and move to the high ranked. Quaid-
i-Azam University (Pakistan) is one of the examples among many, with low teaching 
and research score, but has a very high value of citation (81.5). This is a tricky way to 
move up. For this, TU should focus particular institute or departments for the research 
work. Distributing available resources to all units do not help at all. The situation of 
knowledge transfer (Figure 2d) to the industry is very disappointing globally. We can 
see there is no any correlation between the rank and industry income. Therefore, most 
of the Universities do not care the needs of knowledge transfer to the industry, 
ultimately to the society. There might be a question in the future: why should nation 
keep those white elephants?  

Teaching versus research & research versus citation 

If a coin represents a teacher (or a student) of any University, then head and tail of that 
coin should mean teaching and research. In other words, teaching and research should 
go side by side. Teaching without research is like a life without instinct. All faculties 
of the University are expected to carry out research. All students who learn (or study) 
at a level should involve in the research. Students are actually key factors for new 
findings. Figure 3a shows a scatter plot between teaching and research in 1398 
Universities listed in THE-WUR (2020). Here, a very good correlation can be seen. 
The solid line represents a best fit line with a positive slope 1.12. This clearly reflects 
that the ‘lower the level of teaching, lower the research outcome’[3].  

Times Higher Education World University Ranking suggests a model relating teaching 
and research as: 
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This model suggests that the University having scored 90 in Teaching should have at 
least 93.3 in research. Let’s check TU’s research score. Teaching score of TU is 11.4. 
If we substitute this in the above equation, we get only 5.3. However, research score of 
TU is 6.9 (see Table 1). To be within 800 ranked, teaching score should be at least 25 
and hence the research score 20.5 with more than 50% citation.  

 
Figure 3: (a) Teaching versus research, (b) research versus citation and (c) research 
versus industry income plots of all 1398 Universities listed in Times Higher Education 
World University Ranking in the year 2020. The symbols represent the position of 
Peking, Delhi, Bombay and Tribhuvan Universities in the scatter plot. The solid lines 
show best fit linear line.   

TU is at the bottom whereas Peking University is at the top of the best fitted line. If 
one makes a look at Delhi and Bombay Universities, research score is found to be less 



51 

in comparison of teaching score. These two Universities need to focus on research. TU 
needs to work both on teaching and research: both should have at least 25 to be within 
top 800. Figure 3b shows research versus citation plot. Interestingly, a very week 
correlation is found here. Data points of all Universities are found to be deviated 
towards Y-axes, i.e., towards citation. It means there is unhealthy competition 
regarding publication and citation (possibly self citation too) in all medium ranked 
Universities. Universities want to publish as many as Journal articles with citations. 
But in reality, publications should provide new patents for the benefits of industry, 
ultimately to the society.        

International outlook 

Figure 4a shows the distribution on international outlook versus in all 1398 
Universities including TU. There is a very poor correlation between the international 
contributions versus rank. It means the number of international students and 
international faculties is fairly insignificant. Universities with an excellent score in this 
category are mostly high ranked.  TU is fairly well compared to that of Delhi and 
Bombay Universities. It is because of international collaboration.  

The distribution of number of students (Fig. 4c) and number of students per staff (Fig. 
4b) in all 1398 Universities is random. Therefore, it is difficult to recommend a 
standard ration for student-faculty. In TU, it is extremely poor (~35). Delhi and 
Bombay Universities have much better student-staff ratio (less than 25). This ratio is 
around 11 in Peking University which is 24th rank University.    
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Figure 4: Distribution of (a) international outlook, (b) number of student per staff and 
(c) number of students in 1398 Universities listed in THE-WUR (2020). The last 
figure (d) shows distribution of largest (in term of number of students) Universities 
and their rank. 

Downfall of TU from 2019 to 2020: A comparison with Delhi University 

The rank of TU was 801-1000 in the year 2019 with Citation score 35.7. In this year, 
TU slipped to 1000+ rank only because of Citation, which is decreased to from 35.7 to 
30.8 within a year. In other category TU shows a mild improvement. For example, 
teaching score improved from 9.2 to 11.4, mainly because of the introduction of 
semester system. The other reason is of course the global competition, in which TU 
did not compete in last 2 years.  

Table 2: A comparison between the indicator scores of Tribhuvan University and 
Delhi University in the year 2020 and 2019 [4] 

Parameters 
Tribhuvan University Delhi University 

2020 2019 2020 2019 
Ranking 1001+ 801-1000 601-800 601-800 
Teaching 11.4 9.2 37.6 39.0 
Research 6.9 6.6 17.8 18.5 
Citations 30.8 35.7 42.8 29.1 

Industry Income 34.4 34.0 34.5 34.1 

International Outlook 45.8 45.2 17.3 19.1 
Physical Science Rank 601-800  601-800  
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Health Science Rank 601-800 401-500 
Arts & Humanities - 401-500 
Computer Science - 501-600 

 

Delhi University improves significantly in Citation category: from 29.1 to 42.8! 
However, in other category Delhi University is found to be degraded. I should 
mention one thing here: the global rank of TU in ‘Physical Science’ and ‘Health 
Science’ is 601-800! It clearly indicates that the natural science (physics, chemistry, 
geology, environmental science, hydro-metero) and health science (medical science, 
microbiology and biotechnology) has put a great effort in TU’s ranking. TU’s overall 
rank cannot be improved without support of Humanities and Social Sciences 
Management and Education. Delhi University has a better rank because of Art & 
Humanities, and health science rank. I should remember one fact that the TU, in the 
history of ~65 years, has been mostly ruled by the academic leaders from  Humanities 
and Social Science and  Education.  

Fatty appetite: Does huge volume matter?  

Apparently we know that TU is one of the biggest Universities in terms of number of 
students, number of educational programs and number of faculties as well. When I 
searched University having more than 100,000 students in the database of 1398 
Universities listed in THE-WUR (2020), I found 19 Universities [4]. A list of these 19 
Universities with their rank and score is shown in Table 3 [5]. Tribhuvan University is 
found at the second position, the second highest populated Universities in the Times 
Higher Education list. It should be noted that when there are more than 28000 
Universities in the world [4] whereas THE-WUR lists only 1398 Universities. It is 
found that there are several other Universities having more than 500,000 students. TU 
is 11th University among them. So, TU is the number one University in terms of 
number of students and program is not correct. Our academic and political leader 
should note this. 

In the Times Higher Education World University Ranking, the largest University with 
maximum number of student is Anadolu University (Turkey) that has more than 
830,000 students. Now let’s concentrate on the indicators of Anadolu Univesity 
(Turkey) (see Table 3). Its teaching and research scores are 13.0 and 24.1, much better 
than TU’s score. Research citation score is rather poor than that of TU. The third 
populous University is Al-Azhar University (Egypt) which has also poor indicators of 
research and citation. These three University’s research scores hinted that highly 
populated Universities cannot handle research activities  properly. At the same time, 
the strength of teaching is also poor.    
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Table 3: List of Universities having number of students more than 100,000 in 
THE-WUR (2020)2  

 University Nation No. of 
Student Rank Teaching Research Citation 

1 Anadolu University Turkey 830104 1001+ 13.0 24.1 16.5 

2 Tribhuvan University Nepal 418053 1001+ 11.4 6.9 30.8 
3 Al-Azhar University Egypt 342151 1001+ 15.2 8.3 16.5 
4 Cairo University Egypt 223275 601–800 21.8 13.7 51.5 

5 
Autonomous 

University of Nuevo 
León 

Mexico 207520 1001+ 12.5 7.7 12.1 

6 University of South 
Africa 

S. 
Africa 193874 1001+ 22.1 19.1 15.0 

7 Alexandria 
University Egypt 182129 1001+ 18.9 13.1 24.1 

8 Ain Shams 
University Egypt 179636 801–

1000 21.0 10.1 31.5 

9 National Polytechnic 
University (IPN) Mexico 177983 1001+ 17.6 9.0 10.7 

10 National Autono. 
University of Mexico Mexico 161718 601–800 31.9 30.4 18.9 

11 Zagazig University Morocc
o 156419 1001+ 13.6 7.7 29.6 

12 Mansoura University Egypt 140126 401–500 19.1 9.2 88.1 

13 Tanta University Egypt 128995 801–
1000 20.7 7.3 34.7 

14 
University of 

Guadalajara Mexico 
Explore 

Mexico 123932 1001+ 15.4 7.8 10.0 

15 Istanbul University Turkey 122002 
801–
1000 25.8 24.4 23.6 

16 Helwan University Egypt 113043 1001+ 14.7 8.6 20.0 
17 Université Hassan II Moroc 110125 1001+ 15.9 7.6 24.8 

                                                           

2 Third, fourth and fifth columns list the nations, number of students and rank. The last three 
columns show teaching, research and citation scores [4]. 



55 

de Casablanca co 
18 Federal University 

of Toulouse 
France 

103857 401–500 28.5 25.9 60.6 
19 University of 

Marrakech Cadi 
Ayyad 

Moroc
co 

102000 1001+ 18.0 8.5 22.7 

Cairo University is ranked at 601-800 with more than 50 citation score. This 
University is fourth largest in terms of number of students. Another exception is 
Federal University of Toulouse (France) and Mansoura University (Egypt) that have 
rank 401-500, which is 12th and 18th among highly populated Universities. Their 
research citation score is among the best.  

Effect of COVID-19 on teaching indicator 

It is expected that the quality of teachers will be improved due to COVID-19 
particularly for low ranked (below 800) Universities. Most of these Universities have 
traditional curriculum with knowledge-based content. The delivery is also teacher 
centered. Now, due to COVID-19, teachers are forced to teach online using ICT. So, 
situation compels teachers to move from CPK (content-pedagogy-knowledge) to 
TCPK (technology-content-pedagogy-knowledge). This will be definitely an 
achievement, which will have a significant effect on THE-WUR in the next year. At 
the same time, high ranked University will have a problem to maintain teaching and 
research score. Laboratory and field based research activities have been halted very 
badly. Knowledge transfer will have an adverse effect as well. TU has done 
remarkable work by introducing moodle as LMS & MS Team as class/collaboration 
after making official e-mail ID of 500,000 faculties and students in Microsoft Office 
365 A1 environment. For this TU has made MoU with Microsoft as well. This will be 
a ground breaking achievement in the history of TU. This is of course a memorable 
step towards digitization of TU due to COVID pandemic.  

A gentle whisper to academicians 

TU can be top ranked University (within 500) in coming 10 years if it takes care of a 
few major issues. On the basis of extensive data analysis of THE-WUR (2020), I 
would like to put forward the following recommendations: 

(a) There is no option other than improving learning environment. We have been 
badly dragged by ‘Teacher Centered Learning’. We should re-structure our 
classrooms and prepare for ‘Student Centered Learning’.  

(b) Curriculum should be extensively revised from the existing structure, viz., 
‘Curriculum for Knowledge’ to ‘Curriculum for Skill’. 
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(c) Permanent teachers should perform research work at any cost. This should be 
made mandatory. At least 2 international publications in peer reviewed 
Journal should be made compulsory to all faculties.  

(d) With such a large number of students and program in isolation, TU cannot 
advance up to the top 500 Universities. So the restructuring of TU in New 
Nepal is most.  

Cracking a peanut with a sleaze hammer 

Teachers and students should be treated as a peanut-like soft sensation. These 
sensations emit waves to the society. We need to preserve and protect these waves. 
Those who  cannot sound waves should be immersed out from the system. At least the 
system should be careful towards these sensational waves. Do not crack those peanuts 
with a sleaze hammer!  
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Abstract 

This article reflects upon the ongoing assessment and evaluation practices under 
semester system in Tribhuvan University. Much of our assessment activities conflict 
and contradict with foundational principle of semester system. It was this realization 
that prompted me to write this article where I have tried to address the following 
compelling questions: why does the assessment activity produce so little value among 
the faculty?, what institutional processes inhibit the system function effectively?, how 
can we get more use of it from our existing mechanism?, and what can be done to 
improve it and what new assessment practices may we undertake to make our 
teaching-learning activities more effective? I borrow conceptual framework from the 
literature of assessment and evaluation and apply them to evaluate the opportunities 
and challenges of the system. A decade experiences of teaching in Central Department 
of English have convinced me that bureaucratic baggage of Dean's Office, lack of 
enough library and technological resources, apathetic working culture of the faculty, 
lack of training and exposure to the faculty have been major problems in the current 
assessment system. I insist that faculty empowerment and autonomy to assess and 
grade their students use of proper Classroom Assessment Tools and formative exam in 
place of summative are some remedial measure to the existing demerits of assessment 
and evaluation system. Our evaluation system has to inform and correlate with 
teaching so that evaluation system promotes quality education and contributes to 
effective teaching-learning activities.      

Keywords: assessment, formative exam, summative exam, continuous assessment, 
evaluation, semester system, educational reform, teaching evaluation 

Conceptualizing key aspects of assessment, evaluation and learning 

Assessment and evaluation are the terms related to examination system in education. 
Assessment is the systematic process of documenting and using data of the students to 
measure their learning outcome, knowledge, skills, attitude, perception and 
understanding. It is process-oriented activity in the sense that teachers provide 
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assignments to the students, keep record of students' activities, provide feedback to 
them in a continuous way throughout the session, and keep aim to improve learning 
and maintain effective teaching-learning activities. This term 'assessment', however, 
does not have unanimous and univocal definition, hence definition provided by 
Joughin G. (2009) can serve as an operational one:  

. . . the irreducible core of assessment can be limited to (a) students’ work, (b) 
judgements about the quality of this work, and (c) inferences drawn from this 
about what students know. Judgment and inference are thus at the core of 
assessment, leading to this simple definition: To assess is to make judgments 
about students’ work, inferring from this what they have the capacity to do in 
the assessed domain, and thus what they know, value, or are capable of doing. 
(p.16) 

It is believed that assessment promotes learning through feedback where the function 
of feedback is to identify the gaps between actual and desired performance. After the 
instructor identifies the gap, students involve in it and workout to fulfil it.   

Another term here is 'evaluation' which refers to a process of appraising the value or 
worth of a thing or a person's achievement. In a classroom, it is product-oriented as it 
measures the outcome of what a teacher performs and what students learn from a 
particular session of teaching and learning. It is a process to grade and have final 
review to gauge the quality of learning outcome. It is conducted in a scale of standard 
or touchstone. Customarily, evaluation guideline for students appears in a curriculum 
itself, and the instructors keeps them in mind throughout their teaching activity.  

It is needless to state that assessment and evaluation are integral part of classroom 
delivery, discussion, teacher-students interaction and all other activities that takes 
place in a classroom. These components cannot be discussed in isolation from other 
classroom activities. At best we can say that it is an outcome, and is the result of how 
teachers perform, and what students learn from the curriculum. And it is crucial for the 
teachers to evaluate themselves by reflecting upon how effective their delivery is and 
it is equally significant to the learners as they get grades and degree. Evaluation 
system, hence, is one among the chain of curriculum design, instruction and learning. 
So its poor management and flawed implementation tarnishes the whole chain.  

In practice, there are mainly two types of assessment systems: formative and 
summative assessment. Well-known and widely embraced theory of assessment these 
days is formative assessment instead of summative one. Formative assessment belongs 
to semester system of education and summative assessment to annual. If used properly 
and effectively in a semester class, it helps to achieve holistic and accurate picture of 
what our students have actually learnt and how they have learnt in our classes. 
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Through this measure, instructors can also make a decision on whether to continue 
with the teaching technique, need to modify it or even devise a new one. The 
differences between these two different assessment systems have been fairly shown by 
Fisher & Frey (2007: 4) who also identify how they function in a classroom situation 
as:  

                          Comparison of Formative and Summative Assessments 

 Formative Assessments Summative Assessments 

Purpose To improve instruction and 
provide student feedback 

To measure student 
competency 

When administered Ongoing throughout unit End of unit or course 

How students use 
results 

 

To self-monitor understanding 

 

To gauge their progress 
toward course or grade-

level goals and 
benchmarks 

How teachers use 
results 

To check for understanding 

 

For grades, promotion 

 
 

Cashin and Downey (1992) further suggest that summative evaluation "focuses on 
using student ratings to make a final judgment about an instructor's teaching 
effectiveness," while "formative evaluation involves using the ratings diagnostically, 
that is, to make a decision about possible ways to improve teaching" (p. 563). By 
adopting formative assessment tools (some of which have been discussed below), we 
can diagnose our weaknesses and improve them. 

Formative assessment measure   

The use of the following formal assessment tools may help to have systematic 
formative assessment: 

• Un/announced pop-quizzes 
• Carefully planned and scheduled tests and mid-term exam(s) 
• Writing Term Paper 
• Student's presentation of assigned topic 
• Lab/field reports  
• Classwork assignments 
• Homework assignments 
• Attendance and participation in the discussion 
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We may also adopt following informal assessment tools for formative assessment of 
the students: 

• Asking question 
• Monitor body language and facial expressions  
• In-class reading assignment 
• Small group discussion exercise 
• Follow-up interviews 

However, the aforementioned techniques needs to be more focused and systematic 
throughout the academic session. The discussion of the tools here raises some 
questions: are students properly evaluated or has it been just a ritual in our semester 
system? Answer to this question needs to come from ourselves by reflecting on what 
we have been doing across these years. 

The distinctions of formative and summative assessment systems above allow us to 
name our assessment and evaluation system as a hybrid of formative and summative. 
The following weightage distribution breakdown gives better picture of it: 
 

Internal Evaluation (by the instructor)   Final Exam (conducted by Dean's 
Office) 

Breakdown of 40% of the total weightage: 

8% (quizzes, attendance, presentation, 
participation in classroom discussion) 

12% (term paper / project work) 

20% (internal examination conducted in the 
Departments/Campuses) 

60% of the total weightage 

 

 

Need of classroom assessment tool 

For formative assessment, we may have to adopt Classroom Assessment Practice and 
it is through this practice ''faculty become better able to understand and promote 
learning and increase their ability to help students themselves become more effective, 
self-assessing, self-directed learners'' (Angelo & Cross p. 4). It is also believed that 
Classroom Assessment Practice is to ''empower both teachers and their students to 
prove the quality of learning in the classroom'' (p. 4). These authors also argue that 
teachers need to develop Teaching Goals Inventory (TGI) which includes a list of 
what we aim to achieve by teaching a particular course or topic in a session. And 
finally they suggest teachers to assess whether these goals are achieved by using 
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Classroom Assessment Tools. Among those tools, the following five may help us in 
the initial phase of the assessment project:  

The Minute Paper 

The Muddiest Point 

The One-Sentence Summary 

Directed Paraphrasing 

Applications Cards (p. 29) 

Angelo & Cross tested the effectiveness of these tools among about 3000 faculty in 
American colleges, who found them productive and significantly useful for formative 
assessment. We may develop our own tools as these and apply in our classes to assess 
effectiveness of our teaching and students' learning. I think asking the students to write 
on the above five headings after each session is a way of testing both students' and our 
own achievement of the session. For this purpose, let me elaborate what ability and 
skills of the students we can assess by using this tool. 

(a) The Minute Paper helps us to assess what the most important knowledge 
students learn from the session. 

(b) The Muddiest Point helps us to assess and identify students' confusion and 
lack of clarity in the session. 

(c) One-Sentence Summary helps us to assess students' ability of summarizing the 
knowledge/ideas learned from the session. 

(d) Directed Paraphrasing helps us to assess students' ability of presenting others' 
ideas (discussed in the class) in their own words. 

(e) Application Cards helps us to assess students' ability of applying the theory, 
concepts or ideas and understand the real life situations better. 

By using such tools, we can also collect data of students' response which we may use 
to reconfigure as feedback loops and refine our teaching techniques and evaluate 
ourselves whether we accomplish the desire objective. By using such tools, we can 
make our classroom a research domain. Moreover, setting classroom goal and using 
Classroom Assessment Technique are means of making our teaching well-planned and 
clearly directed.  

Now on the basis of classroom assessment we can move towards students' evaluation 
stage. In semester system of education, teachers are autonomous to set criteria to 
evaluate the progress of the students. Since it is to evaluate 'progress', it needs to be 
conducted continuously. This continuous evaluation creates a compelling atmosphere 
to all the best, the average and the poor students. For instance, if X student obtains 
grade A in first test, gets pressure to maintain it in the next; if Y students obtains B in 
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the first test, get pressure to improve and obtain A in the next; if Z student obtains C in 
the first, gets a pressure to improve a lot in the later steps. This way, the semester 
system has to provide abundant opportunities for the students to learn better have 
progresses throughout the semester.  

Discourse and reality of transforming into quality education through 
semester based education 

Tribhuvan University has re-embraced semester system after its failure of 1980s. And 
a compelling and a single reason is for educational reform through change in mode of 
teaching-learning activities. For it, in its five years journey, however, we have hardly 
experienced any significant initiative undertaken by the concerned authorities. Even 
after the change in the system, and indeed, almost all practices of the previous annual 
system have continued. In fact, semester system at present strongly needs continuous 
and extensive faculty training and workshop, development of infrastructure and 
resources, reward-punishment measure to the faculty, reformation in assessment and 
evaluation system and many others. And such imperatives have hardly been addressed. 
Except through few articles in TU Bulletin and other journals and few ritualistic 
seminars, we barely come to get anything about materialized plan, vision and actions 
from the authorities for educational reform in TU through semester-based education 
system. Even if the academic calendar terms it semester, it has not been operated as a 
semester as such due to which it has operated as hybrid model of semester and annual. 
Here I take assessment as a cornerstone tool of massive educational reform which 
Cizek, C. J. (1997) also rightly highlights that ''many researchers and practitioners 
consider assessment reform to be the very foundation of education reform'' (p.8). 

First step to education reform of TU is to reform classroom activities. Hitherto 
existing practices have many evils (which we often hear across media, public and the 
academics). And teaching faculty- and teaching faculty alone- are the primary and 
responsible agents to transform teaching-learning system and maintain quality in 
education. In fact, it demands radical change from the teaching faculty in their overall 
activities. Among many other imperatives, time has come to go through Classroom 
Assessment Tools that help us to know (a) what our task in a class is, (b) how we have 
to do in a class and (c) whether students have actually learnt from our teaching.   

The weightage distribution table shown above demonstrates that the examination 
system of TU is a hybrid model of formative and summative exam system. In that 
sense, it perpetuates heavy legacy of the annual system. As it quantifies, the major 
weightage goes to the summative exam where the role of the instructors is 'null' 
(except for those who set the questions and go through the answer sheets of the 
students). For majority of the instructors across the country, summative exam 
conducted by Dean's Office is still a mystery. They do not know who sets questions 
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and what they aim to test. In this context, Prof. A. Thapa, (PhD), head of Central 
Department of English, finds full of paradoxes in the current practices of semester in 
TU and also suggests ways to reduce the as:    

[T]he ultimate goal [of semester] is to empower faculty and students so that a 
teacher is absolutely responsible for designing courses, delivering them, and 
evaluating; however, given the circumstances I think it will take a long time. 
A more pragmatic way to go would be by pass many stages through which the 
process has to go through--filling up exam forms, publishing schedule, taking 
centralized exams, centralized grading, scrutiny and so on. All this takes 
months and many of these stages, though have good intention of ensuring 
integrity, are not needed in a semester system. The problem is: we have a 
system of education based on the philosophy of academic autonomy but we 
have a centralized system of examination and other administrative processes 
in place that are incompatible with the system we have chosen. (personal 
communication, May 19, 2019) 

Such paradoxes and administrative maze of assessment and evaluation system have 
been further clarified below.  

Imperative to disrupt the following untoward culture 

• In the current practice, Dean's Office enjoys with the centralized power of most of 
administrative processes of evaluation system. To materialize the goal of quality 
education through semester, this body of the university has to be proactive to 
operate, regularize, monitor and strengthen the system, and also be ready delegate 
its power to the departments and faculty. Among different measures, empowering 
the Central Departments may help to streamline the assessment system in all 
campuses across the country. And the Central Departments can coordinate and 
mediate between campuses and Dean's Office by mobilizing the faculty to 
enhance quality education and maintain intensive academic rigor across all 
campuses of the country. However, I do not mean to undermine the strengths of 
the campuses outside University Campus Kirtipur. But those resources too can be 
streamlined through this initiative. 

• Premature exams and procrastination of result have been really grievous in its 
present context of the university. Without allotting 32 classes, Dean's Office 
publishes examination schedules which terrifies both the teachers and students. 
Consequently, teachers get easy excuses to wind up the courses hurriedly and also 
evade formative assessment of students in every class. Such prematurity promotes 
the trend of students' heavy reliance on bazar notes instead of rigorous 
engagement with the textbooks. It has been customary in all examinations 
conducted by the Dean's Office in the past. But the Office seems so complacent 
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about the delaying of publishing final result. Evidence of this year's result and 
several others of the past is enough to present the bleak picture of the issue. After 
seventh months, students of English gathered in Dean's Office to protest against 
delaying. It is the responsibility of the Dean's office to manage resources and 
expedite the process. It is also better to accomplish these all examination related 
issues by Controller of Examination, Balkhu itself because this institution has 
been established only for the purpose of exams. Because of this, Dean's Office 
have to undergo unnecessary complications on the one hand and experienced cum 
experts of exams of Controller of Examination are about to be idle on the other. 

• Assessment in semester system has not been fundamentally different from the 
annual. Due to lack of training and exposure, faculty do it the way they prefer to 
do and also remain reluctant to assess in the fashion of semester system. Many 
faculty still seem to be ignorant about grading system due to which they carry on 
the division standard of annual system in students' evaluation. For this, faculty 
need productive training on regular basis in different subjects such as evaluation, 
question setting, answer sheets evaluation, setting assignments, quizzes, 
homework and others. This is only a way of developing and enhancing capacity of 
the faculty, empower them and make them work independently and professionally. 

• Due to the lack of faculty autonomy in syllabus design, same course has been 
taught since five years. Lack of new issue to explore in the text impels the final 
examination question setter to repeat old questions and students, too, rely on 
ready-made bazar notes prepared by their seniors. It has decreased the academic 
rigor of the students and teachers. It allows faculty to carry the same old notes and 
annotations and repeat what he or she did in the previous semesters. To stop such 
baggage of awful culture, authorities must make faculty free to develop their own 
syllabi, deliver it to the students and assess on their own. 
Pandey (2019) also stresses it to happen in TU's pedagogy: 

Teaching faculty-and teaching faculty alone – should determine their course 
syllabi and assessment methods in such a way that teaching and assessment 
inform each other. In such a system, there would be no place for a separate office 
of the controller of examinations; the registrar's office might be recognized to 
issue certificates as in most universities in the world. Any financial savings this 
would accrue could be used to upgrade libraries and provide professional 
development resources for the professoriate. (p. 62)  

Hence, if current adherence to the rigidity and reluctance of the authorities persist, 
again failure of semester system is not much far to experience.  

• Mid-term exams has to be conducted in mid of the session so that our faculty can 
provide enough and timely feedback to their students as feedback ''the lifeblood of 
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learning'' in semester based learning system (Rowntree 1987, p. 24). It is one of 
the best ways of practicing formative assessment system which was not that much 
possible there in previous annual system in TU. To operate mid-term exam 
effectively, instructors need to set the work plan in advance and let the students 
know when they will be assessed and how they will be assessed. 

• Term paper writing is another important aspect of formative assessment system. 
With an aim to teach effective writing and achieve improved quality education, 
12% of the grade in each paper has been allotted to term paper writing. But in 
practice, term paper writing has turned into a ritual. Experiences have shown that 
students have grievous tendency of borrowing paper from the seniors, from the 
typing centers, have multiple submission, late submission, no submission, 
plagiarize paper and many others. Faculty are also partly responsible to make 
these problems occur. For instance, we might have been lenient about it; might 
have accepted it at any time even after the deadline without any grade punishment; 
might have hardly returned it with feedback to improve; might have hard time to 
teach how to write it; might not have made students aware about plagiarism and 
check plagiarism; might not have accepted topics for which no new idea could be 
developed; and many others. Holding such tendencies is to disregard formative 
assessment. Students hardly learn anything in such lax and remiss situation. 
Problems do exist on the part of the administration as well. For academic rigor and 
intellectual engagement in writing, access to online database is elemental. Our 
computer labs are useless; have no access to academic journal; and ironically we 
are bound to expect scholarly writing from the students. How can that be possible? 
To operate the system properly, Dean's Office should think about the management 
of these issues seriously. Moreover, the office should also monitor about whether 
students are assessed genuinely or not. Otherwise fraudulent is awarded at the cost 
of demotivation to the genuine. To strengthen the writing culture, Dean's Office 
has to make a provision of collecting term paper of the students along with their 
internal assessment grade so that imperative of writing would be properly 
implemented. 

• We have not been able to develop collaborative culture in teaching learning 
activities which the semester system of assessment requires us to do. When faculty 
collaborate with each other and with students as well, assessment system can be 
more effective, participatory and synergic. That is, by working together, all parties 
achieve results of greater value than those they can achieve by working separately. 
Participating teachers often remark on the personal satisfaction they feel in 
working with colleagues and students toward the shared goal of improving 
learning (Thomas A., 2003; p. 11). Students should also be provided opportunity 
to assess themselves, have realization of their weaknesses and make themselves 
evaluate their learning is rigorous and satisfactory. Literature of assessment has 
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proved significant role of self-assessment in effective teaching learning 
mechanism. 

• We have experienced heavy erosion of quality education and hard-working culture 
of the students. Are we (faculty) not responsible for it? How much are we 
accountable to the products of our department? Is there any initiative of the 
authorities', especially of Deans' offices about the issue. Do they organize any 
program to analyze the results of the subjects? Or has it been there in the 
Department? For this case, I think each Department should organize end semester 
program to reflect themselves about their performance in the semester. That way, 
faculty get opportunity to plan and devise about various formative assessments 
continuously for the next semester. Of course, in the context of Nepal, there are 
several reasons of the erosion in the quality in school, graduate and post graduate 
education, which is not the focus of this article, one of the major reasons is the 
lack of formative assessment system. The present semester system of the 
University in the master's levels also reflects the same bleak picture of the 
students' quality. The picture of Humanities and Social Sciences is, I think, worst 
on it.  

• In fact, for classroom assessment, faculty do not require any specialized training. 
What they need is dedication and professionalism. If faculty are derelict, the 
authorities need curative measure to make them do. Otherwise, the ambitious goal 
of quality enhancement through semester system in the university will be a mere 
dream. We need to maintain what Thomas A. (2003) believes that ''to succeed in 
Classroom Assessment, . . . [faculty] need a detailed knowledge of the discipline, 
dedication to teaching, and the motivation to improve'' (11). And one of the 
measures to achieve this goal is through formative assessment system. 

Influence of unwanted factors in students' evaluation 

Despite the university's reiterated goal of quality education, our semester system 
continues with unacademic tendencies and habits. Based on a decade long teaching 
experience in University Campus, I have noticed some of the following unwanted 
activities persisting on assessment and evaluation practices: 

• My personal experiences of exam invigilation have shown that some faculty 
even do not hesitate to instruct (encourage cheating) their students and help 
them get through the summative exam of Dean's Office. What would have 
they done in internal exam?   

• One of the faculty from a campus was astounded to see the mid-term exam 
conducted at Central Department of English. It tells that there are departments 
that do not even assess students through frequent tests and mid-term exams. In 
this regard they have utterly dismissed ignored the spirit of continuous 
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assessment system of the semester. Have all campuses adopted some kind of 
formative evaluation or have they just been derelict and do nothing for the 
assessment?  

• Sometimes politically affiliated students tend to influence the invigilators to 
be lenient and breach the ethics of their duty so that such students can fulfil 
their interest. Is it healthy practice of the students who claim that they work 
for the welfare of the students?   

• Students who hardly get even least grade in internal examination too get 
through the summative. Others frown at the biases of the instructors. Can't we 
(faculty) disqualify those students who do not deserve and happily award the 
deserving one? Moral integrity must be maintained in the evaluation.  

• Assessment authority of the teachers has also been a weapon to the derelicts. 
They seem to warn the students to be passive receivers in the class and not 
raise question against whatever the instructor does. Is semester a weapon to be 
scarecrow in the class to camouflage faculty's weakness? 

• Extremes of high marking and low marking tendency needs to be timely 
addressed. Students should be evaluated on proper criteria and standard, for 
which faculty need productive training and workshop. After faculty 
empowerment and capacity enhancement, scrutiny system has to be removed. 

Aforementioned situation tells us that whole examination system, faculty, 
departments, students, student unions, administrators and staffs are all responsible in 
making the system poorly function. 

These tendencies have to be timely addressed categorically and control and make the 
system function smoothly and independently. 

Significance of faculty evaluation   

A great deal of attention of the authorities has been expected about continuous 
evaluation of the faculty as well. Several studies in some decades span of time 
(Bloom, B.S. et al., 1971; Sherman & Winstead 1975; Cohen & Herr 1979; Neuman 
& Finaly-Newman 1989; Wolfer and Johnson 2003; Xu 2012) have pointed out that 
this practice will provide instructors a good opportunity to reflect upon the 
effectiveness of their teaching and achieve their professional growth. It may serve as 
germane strategy to empower students during teaching and learning activities and 
reward hard-working faculty. Two models of faculty evaluation are in practice: 
formative (taken frequently before the session ends) and summative (taken at the end 
of the semester). As with students' evaluation, formative is valorized over the 
summative as the former works productively to improve the faculty. Cohen and Herr 
(1979) argue that  
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Typically, . . . ([students'] ratings are used either to evaluate a faculty 
member's teaching performance or to aid the instructor in improving 
classroom instruction. When used in a summative fashion, ratings are often 
used as criteria for tenure, promotion, and merit increases. Because of the 
possible career consequences of receiving low ratings, the rating procedure 
can be a source of anxiety for the instructor. In contrast, a formative 
evaluation of instructional performance is more diagnostic nature, with the 
intent of delivering useful information to the instructor under nonthreatening 
conditions. When used in this manner, student ratings are often administered 
relatively early in the term so that within-class instructional improvement may 
occur. (p. 18) 

Keeping record of faculty evaluation at mid and end of the semester may serve to 
ameliorate some of the evils (as mentioned above) of teaching learning practices. As 
evaluation of the faculty is correlated with the teaching effectiveness, dedication and 
enthusiasm in the classroom, its implementation has been exigent to enhance the 
teaching quality in the current semester based education in TU. At present, a teaching-
faculty gets a permanent license of eligibility after he or she gets through the exam of 
TU Service Commission. Then, throughout his or her whole tenure, nobody can 
question and punish nor reward them on the basis of their classroom performance. 
This is the most opportune time to develop and implement a system through which 
each faculty gets evaluated both by the students and the administrative authority. And 
this record has to be used as one of the criteria for faculty promotion. If TU could 
implement and connect it to career consequences, some kind of change in the faculty 
is sure to take place. In this regard, faculty evaluation, effectiveness of teaching-
learning and assessment are connected to the cycle of feedback loop and we believe 
that they all work together to promote quality in academics. Xu (2012) beautifully 
highlights the imperatives of implementing teaching evaluation for professionalism as: 

First, teaching evaluation provides participating instructors with the 
opportunity to consider teaching processes, assess teaching effectiveness, and 
identify areas of growth as a measure of teaching development. Teaching 
evaluation can help instructors actually recognize that both teachers' subject 
matter knowledge and pedagogical skills are pivotal determinants for student 
achievement . . ., and teachers' professional education course work is 
sometimes more influential than teachers' subject matter knowledge . . . 
Second, 'higher education administrators and tenure committees depend on 
evaluation of teaching for making decisions about instructor hiring, 
promotion, tenure, salary adjustment, and retention' . . . Also, based on the 
information obtained from the evaluation system, a university may select 
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specific programs of professional development to aid instructors in building 
new pedagogical theories and practice. (p. 822) 

All these ideas discussed above suggest that evaluation of faculty is as significant as 
evaluation of students in a university where the only one objective of the teachers and 
students is to grow academically and professionally. Therefore, it is also relevant in 
TU's academic environment.  

Significance of learning management system for transparent evaluation 

It is needless to state that students' evaluation should be transparent in formative 
assessment system. They get to know in what field of knowledge and skill they are 
doing good and what they are lagging behind. For this, we may have to embrace 
online management system that serves the expectation and need of both teaching-
faculty and students. This system helps us to keep the record of both teacher's and 
students' activities automatically. Administrators too can easily and objectively 
monitor the teaching learning activities through this system. For this purpose we can 
use the programs like Moodle, Google classroom, Microsoft Team. Such Learning 
Management System is also effective in pandemic and difficult situations that we are 
facing time and again these days. For this system to operate in TU, we again need to 
have faculty training, manage technological equipment for our classes, dedication, 
motivation and professionalism of the faculty as well as conducive teaching learning 
environment. 

Conclusion 

Assessment, and only the assessment, should be the foundation of evaluation in 
semester based education of TU. Academic rigor and quality enhancement seem 
possible only through paradigm shift in teaching-learning activities which includes: 
integration of instruction and assessment. Assessment and evaluation, therefore, are 
not just to grade and certify students but inform teaching and create feedback loop so 
that both the teaching faculty and students get enough opportunity to achieve 
academic growth. Moreover, semester system in TU has to promote alternatives to 
traditional assessment system of summative exam and accentuate the formative one 
through faculty autonomy and empowerment. Lengthy examination process need to be 
gradually removed by delegating the entire authority of evaluation to the teaching-
faculty. Reliable, valid, transparent and free of biases in assessment and evaluation are 
possible only through mechanism of improved assessment procedure, participatory 
and democratic teaching-teaching learning activities. All these changes could be 
materialized only when administrators, faculty and students work together. Among 
them, enthusiastic, diligent and readiness of the teaching-faculty plays most essential 
role for real changes to occur in quality education in university education.  
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Tribhuvan University (TU) is running its master classes under semester system. 
However, bachelor classes still run through annual system   except in some technical 
and applied courses.  Teaching and evaluation in the master level has not yet been 
satisfactory. There are a number of challenges in the implementation of semester 
system in TU. It has revised the courses in time and conducted the regular training to 
its human resources; however, the expected outcome has been far away. This article 
deals with some challenges in implementing proper evaluation techniques in semester 
system in Tribhuvan University and presents suggestions based on original 
observation to cope with those challenges.   

Key words: Evaluation, ethics, policy level, quality education, culture of reading 

Introduction 

Tribhuvan University (TU) practiced first time the semester system in the decade of 
1970s amidst a big political turmoil in Nepal. As the then situation of the political 
parties direly needed the students’ support from university, the semester system from 
TU was denied by a large number of the students. However, the teacher and students, 
who happened to witness the semester, they still praise the system for its effective 
product and effective evaluation system. While the semester system demands rigorous 
teaching, full devotion and regular evaluation of the student through assessment on 
behalf of the teacher on the one hand, it demands equally total devotion, regularity and 
punctuality in the class with all preparedness for new teaching item  every time and 
regular writing from the side of the student on the other hand. It produces reliable 
human resources to the human society who can cope with everyday’s problem easily. 
It is the reason that TU has again implemented the semester mode of teaching and 
learning at master’s level. However, its many bachelor classes still have the annual 
teaching with a single examination system but their courses’ evaluation patterns are on 
regular assessment through many techniques like class presentation and term paper 
writing and so on. The annual system’s obsession on the mind of the average teachers 
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and students are still in the class. It has a negative impact on their mindset to make the 
semester teaching successful what TU dreams good. I firmly believe that thorough 
evaluation of the students by the assigned teacher in the academic duration with ethics 
can help TU to attain its academic peak once again in the world. This attainment is 
impossible in the lack of awakening in the stakeholder teachers, students and the 
political parties in the country. Hence, this article focuses on the potential lacking in 
the teachers, students, the local management of TU and the government’s policy and 
presents suggestions based on original observation to cope with such lacking. 

Understanding measurement, evaluation and ethics  

The terms “measurement” and “evaluation” are the same for some people and they 
mean both of them “to examine” the answer sheet and “to fix” the marks out of total. 
After doing this, duty of the teacher is over for that academic session. But 
“examination” itself is just a “measurement”, not a full evaluation of the student. A 
student needs his/her potentialities to come out in thinking, writing with clarity, 
understanding the fact, expression in the mass with confidence, operate the scientific 
general tool in the presentation and in the daily life, to remain always full of zeal to 
learn something new and so on. A teacher needs to provide the different platforms and 
ways for a student through activities to bloom out the overall personality through all 
possible ways. This is unattainable for the teacher and the student just by attempting 
an annual examination of some three-to-four hours long.  

Referring to Ralph W. Tyler, Swayam Prakash JBR and others define “measurement” 
in Curriculum and Evaluation as: “According to rule, measurement is the assignment 
of numerals” (2071 BS: 160). These authors do not find much difference between 
educationists Tyler and S. Stevens in the definition of “measurement” because they 
focus on “numerals and according to rule”. Likewise, these very authors recall Tyler 
and other educationists who define “evaluation” in their same book Curriculum and 
Evaluation.  For example, Tyler understands that evaluation is the determination of 
degree to which the educational goals are achieved whereas N. E. Gronlund defines 
evaluation as a system or a process of determining the extent to which instructional 
objectives are achieved by pupils (166). These assumptions of the academicians draw 
the sharp differential line between “measurement” and “evaluation”. 

I want to invite, now, to concretize some ideas of “ethics” in the teaching-learning 
profession. The New Oxford Advanced Learner’s Dictionary defines “ethics” as moral 
principles that control of influence a person’s behavior: professional/business/medical 
ethics and also defines the term “ethical” as connected with beliefs and principles 
about what is right and wrong (2005 AD: 520). These solidify the literal meanings of 
the ethics and ethical. But the following philosophers have their own opinion on 
“ethics” which are essential for either the student’s or the teacher’s case.  
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Quoting the study of “ethics” by Joseph Chuman, a leader of the Bergen Ethical 
Culture Society, Colonna and Gilbert draw some sharp lines of some philosophers in 
Reason To Write. Colonna and Gilbert point out some notable lines of the 
philosophers like Immanuel Kant, a German, who takes “ethics” as “maxims or 
personal rules that you use to make a moral decision … you must never act in a way 
that contradicts a maxim”; John Stuart Mill who understands “ethics” as “if you want 
to act morally, you have to look at consequences … if people will suffer because of 
your action, then you shouldn’t do it”, and Aristotle, a Greek philosopher, who 
evaluates humans life with things they adopt as “those things that help us grow and 
flourish are good, and those things that stifle or stunt our growth are bad” (2006: 170; 
171; 172). According to Colonna and Gilbert, while Chuman renders on the different 
understandings on morality of Kant, Mill and Aristotle’s ideas, Noam Chomsky seeks 
its essentiality in a curious researcher and an honest learner which will create “zeal” of 
learning the truth of the nature in the world own. He opines that those who elevate 
themselves to the sublime heights of knowledge inquire and create, search the riches 
of the past, develop quest for understanding and learn on their own without being 
subjected to indoctrination resulting from the activism of 1960 (Chomsky, January 25, 
2012). Searching morality in all walks of life, Geoffrey Chaucer writes in line number 
502 of his The Canterbury Tales: The General Prologue: “That if gold ruste, what 
shal iren do?”, that is, if gold rusts, what will iron do? (2005 AD: 31).  

Full evaluation and its challenges to implement in TU 

To implement the full evaluation of the students, a teacher has to face various 
challenges at teacher/campus, student and government’s policy levels. They are briefly 
discussed as follows: 

At teacher/campus level 

The campus administration enrolls the student whole year ignoring the academic 
schedule which hampers the ongoing class. In such class while the teacher bears 
much disturbance to handle the course on the one hand, the newly admitted 
student does not understand anything on the other other hand. This has been a 
common experience of the teachers in the campus especially at bachelor’s level 
and such class which does not maintain the entrance examination during 
enrolment. However, the master’s classes also face this disturbance as entrance 
happens twice for same class in the very academic session. 

The course of study provides the “objectives” and the “nature” of subject matter 
with some “prescribed texts”. So, a teacher has to be sharp about the several stages 
of evaluation of the students throughout that period of six months or the one year. 
For example, there may be “portfolio creation in the file” of every individual 
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student from beginning of the course period to end of the final exam, the “term 
paper/journal article” writing, “class presentation” once or twice in the semester 
for personality development, the “mid-term” test, “practical examination” in the 
case of science student, the “project work” for management or other faculties’ 
students, the “viva-voce”, “thesis defense”, and so on (Karna, March 31, 2020). 
Such regular duty is possible for only those teachers who have no “laziness” to 
prepare class material at home on regular basis with time-to-time reading of the 
text with sound references before entering class.  

Now-a-days, TU faces with such an average human resource in the class as a 
teacher, who is as a “disguised” teacher, far reached from the respected identity of 
the real teacher. 

Karna studies the disguised teacher as unpunctual, irregular in the class with no 
preparation, disobedient to the semester verdict of the dean office, reluctant to 
appear in any seminar, course of refreshment, orientation and so on. Such person 
will demand only certain paper every year to teach and will react violently in the 
meeting of the department if someone proposes the “teacher’s evaluation” to be 
done by the students under certain questions anonymously answered by them. 
Such teacher prefers publication of article not on the merit basis rather source and 
force (Karna, January16, 2020). 

At student level 

Becoming dissatisfied by the role of the “average students” to run the class 
properly, Karna demands a fearless academic environment from the government 
for the genuine teacher and the students. These students’ leaders either should 
carry the genuine agenda of the student like book, library, dispensary service, 
CCTV camera in the class, practical materials in the laboratory, projector, cozy 
classroom, safe and sanitarized rest room, hygienic canteen, fund for student 
exchange programme from one campus/university to another, the international 
standard journal publication and their access to them, free Wi-Fi and internet in 
the campus for related work and so on (Karna, March 24, 2020). 

Karna notes that most of the students at bachelors’ and masters’ levels have no 
regularity, punctuality in the class and they do not appear with professional tools. 
Such students enjoy listening to the lectures without any writing work (Karna, 
December 26, 2019). So, he advocates that when the writing work starts in the 
academic session, some students become aggressive in the class either to spoil the 
“writing duty” for others or to forcefully make “accept” the plagiarized material. 
Consequently, the mass gradually reduces in further days. In such case, the 
professional teacher has to face the disturbance by some so called student leaders 
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and by those very students who become absent in the class especially during 
writing work. The respective departments and the local campus administration 
generally do not listen to such some professional teachers at all on the spot to be a 
“successful” administrator even they compromising the profession of teaching 
(Karna, February 27, 2020). A large number of such students, who dislikes 
following the class’s all activities including group discussion, writing, puts 
forward the “emotions” by gathering the mass students with their leaders ahead of 
the authorities and shows so many “personal problems” for irregularity and home 
work in the class. In fact, the teacher’s duty is to “teach” so, the teacher is not the 
“trouble shooter” of the personal problems of the students on their part of duty 
(Karna, December 26, 2019). 

Policy level 

The ministry of education under the union government of Nepal, the TU and the 
campus’s administration has to review the education policy: whether the 
authorities want to make TU as centre of excellence on the merit of “quality 
education” or “quantity education”? The “quantity education” denotes just 
enrolling the maximum number of students at various levels and to allow them 
pass out the examination in any condition. Therefore, Karna argues:  

“The performance of the student will be better and they will be salable in the 
market not by forming non-standard and unreliable question paper in the 
examination and pressurizing the examination body to re-check the answer sheet 
and to ‘pass’ the claimers … The country cannot progress in the science & 
technology and cannot develop job or skill for business to the citizen in the current 
pattern of foul student’s politics in the universities where they have to do all 
activities of the course prescribed by the central department and the dean offices” 
(Karna, March 24, 2020). 

The researcher feels confusion to solidify “one system” of education which works 
in TU especially. In fact, TU has a “hybrid” or “cross” system. For example, 
referring to Ansell (2006), Karna describes about the “Anglo-Saxon” educations 
system that it leads to a mass, partially private and publicly inexpensive system. 
The higher educational structure of the developing countries like India, Pakistan, 
Nepal, Brazil and other like Russia, Egypt and Greece follow a system of a major 
paper at the graduate level and semester system at the master’s level. He further 
writes that the “Continental” education system leads to an elite, fully public and 
inexpensive system. A few rich countries like Japan, United Arab Emirates, 
Kuwait, Iran, and Korea have preferred this system which follows high degree of 
technical skills rather than theoretical knowledge in science and technology. 
Likewise, the “Scandinavian” education system leads to a mass, fully public, but 
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highly expensive system which the developed countries like the USA, the UK, 
Denmark, Switzerland, Italy, and France follow in which multi-major (special), 
multi-disciplinary with semester system is seen (Karna, February 06, 2020). 

To show the importance of “quality” education, Karna gives example of the 
quality education of the Jawaharlal Neharu University (JNU) of Delhi, India 
which has drawn the attention of academicians in India in last January 2020. The 
Indian Economic (I.E.C.), a national level government job competition, has 
published the result of total thirty-two candidates on the last 13 January 2020 out 
of which the JNU student has achieved eighteen seats alone (Karna, February 06, 
2020). He further argues on the JNU’s case that this “quality” education attracts 
the number of students globally to the JNU rather than its property and other 
facilities as it has such university campus out of total around seven hundred Indian 
universities and whereby forty percent financially poor students take the study. 
The JNU’s scholarship that a student gets is Indian rupees 360,000 per year, the 
student resides in the room facilitated with air cooling system and dines in the 
hostel which serves like a star hotel. The land property of the university campus of 
the JNU in Delhi worth one lakh crore rupees which is more than even the Indian 
union government’s annual educational budget, just ninety-four thousand crore 
Indian rupees (Karna, February 06, 2020).   

To reinforce the “concept” of the “quality education”, Karna serves another 
example of the Delhi University (DU) to show how “quality education” and 
“ethics” only draw the student in the case of humanities faculty also. He mentions 
that DU has been recognized as one of the best universities for English studies in 
2019 in the world where especially the doctorate students do not get easy 
admission without a full devotion of studies. He raises an intellectual parallel 
question that why the DU has no extra “seat” for crowd-class but the TU has 
vacant classrooms in the English Department or as a whole in the humanities 
faculty (Karna, December 26, 2019). 

Some suggestions  

The above quoted Chaucerian line “That if gold ruste, what shal iren do?”  is very 
clear that the teacher’s personality is as “gold” for the society, and if this pillar in 
Nepal becomes “dishonest” and “lazy” in its profession, what others will do? If the 
students pass out the examination and even secure good marks by tallying the answer 
from copying or just by reciting as a parrot, how will they be useful for Nepalese 
society? Is there any future of such society where the research is compromised with 
plagiarism and the rigorous duties of the teacher and students are ignored by the 
departments and local campuses’ authorities under the threat of some student leaders? 
Hence, the “zeal” of teaching and learning in university people, “ethics” in their duty 
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and avoiding “laziness” while evaluating the students are such pre-requisites without 
which the university cannot march confidently into the future. Therefore, I would like 
put forward two types of strategies: short term and long term suggestions. 

Short term suggestions 

a) Students’ politics: There should be an academic and fearless environment for 
the genuine students and the honest teacher so that they must not feel pressure 
and threat of non-academic people in their duty. Nepal is no longer in the 
decade of the 1970’s and today the Nepali citizens are enjoying the federal 
democratic republican system so the political parties should bring a drastic 
change in their mindset “not” to create a “nursery” for politics through 
university students. The purely academic up-to-date course, its products and 
the politician’s fair service to the nation will retain their career and the Nepali 
society. In such situation, if the tendency of the average students does not 
come back to the learning process and to the pure academic students’ politics, 
the political parties should themselves recommend to suspend their union 
elections for some period of time until there is no academic environment 
restored in the university. 

b) The “class evaluation” of performance and honesty of the teacher to their duty 
“by the students” is essential. The average number of the teachers disagree 
this agenda in the department’s meeting and spoil the environment. 

c) All the teachers in an institution should follow the genuine evaluation 
processes of the students as per the demand of course nature. If the immediate 
officer like the programme director or coordinator or the department chief in 
the institution is successful on this duty, there will be no any honest and 
professional teacher isolated by average students who prefer politics rather 
than learning in the campus premise.  

d) The right of the dutiful and honest teacher to suspend those students who 
plagiarize the material and who also always spoil intentionally the class by 
dragging the mass to politics for personal benefit must be sure at 
implementation level.  

e) Unskilled teacher resources at research must be the target of the local and 
central departments to ensure their participation in the seminar, training and 
pursuing the further degrees for better career. However, the participation of 
other teachers to assess themselves and update their knowledge as per change 
in the course is also equally essential. 
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f) The campus must “enroll” the students in any new session hard and fast 
“before” beginning of the session to run the class in spontaneous way unless 
there is any unstated calamity declared by the state. The role of the campus 
should be like an “office” rather than a “shop” where anyone cannot “enroll 
any time” even after resuming the class. All the campuses must maintain the 
uniformity in the rule. 

g) The regular “monitoring” of the class by such authority of TU who is “aware” 
of the semester class and the evaluation processes of the student, and also by 
one who has been first own self a “highly moral” in duty is a must. 

h) The “promotion” of the deserving teacher resource in the TU should also 
include his/her verifiable the performance in the past through “portfolio” of 
students in the class along with the existing criteria. 

Long term suggestions  

a) The reform in policy: The number of student in TU will increase 
automatically through “quality” education rather than “quantity” education. 
Therefore, the university teacher should follow all the evaluation processes of 
the students directed by the respective dean office or the central department 
without privileging anyone of giving discount in the duty. It is strongly 
advised to the TU authorities and the Nepali union government that TU should 
either “pay full and equal attention” to all the faculties or should “specify” 
only certain faculties to operate and this information should go to the ministry 
of education instantly so that the union government will allocate the 
responsibility of rest faculties to other Nepali universities.  

b) The culture of reading should be established. It should render in the heart of 
the university personalities whether it be the case of teacher or student that 
without reading and writing activities, the Nepali society cannot develop and 
meet the challenges of the rest world.  

c) TU should expand its service of the “open” and “distance” courses for 
working students to keep the excellence of the regular running classes so that 
the student’s “personal problem” and “emotion” will not hinder the smooth 
duty of others in the future. 

d) To avoid foul politics of the students/teacher in the pure academic activities, 
the government and the TU authorities should “review the location” of the 
existing campuses. It is advisable to shift the current spot of them to a distant 
place somewhere far from the city area and nearby any forest or mountain cliff 
or river side where the security camp is available by providing the current 
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location of the these campuses on the lease for extra income. There are so 
many universities at such lonely places to avoid unwanted politics of students 
including Siberia of the Russia where the winter vacation is announced only 
when the temperature goes below minus thirty degree centigrade. 
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Abstract 

The need for quality assurance and accreditation has been established particularly in 
the context of globalization that included internationalization of higher education. 
Nepal is no exception to this global trend. The University Grants Commission (UGC), 
Nepal, through the establishment of Quality Assurance and Accreditation Council 
(QAAC) in 2007, is continuously developing mechanisms to accredit higher education 
institutions, motivating all higher education institutions to participate in the Quality 
Assurance and Accreditation (QAA) process. With this recent development of the QAA 
system in the country, the participating higher education institutions can have their 
internal and external procedures facilitated by the QAAC of UGC for enhancing 
quality of their programmes and maintaining international standards of higher 
education. Thus, this paper is designed to map the state of quality assurance in higher 
education institutions and to investigate into the role of the QAAC of UGC, Nepal in 
the expansion and implementation of the QAA system amid higher education 
institutions in the country.         

Keywords: Accreditation, higher education institutions, internationalization of higher 
education, QAA system, quality assurance 

Introduction  

Over the past three decades, the universities around the world have seen the growing 
popularity and demand for quality assurance in higher education. This global trend is 
seen as a possible solution to improve the quality of higher education and to facilitate 
the recognition of qualifications around the world. There are many reasons for this 
emergence and the impact it has on the overall national development have been 
discussed in the succeeding paragraphs.  
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One of the most important reasons that led to the greater focus on quality assurance 
and accreditation in higher education is globalization and the gradual opening of 
international borders. This increasing trend along with an increase in academic 
mobility and labour market worldwide is supported by the massive signing with the 
World Trade Organization (WTO) since 1995 that focused on trade liberalization, 
opening the doors for “borderless markets for higher education” (Martin & Stella 
2007).  Nepal is no exception as it signed an agreement with the WTO in 2003. Trade 
liberalization has its impact not only on the global economic activities, but also on the 
process of internationalization of higher education and growing global competition in 
higher education. Many educators strongly believe that “internationalization enhances 
the quality of higher education” (ESIB, 2002, p. 25). Consequently, higher education 
institutions across the world today felt the necessity for assuring quality in higher 
education in order to be recognized “outside the country of origin within a more 
comprehensive educational framework” (ECASA, 2018, p. 4). This is based on the 
idea that internationalization and quality of higher education are closely associated 
with each other.  

Another important motive behind the popularity and demand for quality assurance in 
higher education directly related to the country’s development aspirations. Since 
higher education is the backbone of any country’s progress, the quality of higher 
education decides the quality of human resources for national development. Here, a 
study of ECASA (2018) on quality assurance in higher education showed that any 
country aspiring to have its overall development needs the socio-economic and 
cultural development which is “in constant need of highly-trained graduates with high-
quality education and competences” (p. 4). So the increased focus on quality assurance 
in higher education illustrated by this study that this quality assurance movement amid 
higher education institutions around the world has gained significant momentum 
together with the global aspirations for national development.  

There is no doubt that quality assurance helps to make higher education more 
acceptable and trustworthy for both students and employers from around the world. 
Additionally, the role of quality assurance is important in supporting higher education 
institutions to ensure that education achieved by the students will contribute to the 
national development and maintain quality of higher education provided by the higher 
education institutions regardless of national borders.    

In Nepal’s case for quality assurance and accreditation in higher education, the 
University Grants Commission (UGC) with its statutory powers is expected to 
motivate higher education institutions in Nepal to maintain quality in higher 
education. The University Grants Commission Act, 1993 requires the UGC to be 
responsible for “carrying out functions to motivate for providing quality education 
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having determined academic standard of universities” (p. 1). In order to meet this 
mandate, the UGC has been continuously developing mechanisms to maintain, 
monitor and control quality in higher education institutions directly or indirectly. For 
instance, the establishment of the Quality Assurance and Accreditation Council 
(QAAC) by the UGC in 2007 is a step towards the ongoing quality assurance 
movements in higher education worldwide. 

What is quality assurance and accreditation?  

‘Quality assurance’ and ‘accreditation’ are two terminologies as complimentary to 
each other and come together as a system of assessing quality in higher education, 
which is termed as the ‘Quality Assurance and Accreditation’ or in short ‘QAA’ 
system. In this sense, quality assurance becomes a prerequisite for accreditation 
(ESIB, 2002, p. 15). So accreditation is a quality certificate or recognition given to a 
quality higher education institution by national or international accrediting agencies. 
When accrediting, quality assurance should guarantee the standard measured during 
the accreditation process. Before defining the phrase ‘quality assurance and 
accreditation’ together, popularly known as ‘QAA’, it would be relevant to discuss the 
ISO system first.  

The ISO (in full form it is International Standards Organization) is a quality 
management system with the aim of ensuring that the producer or service provider 
continuously delivers its products or services that meet the customer’s quality 
requirements. So the ISO certified company or organization is considered to be the 
standardized quality product or service provider. But, since the 1990s, the application 
of this kind of standard has also spread to other sectors such as education and training. 
The ISO was founded in 1947 in Switzerland with 165 countries as its members across 
the globe. Nepal became its member in 1972, and started working under the name 
“Nepal Bureau of Standards & Metrology (NBSM)”. The NBSM is still working as a 
national standards body of ISO in Nepal under the Ministry of Industry.  

Now, let’s come back to the term ‘QAA’. Its full form is ‘Quality Assurance and 
Accreditation’. Like the term ‘ISO’, the term ‘QAA’ is also a quality management 
system in higher education. In Nepal, the QAA system started its functioning since 
2007 through the Second Higher Education Project (SHEP, 2007-2014) under the 
UGC, Nepal. Recently, the UGC has made the QAA process mandatory for all higher 
education institutions in Nepal. So the UGC, through its statutory body QAAC, 
monitors and advises on standards and quality within higher education institutions in 
Nepal, certifying and recognizing “the quality of the programs and HEIs on the basis 
of reviews, assessments and audits of the programs and the HEIs” (QAA Division, 
UGC, Nepal, 2013, p. 2). To date, 46 government, public and private higher education 
institutions have become QAA certified institutions in Nepal (see Annex for the list of 
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accredited higher education institutions) and 350 such institutions have shown their 
interest for accreditation with the UGC. 

So both ISO and QAA are quality management systems, but the ISO certification is 
mostly given to quality product or service providing companies or organizations 
whereas the QAA certification is given to quality higher education institutions. The 
term ‘QAA’ in higher education is increasingly used to denote the practices whereby 
academic standards or the level of academic achievement attained by higher education 
graduates, are maintained and improved. As the term has become a global trend 
among the higher education institutions worldwide, Pun (2020) claims, “Those higher 
education institutions which do not participate in the QAA process will gradually lag 
behind of all others” (p. 7). It certainly means that all higher education institutions, 
sooner or later, have to come to terms with the QAA process.   

The QAA system in Nepal: An overview 

The QAAC, a statutory body for higher education quality assurance established under 
the UGC, Nepal in 2007, stands at a crossroad after 13 years assessing quality 
standards in higher education in Nepal. The QAA system in the country was 
envisioned by the Second Higher Education Project (SHEP) and supported by the 
World Bank and the International Development Association (IDA), intending to bring 
“comprehensive reforms in higher education and research through a set of incentives 
for promoting effective management and financial sustainability of academic 
institutions . . .” (QAA Division, UGC, Nepal, 2013).  

In support of the quality sustenance, the UGC provides two types of grants: 
institutional development grants and quality improvement grants. Institutional grants 
are given to the universities and campuses for infrastructure development in the 
institutions.  The second category of grants are provided to the participating higher 
education institutions to support various research projects, seminars, conferences, 
workshops, trainings, student and faculty through scholarships and fellowships, and 
many other research activities through its quality improvement programmes. Through 
the second category grant, the financial support also goes to the participating 
institutions for the QAA process (UGC, Nepal, 2076 BS). In this way, the UGC’s 
financial support is the key to quality enhancement in higher education system in the 
country.  
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Figure 1: Accredited higher education institutions in Nepal by university 
(Source: QAA Division, UGC, Nepal, 2020) 

The second major role of the UGC is to motivate higher education institutions to 
“voluntarily participate in the QAA system” (QAA Division, UGC, Nepal, 2019, p. 5) 
and to assure quality in higher education, accrediting eligible such institutions and 
programmes which meet quality requirements of the QAAC of UGC. So the UGC 
confers two types of accreditation: institutional accreditation and programmatic 
accreditation. Institutional accreditation reviews higher education institutions while 
programmatic accreditation reviews specific programmes within the institution. In 
order to accomplish accreditation activities, the UGC has formulated a regulatory 
framework and guidelines for the QAA process among higher education institutions. It 
has published a manual entitled Quality assurance and accreditation for higher 
education in Nepal: A brief guideline in 2013, which provides the procedures, policies 
and processes for the QAA process. As part of its effort, as shown in Figure 1, the 
UGC has accredited 46 higher education institutions in Nepal so far: Tribhuvan 
University (TU) 38, Kathmandu University (KU) 4, Far-Western University (FWU) 2, 
Purbanchal University (PU) 1 and Saljburg University (SU) - a foreign university 
affiliation 1.   
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Figure 2: Accredited higher education institutions in Nepal by institution-type 
(Source: QAA Division, UGC, Nepal, 2020) 

Similarly, by the institution-type as shown in Figure 2, the UGC has accredited 5 
constituent campuses, 4 schools, 3 central departments, 31 community campuses, and 
3 private campuses from different universities across the country. The UGC is also 
assessing 350 higher education institutions which have participated in the QAA 
process (see Figure 3). As the QAA system is to ensure quality in higher education 
institutions, the UGC has gone from being viewed somewhat skeptically to being 
acclaimed for facilitating a culture of academic quality. 
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Figure 3: Current Status of QAA Activities with higher education institutions in Nepal 
from 2007 to 2020 (Source: QAA Division, UGC, Nepal, 2020) 

Like the UGC, which is responsible for accrediting higher education institutions in 
Nepal, there are also other quality measuring bodies in Nepal, assuring quality in 
technical and professional education, especially in the fields of health and medical 
sciences, engineering, veterinary, and law. They include Nepal Medical Council 
(NMC), Nepal Engineering Council (NEC), Nepal Nursing Council (NNC), Nepal 
Ayurvedic Medical Council (NAMC), Nepal Health Professional Council (NHPC), 
Nepal Veterinary Council (NVC), Nepal Bar Council (NBC), and Nepal Pharmacy 
Council (NPC). The main objectives of these councils are to regulate respective 
educational institutes, and to issue licenses to professionals by determining their 
qualifications (NMC Act, 1964; NEC Act, 1999; NHPC Act, 1997; NNC Act, 1996; 
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NVC Act, 1999; NPC Act, 2000). As compared to the UGC, these professional 
councils have a limited array of regulatory activities though they are particularly 
contributing to the efforts of the UGC in the quality assurance movement in higher 
education in Nepal. As stated in the QAA guidelines (2013), one of the objectives of 
QAA is to recognize “the contribution of the various professional councils” (p. 2). It 
means that these professional councils are rather under the aegis of the UGC, 
contributing to its quality assuring efforts. One thing that is common in the UGC and 
the professional councils is both monitor and assure quality in higher education, but 
these two bodies also function differently. Basically, whereas the professional councils 
issue professional licenses to individuals who meet specified qualifications to practice 
a particular profession, the UGC confers accreditation to higher education institutions 
and programmes that meet acceptable levels of quality requirements.  

Thus, the UGC has formulated specific guidelines to measure quality of higher 
education that played a vital role in streamlining the proper development of higher 
education institutions in Nepal. As a result, in the last two decades, many higher 
education institutions have realized the fact that they should participate in the quality 
assurance process. They have also realized the fact that the process has changed the 
mindset of their stakeholders towards quality and its sustenance. 
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Figure 4: Comparative Status of HEIs in Nepal on QAA System (Source: QAA 
Division, UGC, Nepal, 2020) 
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Note: In this figure, the number of accredited schools and departments are included in 
the data, but the total number of schools and departments which are not accredited 
are not available from the source.  

There is one thing that is very serious. The data presented in Figure 3 and 4 
demonstrate that 11 universities and 4 university equivalent institutions offer higher 
education academic programmes in Nepal (In this paper, the data of 4 university 
equivalent academies are not included). The academic programmes of these 
universities are run by 1425 higher education institutions across the country. Whereas 
Figure 3 shows more details about the involvement of some higher education 
institutions in the QAA activities, Figure 4 shows a comparative status of accredited 
and non-accredited such institutions. These figures show that more than 75% higher 
education institutions have not yet participated in the process.  

Sharing experiences: The role of TUQA centre  

The increasing demand for quality higher education is one of the pressing priorities of 
today’s universities worldwide. In Nepal, both internal and external quality assurance 
mechanisms are functional and in practice since the UGC established its QAAC in 
2007 to implement the QAA system for higher education institutions. Currently, the 
QAAC is playing its role in the process of accrediting higher education institutions. As 
the QAA system has become a global trend, the TU has established the Tribhuvan 
University Centre for Quality Assurance and Accreditation (from here onwards 
referred to as “TUQA Centre” in short form; ‘Accreditation’ should not be used with 
this name since this Centre is not an accrediting body) as an internal quality assurance 
mechanism within the university. The major objective of the TUQA Centre is to 
facilitate its constituent campuses, faculty/institutes and central departments in the 
QAA process (TUQA Centre, 2018). In this paper, campuses refer to constituent 
campuses, community campuses, and private campuses since the overall quality of the 
TU cannot be imagined without assuring the standards of higher education and 
achieving success in internationalizing its education of all its academic programmes 
offering institutions whether it is constituent, community, private, or central.   

As part of quality assurance practice, quality of some of technical academic 
programmes of TU such as in the fields of health and medical sciences, engineering, 
veterinary and law are measured and guaranteed by respective professional councils 
which are functioning in Nepal as autonomous quality measuring mechanisms. These 
professional councils like NMC, NEC, NNC, NAMC, NHPC, NVC, NBC and NPC 
are external quality assurance mechanisms. So the above mentioned technical 
academic programmes of TU have already entered into the quality assurance system, 
but there are many other academic programmes such as academic programmes in 
humanities & social sciences, management, education and pure sciences that have not 
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such formal mechanisms to assure the quality of academic programmes within the 
university. So such academic programmes offering higher education institutions 
should participate in the external quality assurance mechanisms like the QAA system 
to ensure quality and standard of higher education. As a result, a few such institutions 
have already got accredited by the UGC and many others are now in the process. 

 Even if the above professional councils maintain and assure quality of education in 
such institutions, they are ultimately nearly “internal accrediting bodies,” not fully 
external quality assuring mechanism like the UGC because the UGC and the 
professional councils are different in principle: the UGC accredits higher education 
institutions whereas the professional councils maintain registration of the names of 
professionals according to their qualifications (NMC Act, 1964; NEC Act, 1999; 
NHPC Act, 1997; NNC Act, 1996; NVC Act, 1999; NPC Act, 2000; NBC Act, 1993). 
However, we should not forget that the professional councils also maintain the 
standards of technical institutes. Seen from this perspective, the approaches of UGC 
and professional councils are different, but they have the same interest. Whereas the 
UGC’s focus is on academic enhancement, the professional councils’ focus is on 
professional development although both mechanisms ensure quality of education that 
higher education institutions offer. In order to make technical education as mentioned 
above more reliable and trustworthy, they should brought under the quality assurance 
framework as external quality assurance mechanisms like the UGC are recognized 
internationally. If the professional councils are considered the ‘internal quality 
assurance system’, the ‘external quality assurance system’ should also be adopted to 
ensure quality of higher education. As for Qadri (2017), the quality assurance process 
should go through both internally and externally because the internal quality assurance 
system is “to achieve the required standards” whereas the external quality assurance 
mechanism is “obligatory and designed to ensure that all institutions are meeting the 
standards” (p. 4). Thus, both internal and external quality assurance mechanisms 
should be made obligatory to all universities and their associated institutions, which 
can be carried out through the concerned higher education quality control authority. In 
addition, it is recommended for higher technical education institutions to mandatorily 
participate in the quality assurance mechanisms maintained by both the professional 
councils and the QAAC of UGC, Nepal.      

Now, the TU has realized its role as the oldest and largest leading university in the 
country that it can play an important part to face the challenges of the twenty-first 
century posed by the emerging trend of internationalization of higher education. The 
establishment of TUQA Centre is to address the challenges of assuring quality of 
education internally by facilitating its associating institutions (such as campuses, 
faculty/institutes, and departments) to maintain the required standards within the 
university and to enter into the QAA process adopted by the UGC through its QAAC. 



89 

To date, the TU higher education institutions have the largest share of participation in 
the QAA system of the UGC. As shown in Figure 5, out of 46 accredited higher 
education institutions in the country, 38 such institutions belong to the TU that include 
4 constituent campuses, 3 central departments, 30 community campuses, and 1 private 
campus.         
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Figure 5: Accredited Tribhuvan University higher education institutions by 
institution-type (Source: QAA Division, UGC, 2020) 

Figure 5 shows the non-existent participation of TU higher education institutions in 
the QAA system in the country. But in comparison to other universities and their 
institutions, the TU and its institutions form the largest number among the accredited 
higher education institutions in the country.  

But still, the participation of TU higher education institutions such as campuses, 
faculty/institutes and central departments in the QAA process is very low. As shown 
in Figure 6, only 4 only among 60 constituent campuses, 3 only among 38 central 
departments, 30 only among 500 community campuses, and 1 only among 580 private 
campuses. There are many faculty and institutes yet to be brought to the QAA 
framework of the country.   
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Figure 6: Participation of Tribhuvan University higher education institutions in the 
QAA system (Source: QAA Division, UGC, Nepal, 2020/Research Division, UGC, 
Nepal, 2017/18) 

Figure 6 indicates that the participation of TU higher education institutions in the 
QAA process is non-existent again. Non-accredited TU higher education institutions 
are much higher than the accredited institutions that indicate their reluctant attitude 
towards the ongoing global trend of building a sustainable higher education quality 
measurement process.  

As mentioned above, despite reluctant attitudes of TU higher education institutions, 
the TUQA Centre can have a greater role to bring transformation in assuring quality of 
its higher education institutions. In order to make the TUQA Centre more functional 
and effective, this paper has made a few recommendations to be taken into 
considerations:  

• The first and foremost role of the TUQA Centre is to facilitate its higher education 
institutions that include campuses, faculty/institutes and central departments. In 
principle, the TUQA Centre should be considered an internal quality assurance 
mechanism to monitor and control the quality of its own academic programmes 
running institutions across the country. One must understand that the QAAC of 
UGC and the TUQA Centre have different roles to play. The role of QAAC of 
UGC is to evaluate and accredit higher education institutions in Nepal. It is a 
common platform for all universities in Nepal. In contrast, the role of TUQA 
Centre is to maintain, monitor and control the internal quality standards of its 
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academic programmes and higher education providing institutions; It is not an 
accrediting body similar to the QAAC of UGC, Nepal. One must understand that 
‘quality assurance’ and ‘accreditation’ are different but complimentary to each 
other. Any university including the TU can achieve its required standards of 
higher education through its internal quality assurance mechanisms, but it does not 
guarantee its quality if it is seen from the global perspectives. So ‘accreditation’ 
should be obtained by all types of higher education institutions; for instance, some 
external accrediting bodies (such as the UGC) provide a certificate of quality (that 
is also called ‘accreditation’), which can bring accountability and certainty in the 
academic programmes offered by the accredited higher education institutions. This 
is an international practice. So I would suggest that the name “Tribhuvan 
University Centre for Quality Assurance and Accreditation” should be changed by 
removing the word ‘accreditation’ from its name and rephrase it as “Tribhuvan 
University Quality Assurance Centre”, in short, “TUQA Centre”.   

• As briefly mentioned above, the TU does not mean only whatever happens in 
Kirtipur. The university has a wider spectrum of responsibilities. One of the 
responsibilities of the university is to run the internationally recognized and 
market-oriented academic programmes as well as maintain and assure the quality 
of higher education of all its academic programmes providing institutions whether 
be it a faculty or institute, a constituent campus, a community campus, a private 
campus, or a department. It should be taken holistically; for instance, a failure or 
success of an academic programme of TU run by a community or private campus 
in Bhojpur or in Jumla should be owned by the TU. Thus, quality in higher 
education taken holistically is accountable and trustworthy. So community and 
private campuses which run academic programmes of TU should be taken care of 
by the university and quality assurance issues should be monitored and guaranteed 
through this internal quality assurance mechanism, that is, the TUQA Centre.      

• One must also understand that quality assurance of the university should not be 
the sole responsibility of the TUQA Centre. It should be kept under the Rector’s 
Office, but it should coordinate the quality assurance issues with Faculty/Institute 
Dean’s Office, Curriculum Development Centre, Controller’s Office of 
Examinations, and other external quality assurance mechanisms (accrediting 
bodies) such as the UGC.   
 

Conclusion  

As quality higher education ensures the quality human resources that can be capable of 
coping with the challenges of the competitive world today. The emerging global trend 
of quality assurance and accreditation in higher education has gained significant 
momentum since 1990s. So higher education institutions must rise up to the 
international standard so that the graduates could be recognized as saleable in the 
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global market. In this sense, quality assurance in higher education is presented as a 
means by which an institution can guarantee with confidence and certainty that the 
standards and quality of its educational provision are maintained in the institution.  

In Nepal, the UGC through its QAAC has launched the QAA system since 2007 for 
higher education institutions for participation. To date, 46 higher education institutions 
from different universities in Nepal were accredited by the UGC and 350 higher 
education institutions are at the various stages of the QAA process. Even though the 
number of participating higher education institutions are lower, the participation in the 
QAA process is increasing day by day after the UGC’s recent directive to make this 
process obligatory for all higher education institutions within the next five years. So 
the UGC’s role in matters related to accreditation of higher education institutions in 
the country should be strengthened by the government. In the case of TU, the TUQA 
Centre’s role is paramount as many as its 38 institutions out of the total of 46 such 
institutions got accredited by the UGC, which formed the largest number of accredited 
higher education institutions belonging to the TU. To further accelerate the TUQA 
Centre’s role for quality assurance within the university’s institutions, the TUQA 
Centre should be further strengthened by making it more functional and giving more 
power to be more effective.  

What must be done: Recommendations 

In order to make the QAA system in the country more successful, based on the 
literature related to the quality assurance issues available and the personal observation 
and experience of this author, this paper has made the following recommendations:  

1)  Strengthen the UGC’s role  

It is better to discuss some good examples first. This paper has taken two 
examples: One, the Quality Assurance Agency for Higher Education (QAA) in the 
UK is the most powerful autonomous quality assurance body that checks on 
quality in higher education. The QAA in the UK has power to strictly look after all 
matters related to maintaining the academic standards and quality of higher 
educational institutions, including conferring authority to license and to revoke 
lincenses of such institutions. This regulatory power is the coercive and 
enforcement power used by the QAA in the UK to ensure higher education 
institutions to comply by quality assurance requirements. 

Similarly, the National Assessment and Accreditation Council (NAAC) of UGC, 
India is another exemplary powerful accrediting body that has more power to 
assess and accredit the quality of Indian higher education institutions. As 
mentioned in the Indian UGC Act, the NAAC has the “powers to enforce 
compliance to the academic quality standards and will have the power to order 
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closure of sub-standard and bogus institutions. Non-compliance could result in 
fines or jail sentence” (Government of India, 2018). This clearly indicates that the 
NAAC is stricter in enforcing higher education institutions to comply by the 
regulations of quality assurance system in higher education in India.  

In comparison to accrediting bodies like QAA in the UK and NAAC in India, the 
QAAC of UGC, Nepal is less powerful as its Policy 1 has mentioned, 
“Accreditation is a voluntary process for institutions and programs. However, 
those are not undergoing such process may have to face negative consequences in 
the long run” (QAA Division, UGC, Nepal, 2019, p. 4). This provision clearly 
suggests that either the QAAC has no right to enforce any higher education 
institution to enter into the QAA process or the higher education institutions have 
no obligation to participate in the process. Contradictorily, through its notification 
on 24 November 2017, the UGC has notified all higher education institutions in 
Nepal to enter into the QAA system within the next five years, but higher 
education institutions in Nepal have not yet ventured to comply by this 
notification.  

If the University Grants Commission Act, 1993 is studied closely, one can see a 
provision as mentioned in Clause 19: Powers to Frame Rules that states, “In order 
to fulfill objectives of this Act, the commission may frame necessary Rules and 
such Rules shall be enforced only after the approval by Government of Nepal”. 
Through this specific provision, the UGC can exercise its power to enforce all 
higher education institutions to participate in the quality assurance process. Truly 
speaking, the UGC is both skeptical and reluctant to set the rules to effectively 
implement the provisions of the University Grants Commission Act, 1993 and 
reach the desired goals as envisioned by this very Act. In this case, as Pun (2020) 
has to say this, 

 There are still many such institutions which are reluctant to participate in the 
QAA process, so the government should make the UGC more powerful to enforce 
the participation such as withdrawing the license of those which do not 
participate in the process. We can take an example from the UGC in India; its 
role in enforcing higher education institutions to follow the Indian UGC’s 
directives in India is exemplary. We can learn from the role of Indian UGC. So the 
role of our UGC should be increased by 200 percent.(p. 6.) 

2)  Establish internal quality assurance mechanisms in all universities 

  Next, all universities in Nepal should establish their own internal quality assurance 
mechanisms just like the TU has this one: “Tribhuvan University Quality 
Assurance Centre” (in short, “TUQA Centre”). Another example could be 
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“Kathmandu University Quality Assurance Centre,” which can be called “KUQA 
Centre” in short form. These are some examples of how each university can have 
an internal quality assurance mechanism. Importantly, first, such a mechanism 
should not use the word ‘accreditation’ in its name because such a mechanism 
does not accredit higher education institutions; rather the university level 
mechanism is to facilitate its schools/faculties/institutes, campuses/colleges, or 
departments to enter into the QAA system. Secondly, such a mechanism is a kind 
of self-assessment of its institution in order to achieve required standards which 
can assure quality of higher education for getting accredited with external 
accrediting bodies like the UGC. Apart from this, all higher education institutions 
(such as campuses, schools, or central departments) under each university can 
have a quality assuring mechanism such as “Internal Quality Assurance 
Committee,” which can be called “IQAC” in short form. However, one must 
understand that both university level and campus/school/department level quality 
assurance mechanisms are internal quality mechanisms to assure quality of higher 
education within the university.     

 3) Make a mandatory participation of all higher education institutions in 
the QAA process  

It is observed that many higher education institutions are still reluctant to accept 
the global trend of internationalizing their higher education through quality 
assurance mechanisms. So it is recommended that each university should make 
their academic programmes providing institutions such as schools / faculties / 
institutes, campuses, or central departments to participate in the QAA process 
compulsorily. Such mandatory provision of entering into the QAA process for 
reluctant higher education institutions should be further enforced by the QAAC of 
UGC, Nepal.  

The author of this paper discovered two reasons why higher education institutions 
in Nepal are reluctant to participate in the QAA process. The first one is that there 
is no focus as people involved somewhere else spare less time for their 
professional and institutional development in their primary institutions. There are 
no restrictions to stop them from navigating multiple involvements outside the 
primary institutions. The second one is the result of the first one. Since they have 
multiple involvements somewhere else, their quality deteriorates over the period 
of their profession; so they cannot do it; they lack the required skills to do it; as a 
result, they become skeptical at the very time their institution is most desperate.  

The following quote is relevant as to motivate such skeptics. When asked what he 
would respond to the question regarding those higher education institutions 
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intending to participate in the QAA process in future, Pun (2020) replied with 
confidence,   

I have learned and experienced so many new things in such a short period of 
time. My experiences have been amazing. I would suggest that you should not 
take a long time to complete the process. It does not take long because all 
institutions have come a long way, which means that each institution has the 
basic components of it such as each is having seminars or workshops, 
publishing journals, conducting meetings, having a library, having faculty 
members and so on. What we can do is to systematize whatever available and 
start whatever we do not have. The QAA system is a continuous process, even 
after we receive the award. It doesn’t mean that once you have received the 
award, you’re now free. No, this is not. This is just a beginning for more. But 
we need to be consistent in our efforts. So be quick to be in the process and 
complete it quickly. (p. 7) 

As Pun has shared his experiences of working for his institution to get into the QAA 
process and as his institution has been successful in getting accredited in a short span 
of time, each higher education institution should enter into the QAA process and learn 
from the process. As an institution starts the process once, a lot of other things come 
along the ways that get easier as they are done continuously.       
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Annex: Current Status of Accredited Higher Education Institutions in 
Nepal (2007- the Present) 
 

S.N. Name of the Institution University Type Status 

1 Mahendra Ratna Multiple Campus, 
Ilam 

Tribhuvan 
University Constituent Accredited 

2 Prithvi Narayan Campus, Pokhara Tribhuvan 
University Constituent Accredited 

3 Pulchowk Campus Tribhuvan 
University Constituent Accredited 

4 Mechi Multiple Campus Tribhuvan 
University Constituent Accredited 

5 Central Department of Environmental 
Science, Kirtipur 

Tribhuvan 
University Department Accredited 

6 Central Department of Botany, 
Kirtipur 

Tribhuvan 
University Department Accredited 

7 Central Department of Biotechnology, 
Kirtipur 

Tribhuvan 
University Department Accredited 

8 Balkumari College, Chitwan Tribhuvan 
University Community Re-accredited 

9 Damak Multiple Campus, Jhapa Tribhuvan 
University Community Re-accredited 

10 Lumbini Banijya Campus, Rupandehi Tribhuvan 
University Community Re-accredited 

11 Kailali Multiple Campus, Kailali Tribhuvan 
University Community Re-accredited 

12 Makwanpur Multiple Campus, 
Hetauda, Makwanpur 

Tribhuvan 
University Community Re-accredited 

13 Janapriya Multiple Campus, Kaski Tribhuvan 
University Community Re-accredited 

14 Shaheed Smriti Multiple Campus, 
Chitwan 

Tribhuvan 
University Community Accredited 

15 Aadikabi Bhanubhakta Campus, 
Tanahun 

Tribhuvan 
University Community Accredited 

16 Sukuna Multiple Campus, Morang Tribhuvan 
University Community Accredited 

17 Sindhuli Multiple Campus, Sindhuli Tribhuvan 
University Community Accredited 

18 Madhyabindu Multiple Campus, 
Nawalparasi 

Tribhuvan 
University Community Accredited 

19 Mahakavi Devkota Campus, Tribhuvan Community Accredited 
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Nawalparasi University 

20 Saptagandki Multiple Campus, 
Chitwan 

Tribhuvan 
University Community Accredited 

21 Rupandehi Multiple Campus, 
Rupandehi 

Tribhuvan 
University Community Accredited 

22 Dibya jyoti Multiple Campus, 
Nawalparasi 

Tribhuvan 
University Community Accredited 

23 Janta Multiple Campus, Sunsari Tribhuvan 
University Community Accredited 

24 Triyuga Janta Multiple Campus, 
Udaypur 

Tribhuvan 
University Community Accredited 

25 Siddhartha Gautam Buddha Campus, 
Rupandehi 

Tribhuvan 
University Community Accredited 

26 Hari Khetan  Multiple Campus Tribhuvan 
University Community Accredited 

27 Resunga Multiple Campus Tribhuvan 
University Community Accredited 

28 Rammani Multiple Campus Tribhuvan 
University Community Accredited 

29 J.S. Murarka Multiple Campus, Siraha Tribhuvan 
University Community Accredited 

30 Aishwarya Multiple Campus, Kailali Tribhuvan 
University Community Accredited 

31 Kavre Multiple Campus Tribhuvan 
University Community Accredited 

32 Kanchan Bidhya Mandir Samudayik 
College 

Tribhuvan 
University Community Accredited 

33 Jana Bhawana Campus Tribhuvan 
University Community Accredited 

34 Janamaitri Multiple Campus Tribhuvan 
University Community Accredited 

35 Manthali Sahid smriti Multiple ampus Tribhuvan 
University Community Accredited 

36 Myagdi Multiple Campus Tribhuvan 
University Community Accredited 

37 Ghodaghodi Multiple Campus Tribhuvan 
University Community Accredited 

38 Kathmandu BernHardt College Tribhuvan 
University Private Accredited 

39 Kathmandu University, School of 
Science 

Kathmandu 
University School Re-accredited 
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40 Kathmandu University, School of 
Engineering 

Kathmandu 
University School Accredited 

41 School of Education, KU Kathmandu 
University School Accredited 

42 School of Arts, KU Kathmandu 
University School Accredited 

43 Siddhanath Multiple Campus, 
Kanchanpur 

Far-Western 
University Community Accredited 

44 Tikapur Multiple Campus, Kailali Far-Western 
University Constituent Re-accredited 

45 College of Biomedical Engineering 
and Applied Business , Kathmandu 

Purbanchal 
University Private Accredited 

46 International School of Management 

Foreign 
Affiliation 
Salzburg 

University 

Private Accredited 

Tribhuvan University = 38 
Kathmandu University = 4 
Far-Western University = 2 
Purbanchal University = 1 
Foreign Affiliation Salzburg University = 1 
Grand Total Accredited HEIs in Nepal = 46 
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Role of Tribhuvan University in Imparting 
Knowledge and Skills 

Prof. Dr. Tara Prasad Sapkota
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 “Education is the most powerful weapon we can use to change the world”  

Nelson Mandela 

Abstract 

Knowledge is a best wealth of a person from which s/he becomes perfect. Education is 
the means to acquire knowledge and skills. Education is the tool for all development 
of a nation. Formal education is the most effective method of learning. Higher 
education can play significant role to develop human personality and the State as 
well. University is the highest-level institution in all countries for imparting 
knowledge and skills to the students enrolled with them. There are more than 58,000 
universities in the world. Of these, very few universities are capable to impart quality 
knowledge and skills to the students. There are 12 universities and four deemed 
universities in Nepal, of these 10 universities have been running academic programs. 
Tribhuvan University (TU) is the largest and oldest national university of Nepal. This 
is worldwide recognized university and the graduates from this University have been 
employed in many world class universities and research agencies in North America 
and Europe. However, the quality of this university has been degraded since 1990s. 
Despite that, TU is the first choice of Nepalese students if they want to pursue higher 
education in Nepal.  The author in this paper has attempted to explore the role of TU 
to impart knowledge and skills in Nepal. For that, the author has observed objectives, 
academic programs, research activities, organizational structures, human resource, 
students, position in world university ranking, strengths and weakness, challenges, 
and suggestions for policy and program intervention for its improvement. 

Introduction 

Knowledge is a best wealth for a person. Knowledge with skill makes a person perfect 
and perfect person often becomes successful. New knowledge is essential for all 
mentally sound human being from the very birthday to the moment of death. 
Education is the means to acquire knowledge and skills. According to Niti Shastra 
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(Policy Science), the knowledge is the best wealth because it cannot be steal by thief, 
it cannot be seized by the King (State), it cannot be divided among the brothers, not 
heavy to carry on, increases upon daily expenditure”.3 Higher education can play 
significant role to develop human personality and the State as well. Education can be 
classified as formal, informal and non-formal but formal education is the best means 
to acquire knowledge.4 Formal education-based knowledge is the best across the 
world. University is the highest-level institution in all countries for imparting 
knowledge and skills to the students enrolled with them.  

University is an institution of higher education and research. The word “university” is 
derived from Latin word “universitas megistorum at scholars” which means 
community of teachers and scholars. There are more than 58,000 universities across 
the world.5 Some universities are capable to impart qualitative education and others 
are not. There are varieties of universities from the viewpoint of academic programs 
and performance, and population of the students. Some universities are ranked topper 
and others are medium class and lower class. There are also several deemed 
universities and trying to be university. Thus, we can found different types of 
universities in the world.  

Nepal is a Federal Democratic Republic country located in South Asia. It is a 
landlocked country surrounded by two giant countries-China and India. Nepal covers a 
total area of 147,181+395 square kilometers6 with unique geography features extreme 
variations in elevation, from 70 meters to 8,848 meters within a distance of a mere 100 
km. The country is divided into seven States and 753 Local bodies. The total 
population is 29.13 million with 1.85 percent growth rate per annum.7 

                                                           

3  Na chaura haryam, Na cha Raja haryam, Na bhatrivajyam Na cha bharkari byayekirte bardhatayabam 
nityam biddhya dhanam sarba dhanam pradhanam. Niti Shastra, cited in Rebati Raman Khanal. 
(2005). Rajniti Kusumakar. (First Edition). Ms. Saraswoti Khanal, Kathmandu:Nepal. 15. 

4 Imparting education by schools, colleges, institutes and universities is known as formal education, 
knowledge gained out of schools is known as informal, and knowledge gained from, trainings, 
workshops, seminars, conferences is known as non-formal. 

5 Universities Directory Worldwide. (2020). Retrieved on April 10, 2020 from http://www.university-
directory.eu/. 

6 The Government of Nepal decided on 18 May 2020 to acquire 335sq km area of Kalapani, Lipu Lekh 
and Lipiyadhura which was encroached by India since 1962. After the addition of the disputed land 
the total area of Nepal becomes 147,516sq km. The Government has included the area in the 
political and administrative map of Nepal issued on 20 May 2020. 

7 World Population Review. (2020). Nepal Population. Retrieved on June 08, 2020 from  
https://worldpopulationreview.com/countries/nepal-population/ 

http://www.university-directory.eu/
http://www.university-directory.eu/
https://worldpopulationreview.com/countries/nepal-population/
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There are ten universities and four Deemed universities in Nepal, these include 
Tribhuvan University (Kathamndu), Nepal Sanskrit University (Dang), Kathamndu 
University, (Dhulikhel, Kavre), Purbanchal University (Biratnagar), Pokhara 
University (Pokhara), Mid-Western University (Surkhet), Far-Western University 
(Kanchanpur), Nepal Forestry and Agriculture University (Rampur, Chitwan), 
Lumbini Baudha University (Lumbini, Nepal), Nepal Open University (Kathmandu), 
and Rajarshi Janak University (Rajbiraj). The Rajarshi Janak University has started 
academic programs since 2018. The Government has decided to establish two more 
universities, these include Madan Bhandari Science and Technology University in 
2019 and the Yogmaya Ayurved University in 2020. Construction of infrastructure of 
the Madan Bhandari Science and Technology University is ongoing at Chitlang, 
Makawanpur in 740 ropanis of land with the funding support of Chinese Government. 
The Bill of Yogmaya Ayurved University is presented in the parliament and it is 
proposed to establish in Arun Valley of Sankhuwashaba and Solukhumbu Districts.8 If 
the Bill passed by the both Houses of the Parliament then the number of Universities 
in Nepal will be twelve. 

The four Deemed universities are:  B.P. Koirala Institute of Health Sciences (Dharan), 
National Academy of Medical Sciences (Bir Hospital, Kathmandu), Patan Academy of 
Health Sciences (Patan Hospital), and Karnali Academy of Health Sciences (Jumla). 
All together there are 540 faculties and 2,087 students in deemed universities.9  

There are 1368 campuses under eleven universities. The campuses are divided into 
two categories, i.e., constituent and affiliated campuses. The affiliated campuses are 
further divided into two categories, i.e., community campuses and private campuses. 
The private campuses are also further divided into two categories, i.e., affiliated with 
Nepali universities and affiliated with foreign universities. There are 96 constituent 
campuses and 1271 affiliated campuses under different universities of Nepal. Out of 
affiliated campuses, 433 are community and 838 are private campuses. There are 
seventy-nine campuses affiliated with different foreign universities in Nepal.10  

                                                           

6 The Kathmandu Post. (January 28, 2020). Government plan to set up Ayurveda University concerns 
Nepal Sanskrit University. Kathmandu: Nepal. Retrieved on April 10, 2020 from  

https://kathmandupost.com/national/2020/01/28/government-plan-to-set-up-ayurveda-university-
concerns-nepal-sanskrit-university  

9 University Grant Commission. (2016). Education Management Information System: Report on Higher 
Education (EMIS), 2014/15. P.7. Retrieved on April 10, 2020 from 
http://www.ugcnepal.edu.np/reports/EMIS%20071.pdf 

10 Ibid. 

https://kathmandupost.com/national/2020/01/28/government-plan-to-set-up-ayurveda-university-concerns-nepal-sanskrit-university
https://kathmandupost.com/national/2020/01/28/government-plan-to-set-up-ayurveda-university-concerns-nepal-sanskrit-university
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There are 11 broad areas of higher education in which programs are offered—
agriculture and animal sciences, ayurveda, education, engineering, forestry, 
humanities and social sciences, law, management, medicine, science and technology, 
and Sanskrit. There are 407,397 students in eleven universities of Nepal. As of 
2014/15, the enrolment in higher education is 87.9%, the share of the girls is 51.93%, 
the gender parity index is 1.09, the average pass rate in TU system is 26.19. The 
average pass rate at the Bachelors' level is 20.22 percent and at the Masters' level it is 
61.44%, the gross enrollment rate is 15.1. GER at the Bachelors and Masters levels are 
20.4% and 5.4% respectively. The number of teachers is 9,867, among them 35 % are 
lecturers, 26% are readers, and 9% are professors. The student teacher ratio in TU is 
14:1, KU 27.1, PU 14.1, PokU12:1.11 The summary of the universities and deemed 
universities is presented in the following table. 

Table 1: Summary of Higher Education Institutions in Nepal, 2014/15 

S.
N

. 

Universities Const 
Camp 

Comm 
Camp 

Private 

Camp 

Total Female Total 
Students 

Share 
of 

Univ 

Teach Grad 

1 TU 61 425 638 1123 181,903 333,904 81.86 7,966 61,716 

2 NSU 14 2 2 18 250 1,471 0.36 n.a. n.a. 

3 KU 6 0 15 21 7,495 15,653 3.84 337 2,283 

4 PU 5 6 120 131 10,657 23,539 5.77 n.a. 4,644 

5 PokU 4 0 58 62 8,589 25,532 6.26 156 3,936 

6 FWU 1 0 0 1 979 1,829 0.45 79 n.a 

7 MWU 1 0 0 1 973 2,522 0.62 156 n.a. 

8 LBU 1 0 5 6 87 241 0.06 65 n.a. 

9 AFU 2 0 0 2 553 1126 0.28 n.a. n.a. 

1
0 

NOU∗ 0 0 0 0 172 1,380 0.33 89 11 

1 RJU∗ 1 0 0 1 n.a. 200 0.04 40 n.a. 

                                                           

11 Id.   
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1 

  96 433 838 1368 211,579 407,397 99.99 8,888  

Deemed Universities 

1 BPKIHS 1 0 0 1 760 1,419 44.79 208 n.a. 

2 NAMS 1 0 0 1 188 373 11.77 205 n.a. 

3 PAHS 1 0 0 1 133 295 9.31 127 n.a. 

4 KAHS 1 0 0 1 n.a. n.a. n.a. n.a n.a. 

  4 0 0 4 1,081 3,168 65.87 540  
 

Source: University Grant Commission. (2016). Education Management Information 
System, Report on Higher Education 2014/15, Table 2.1, p.7.  The author has 
modified the Table 2.1 of the UGC Report.  

∗ Data and Information of RJU and NOU was received from the VC and Registrar’s 
office of RJU and NOU by email respectively on June 15, 2020. 

The government provides block grants to the universities through UGC except the 
deemed universities. Deemed universities receive the fund directly from the 
government through the Ministry of Health and Population. The budget allocation by 
the government in education sector is 15%, (1.5% of GNP), and higher education 
receives roughly 9%.12 Out of eleven universities, only five universities are accredited 
in Nepal. These are:  Tribhuan University (TU), Nepal Sanskrit University (NSU), 
Kathmandu University (KU), Purbanchal University (PU), and Pokhara University 
(PokU).13 

State of higher education system in Nepal  

Education imparted after the higher secondary level or after +2 graduation is 
considered as higher education in Nepal. Higher education in Nepal officially started 
in 1918 A.D. with the establishment of Tri-Chandra College in Kathmandu.14 After 
the advent of democracy in 1951, a number of new colleges (public as well as 
                                                           

12 Id. 
13 University Grant Commission. (2016). Education Management Information System: Report 

on Higher Education 2014/15 AD. Bhaktapur: Nepal. 2. 
14 Ibid.  
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community) were opened. By 1965, there were 5 public colleges with total enrolment 
of 5,000 and 51 community colleges with a total enrolment of 10,000. Tribhuvan 
University (TU), the first university in Nepal was established in 1959 A.D. In 1971, all 
community colleges were nationalized and became part of TU.15 Before that Nepal 
had Gurukul system of education.16  

Gururkul system of education is a simple concept where children learn under great 
scholars but they have to stay away from their parents. It is not the modern boarding 
school but a school that teaches moral values and imparts spiritual knowledge.17 

Gurukulam has existed since the Vedic age in India. Gurukul System is an ancient 
Indian concept of education, wherein the pupils get knowledge, by residing with his 
teacher as part of his family. Gurukul system is an ancient Indian learning system.18 

However, the Gurukul system of education has not been abolished. In some parts of 
the country where schools are far away, parents and students are using Gurukul system 
up to lower primary education. For learning religious and ritual knowledge students 
use Gurukul.   Recently, only one billionaire of Nepal Mr. Binod Chaudhari listed in 
the Forbes Magazine, has also operated a Gurukul school for imparting religious 
knowledge to some interested students by hiring a teacher at his industrial premises in 
Eastern Nawal Parasi district.19  

In Nepal, the higher education system starts from Bachelor to PhD degree courses. 
The teachers teaching at higher education system are classified into five categories- 

                                                           

15 World Bank. (2018). Nepal Country Report, Summary. Retrieved on May 22, 2020 from 
http://siteresources.worldbank.org/EDUCATION/Resources/278200-
1121703274255/1439264 1193249163062/Nepal_CountrySummary.pdf 

16 The word gurukula is a contraction of the Sanskrit language. Guru refers teacher or master 
and kula refers extended family. Gurukula. Retrieved on April 10, 2020 from 
https://en.wikipedia.org/wiki/Gurukula/  

17 How the Gurukul System of Education can make a difference? Retrieved on April 11, 2020 
from  
http://hubpages.com/education/How_the_Gururkul_System_of_Education_can_make_a_d
ifference/  

18 Gurukula. (2018). Ancient-Indian Learning System. Retrieved on April 11, 2020 from 
http://www.slideshare.net/RushikeshTambat/ancient-indian-learning-system-gurukul-
system/  

19 Kantipur Publication. (May 08, 2016). Chaudhari Operating Gurukul. Katipur National 
Daily. Kathmandu: Nepal.  

http://siteresources.worldbank.org/%20EDUCATION/
https://en.wikipedia.org/wiki/Gurukula/
http://hubpages.com/education/How_the_Gururkul_System_of_Education_can_make_a_difference/
http://hubpages.com/education/How_the_Gururkul_System_of_Education_can_make_a_difference/
http://www.slideshare.net/RushikeshTambat/ancient-indian-learning-system-gurukul-system
http://www.slideshare.net/RushikeshTambat/ancient-indian-learning-system-gurukul-system
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Professor, Reader/Associate professor, Lecturer/Assistant Professor, Assistant 
Lecturer and Instructors. There is also categorization of instructor as senior instructor 
and deputy instructor in some universities. The author is trying to observe Tribhuvan 
University from the perspectives of the year of establishment, objectives, academic 
and research programs, organizational structure, number of faculties and staff, number 
of students, number of graduates, world university ranking, strengths and weaknesses, 
challenges and suggestions for its improvement.  

Tribhuvan University  

Tribhuvan University (TU) is the oldest and largest national institution of higher 
education in Nepal, which was established in 1959 A.D. as an autonomous institution 
under the Tribhuvan University Act, 2013 B.S. (1959) with the objectives to prepare 
capable human resources required for the overall development of Nepal, to impart 
standard higher education, to protect and develop national culture and tradition, to 
involve in extensive, empirical and timely creation of knowledge and research in the 
fields of arts, science, technology and vocation.20 TU has established collaboration 
with more than 170 universities across the world.21 

The Central Administrative Office and the Central Campus of the university are 
located at Kirtipur, about five kilometers away from the Centre of Kathmandu city. 
There are five institutes (Institute of Agriculture and Animal Sciences, Institute of 
Engineering, Institute of Forestry, Institute of Medicine and Institute of Science and 
Technology); four faculties (Faculty of Education, Faculty of Humanities and Social 
Science, Faculty of Law, and Faculty of Management); four research centers (Centre 
for Economic Development and Administration (CEDA), Center for Nepal and Asian 
Studies (CENAS), Research Centre for Applied Science and Technology (RECAST), 
Research Centre for Educational Innovation and Development (CERID)) and 39 
central departments.  Out of them, 32 departments and 3 research centers are located at 
Kirtipur. The Central Office and the Central Campus of the university is spread over 
an area of 154.77 hectares (3042-5-2 ropanis).22  

(a) Academic programs 

TU offers wide range of courses from proficiency certificate level to PhD levels.  
Proficiency certificate level courses are offered in nursing, agriculture, and 

                                                           

20 Tribhuvan University. TU Today. Supra note 1. 
21 This information was collected from Prof. Dr. Bhupa Prasad Dhamala, Executive Director of 

the Centre for International Relations on 11 June 2020 by phone. 
22 Tribhuvan University, TU Today. Supra note 1. 

http://tribhuvan-university.edu.np/research-centers/research-centre-for-educational-innovation-and-development-cerid/
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engineering only. Bachelor, Post Graduate Diploma, Masters, M. Phil. and 
Ph.D. level courses are offered in different disciplines both at the Technical 
Institutes and Faculties. Currently, TU has offered 180 undergraduate programs 
and 1079 courses and 100 graduate programs and 1000 courses under its 
Institutes and Faculties from Bachelor to PhD levels. Some of the institutes and 
faculties i.e., Institute of Science and Technology, Institute of Engineering, 
Institute of Medicine, Faculty of Education, Faculty of Humanities and Social 
Sciences, Faculty of Management and Faculty of Law have been running 
academic programs in both system-annual and semester. TU has plan to run all 
academic programs in semester system.23  

TU has 7,966 faculties, 7,230 administrative and technical staff, and 436,781 
students. Out of the total students, constituent campuses have 169,865 (40%) 
and 266,916 (60%) in affiliated campuses. Male students constitute 56% and 
female students constitute 44%. 85% students are enrolled in general subjects 
and 15% are enrolled in technical subjects.24 The student teacher ratio is 24.1 of 
which, 21 in constituent and 25 in affiliated campuses and it shares 88.9% of the 
total graduates in the country. TU has been ranking at 1000+ in 2020 whereas it 
was ranked 801-1000 in 2018 and 2019.25 However, TU has been ranking in top 
300 in Asia.26 

(b) Assembly: supreme body  

TU Assembly is the supreme decision-making body, which is responsible for 
formulating policies, plans, programs, rules and regulations, and annual budget 
of the university, which is chaired by the Prime Minister (ex-officio) and it 
consists of 52-member including the Chairperson.27 

 

 

                                                           

23 Ibid.  
24 TU Planning Commission. (2019). TU Planning Division, Kirtipur, Kathmandu: Nepal. 

From file.  

25 The Times Higher Education. (2020). The World University Ranking: Tribhuvan University. 
Retrieved on June 11, 2020 from https://www.timeshighereducation.com/world-university-
rankings/tribhuvan-university  

26 Ibid. 
27 Tribhuvan University. TU Today. Supra note 1. 2. 

https://www.timeshighereducation.com/world-university-rankings/tribhuvan-university
https://www.timeshighereducation.com/world-university-rankings/tribhuvan-university
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(c)  Councils  

There are four Councils constituted as major decision-making bodies of the 
university. These are: Executive Council, Academic Council, Research 
Coordination Council, Examination and Reform Coordination Council, and 
Planning Council. The Executive Council is responsible for executing the 
decisions of the University Assembly, making decisions on grants, giving 
affiliation to community and private campuses, and appointing the university 
officials. It consists of 7-member chaired by the VC.28 

The Academic Council is responsible for making decisions on educational 
policies and practices regarding curricula, teaching, examinations and research 
and it comprises of 50-member under the Chairpersonship of VC. The Research 
Coordination Council is chaired by the Rector, which is responsible for 
formulating policies on TU research activities, approving guidelines for 
researchers and coordinating the functions of university level research 
organizations. The Research Division is the secretariat of the Council. The 
Council consists of 27-member and chaired by the Rector.29 

Examinations Reform Coordination Council is chaired by the Rector, which is 
responsible for conduction of examinations and coordination between the 
Controller of Examinations and national and international universities. The 
Planning Council performs an advisory role for preparing short-term and long-
term plans, developing annual programs and evaluating ongoing programs. It 
consists of 29-member chaired by VC.30  

(d) Institutes and faculties 

There are five Institutes and four Faculties, these are the centers of educational 
activities and Deans are the chief. Each Institute and Faculty has one faculty 
board and a research committee headed by the respective Dean and several 
subject committees, which are chaired by the Head of the Department (HoD) of 
the concerned subject. The Examination Controller Office is responsible for 
conducting final examinations of all levels running under the annual system and 
distribution of mark sheets, academic transcript and certificates.31 

                                                           

28 Ibid.  
29 Id.  
30 Id.  
31 Tribhuvan University. Retrieved on May 10, 2020 from http://tribhuvan-

university.edu.np/controller-ofexaminations/ 

http://tribhuvan-university.edu.np/controller-of-examinations/
http://tribhuvan-university.edu.np/controller-of-examinations/
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(e) Service commissions 

There is a Service Commission which is responsible for administering 
competitive written examinations and interviews and recommends the 
successful candidates to Executive Council for appointment as faculty and staff 
for the University and also administers written and oral examinations for the 
promotion of faculty and staff and recommends the successful candidates for 
appointment.32 There is a a 3-member Appellate Commission to look into and 
give decisions on the appeals filed by university employees for their grievances 
and dissent on decisions on matters of appointments, promotions, 
divisional/sectional action, and so on.33  

Strengths and flaws of TU 

TU is playing significant role for imparting knowledge and skills to the students 
enrolled with this. However, TU is suffering from fund to operate the academic 
activities smoothly. The grant provided by the government through University Grant 
Commission is insufficient that covers merely 60% of the expenditures of the 
university. Moreover, the faculties and staff are politicized and have become cadres of 
the political parties on the basis of their belief. The appointment of TU officials is 
made on the basis of closeness of political leaders/parties. Despite having huge land 
property, TU has not been commercialized enough for generating regular income to 
meet the financial need.  

Most of the campuses of TU do not have updated labs and equipment for practical 
subjects and thereby being compromised between the teacher and student for internal 
assessment. Research based subjects are in less priority of the students because of cost 
and time. Conducting research on the basis of primary data and information are less 
preferred by the students and often conduct researches based on secondary data and 
information. The secondary data based researches i.e., thesis/dissertation, seminar 
papers and internship papers can be purchased in the market. Plagiarism has become 
serious issue among the students and researchers. Therefore, most of the research 
reports are not reliable.  

                                                           

32 TU Service Commission. Retrieved on May 10, 2020 from http://tribhuvan-
university.edu.np/office-of-the-tu-service-commission/. 

33 TU Appellate Commission. Retrieved on May 12, 2020 from http://tribhuvan-
university.edu.np/tu-appellate-commission/  

http://tribhuvan-university.edu.np/office-of-the-tu-service-commission/
http://tribhuvan-university.edu.np/office-of-the-tu-service-commission/
http://tribhuvan-university.edu.np/tu-appellate-commission/
http://tribhuvan-university.edu.np/tu-appellate-commission/


110 

Timely completion of courses, conduction of examinations and publishing results are 
also great problems facing by TU. This problem has been created by series of strikes, 
and demonstrations by political parties and student unions. The earthquake of April 
25, 2015 and aftershocks have greatly damaged the property of universities (buildings, 
lab equipment, computers). TU has lost the property of more than NPR9.43 billion 
(US$86 million) by the earthquake and aftershocks.34  

New role to be played by TU  

The education system should follow the dynamism of society. We saw vast 
differences between Gurukula system and modern education system. Even we can see 
the vast differences within the modern education system over the period of time. 
Education is the means of the development of science and technology and the very 
science and technology have become cause, effects and factors for reforming the 
education system. States without sustainable development cannot survive in this 
world. Education is the tool for all development of a nation.  

Nepal is a least developed country in the world and poverty is the main enemy of the 
country. But Nepal is rich in terms of natural and cultural resources. Majestic 
landscape (Himalayas, High Mountains, Middle Mountains, Hills, flat land, rivers, 
lakes, etc.), biodiversity resources (plants, herbs, wildlife, and aquatic life), and 
cultural resources (language, culture, customs, traditions, rites and rituals, religions, 
ethnic composition, etc.)  are the great sources for the sustainable development of the 
nation. Nepal needs to utilize these resources sustainably. Formulating conducive 
policies, plans, and programs and implement them effectively is the need of the day.  

21st century is the era of competition. Quality education is the demand of 21st 
century. There is highly increasing tendency among the students and parents/guardians 
in Nepal to go abroad in quest of quality education. But all the universities/colleges 
are not imparting quality education. Some universities are capable to impart quality 
education and others are motivated for making money in the name of quality 
education. But huge amount of hard currency has gone outside the country for higher 
education. More than 80% do not return in Nepal lack of job and inadequate pay-scale 
and facilities.  

Imparting quality education is the new role of universities of any country. A balanced 
between theoretical and practical education and academic and professional production 

                                                           

34 University World News: The Global Window of Higher Education. Retrieved on June 10, 
2020 from  https://www.universityworldnews.com/post.php?story=20160217153026250 

 

https://www.universityworldnews.com/post.php?story=20160217153026250
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oriented curriculum, infrastructural development and physical facilities, efficient and 
motivated faculties, efficient administration, and reasonable tuition fees are the 
essential requirements of the universities to impart quality education. 

Taking into account, Nepal needs to reform education system on the basis of ground 
reality. Nepal needs to ensure the giant neighboring countries by formulating 
sustainable foreign policy and that would also be capable to regulate the relationship 
with the countries having diplomatic relations.  The foreign policy should not be an 
issue based and flexible as per the formation of the government.  

Nepal had New Education Pan 1971 applicable for up to secondary level but it could 
not be implemented effectively. Nepal needs to formulate forward looking national 
education policy taking into account the national and international needs. The 
education system should be reformed as per the national policy. Demand based, 
science and technology based, highly skilled, vocational and market based education 
system is the need of the country. There should not be unemployed graduate degree 
holders in the country nor they are compelled to go for lower level overseas labor 
markets.  

Taking into account ground reality of Nepal, the University Grant Commission 
(UGC), prepared the Higher Education Policy (HEP) and submitted to the Ministry of 
Education, Science and Technology  in April 2014 and the Government has endorsed 
that HEP.35  TU should be capable to impart knowledge and skills on the basis of 
HEP, which must be consistent with the National Policy. The universities of Nepal 
have experts to formulate national education policy but all most all faculties and staff 
need to take orientation on new national policy and about 50% faculties and staff 
needs to short term trainings (15 days to 30 days) to make them capable to impart the 
new education system effectively. The universities need to formulate curriculum inline 
with the new national education policy. 

TU needs to recruit highly qualified, skillful, motivated human resource to fill the 
vacancies in the university. TU should conduct orientation to the newly recruited 
faculties and administrative staffs before deputing them to the respective job. TU 
needs to remove the less qualified, inefficient, unhealthy faculties and staff. TU can 

                                                           

35 Martin Chautari. (August 13, 2015). Proposed Higher Education Policy, Policy  Review. 
Retrieved on May 10, 2020 from 
http://www.martinchautari.org.np/files/PolicyReviewBrief13ProposedHigherEducationPol
icy_EngVer.pdf. 

 

http://www.martinchautari.org.np/files/PolicyReviewBrief13ProposedHigherEducationPolicy_EngVer.pdf
http://www.martinchautari.org.np/files/PolicyReviewBrief13ProposedHigherEducationPolicy_EngVer.pdf
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adopt golden handshake policy to remove the less qualified, inefficient, unhealthy 
faculties and staff. 

TU needs to develop infrastructures, i.e., class rooms equipped with internet and 
multimedia, updating labs related to practical test, suitable office room equipped with 
Wi-Fi, computer and printer facilities, available of electricity back up facility, 
available of safe drinking water, and hygienic toilets and handicapped friendly 
infrastructures.  

TU needs to update libraries, and having subscribed good journals published by the 
best universities/research institutes across the world. TU should be capable to 
collaborate with the best universities of the world for faculties and students exchange 
program and joint research. TU should be capable to raise fund for the investment for 
infrastructure development and upgrade facilities.  

TU needs to run semester system for making the students dedicated in studies and 
research rather than extracurricular activities for making faculties dedicated in 
teaching and research, and for making the staff sincere to the job. Until and unless the 
teachers and staffs are not sincere to their job then imparting quality education and 
research is not possible. For that, restructuring of constituent and affiliated campuses, 
introduction of market-oriented curriculum, depoliticization of teachers and staffs, 
provide incentives for best performance and departmental action for dishonest teacher 
and staff, etc. are essential strategies for its improvement. Present structure of 61 
constituent and 1041affiliated campuses should not be retained. Not more than five 
constituent campuses within Kathmandu Valley will be enough for TU from the 
quality education perspective. There is no need to have affiliated campuses to ensure 
quality education. 

Concluding remarks 

TU is playing vital role for imparting knowledge and skills to the students. More than 
87% students are studying with TU. However, TU has several problems, i.e., quality 
education, dual system of education-annual system and semester system, completion 
of courses in the given time frame, late publication of results, low pass percentage, old 
and unrepaired infrastructures, insufficient facilities, inadequate funding problems are 
exist. Politically divided central administration, over politicized faculties and staff 
have aggravating the problems.  

TU requires different interventions, i.e., policy, governance, structural, organizational, 
and financial. First of all, National Education Policy should be formulated, The HEP 
should be revised and adopted as per national education policy, organizational set up 
should be restructured, fund for higher education should be increased, over 
politicization among the faculties, staff and students should be reduced, infrastructures 
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and facilities should be made, governmental influence over universities should be 
reduced.  

The Prime Minister as an ex-officio Chancellor and Education Minister as an ex-
officio Pro- Chancellor is not appropriate because of they have less priority towards 
the programs of the universities. Ex-officio Chancellor and Pro-Chancellor system 
should be abolished and highly academic, well-experienced, visionary Chancellor 
should be appointed to TU. 

Quality education is the demand of 21st century. TU should be capable to impart 
quality education. Nepal needs to formulate policy and strategy to motivate highly 
qualified and well experienced Nepalese who are residing in different countries and 
also discourage Nepali students to go abroad in quest of quality education and better 
carrier opportunities. Current tendency should be discouraged through policy 
intervention. The COVID-19 has discouraged to go abroad for higher education.  

A national education policy should be formulated and enforced inline with solving the 
issues associated with higher education. TU should be abided by the national 
education policy. However, right to education of the people should be respected. The 
political parties should not intervene academic institution for fulfilling their vested 
interests.  

The Government has initiated to restructure the existing universities of Nepal. A new 
Bill was submitted to the federal Parliament in 2019 but that is not discussed in any 
session of both houses. If the Bill passed and enforced then there will be drastic 
changes in higher level education. According to the draft Bill, the universities of Nepal 
will be classified in two divisions (1) central, (2) provincial level. TU, NSU, LBU 
AFU, and NOU will be central and other universities will be Provincial. All the 
universities will be managed by Board of Trustee and governed by Higher Education 
Act, 2076. The structure of the university looks good but there will be no autonomy of 
the universities. The Government will be dominant body of all the universities. The 
Ex-officio Chancellor and Co-chancellor and appointment of VC by the Prime 
Ministers upon recommendation of search committee headed by Education Minister is 
not good. VC should be elected from among the University teachers and Rector ns 
Registrar should be appoint ted by VC. If happens so then TU will get highly 
qualified, skilled and dedicated chief administrator then will have autonomy. Board of 
Trustee system is good to manage the university as proposed by the Higher Education 
Bill, 2076.  
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